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Established in Phiiadelphia in Scptemker, 1967, the
Pennsylvania Advancement School is a non-profit corporation
under contract to the School District of Philadelphia. Its
funding is from Title I and Title III of the Elementary and
Secondary Education Act and from operating funds of the
School District. 1In addition, funds from the Education
Professions Development Act and from private foundations
have been used to support smaller projects initiated by the
school.

The Advancement School is an experimental, curriculum
development institution which has as its student body scventch
and eighth grade underachieving bkcys from TChiladelphia public
and parochial schools. During the first two years almost all
the students attended the Advancement School for a single,
fourteen week term, although there are now provisions for
buys' to remain for an entire year. In addition to an intensive
sammer program which the school conducts for Philadelpliia
teachers, counselors, administrators and community geople,
large numbers of Advancement School staff continue working

in the public schools during the school year.

SpeciEl Note

For the convenience of the teacher, "The
Gang Unit" has been bound with an Acco
fastener. The fastener allows easy access
to sheets the teacher desires to copy forx
Q cvlassroom use. Spirit masters may be made
: E[{L(i on the 3M The.mo-Fax and copies on a dupli-~
s | cator, machines available in most Philadel-
phia public schools.
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PREFACE

"One Boy Killed, Two Seriously
Injured in Latest Gang Feud."

If you have read such headlines and feit a strong sense
of frustration, fear, anger, guilt or despair, or if you ever
watched a student drift toward the world where the risk of
injury and death are high, you are one of thousands of
Philadelphians concerned about violent gangs.

Among thé con:erned, the constructively concerned, are
many Philadelphia teachers. Several have discussed the
problem with me. They want to explore the topic with their
students, but are reluctant to do so because they simply
do not feel knowledgeable encugh about it. In this unit I
have tried to draw together information, materials, and lesson
suggestions for just such teachecrs.

The unit deals with the violent gang, not with other
types of yangs or "social clubs". 1It is aimed at uwo kinds
of students. The student for whom violent gangs are an urgent,
everyday concern should gain perspectives that will help him
cope with the problem personally. For other students, my
purpose is to correct misconceptions and to deepen understanding
of a serious urban problem.

Teachers may use the unit in a variety of ways. Some may
want to read the background material and lesson plans, then

o rake up their own classroom activities. Wwith this in mind,

EI{L(i I have included a great deal of information for the teacher in
s -
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the introduction and appendices. Other teachers may decide
that the four lesson plans provide good ways of getting across
the essential facts and concepts about gangs. They may just
modify the lessons or even teach them as they stand.

The lesson plans focus on the inner needs which membership
in gangs fulfills, on the risks inherent in gang activity, on
locating or initiating alternative sources of stimulation and
fulfillment for potential gang members, and on the nature of
prejudice and discrimination and their rcle in producing
violent gangs.

Tne unit reflects my belief - formed after widespread
reading as well as discussions with gang members, teachers,
and other knowledgeble adults - that racial discrimination
is a fundamental cause of gang violence.

There are, of course, other causes. But why, I asked, is
membership in Philadelphia's violent gargs overwhelmingly
black? Because, the answer came over and over again, discrim-
ination forces s0 many black children to grow up under exactly
those community conditions which have been shown to produce
vivlent gangs among people of any race. {(More detailed j;
explanations are included in Section I and in Lesson #4.) |

I would like to acknowledge the help given me by many
of my friends and colleagues, including: Michael Donaldson,
Youth Worker; Haywood Matthews, Safe Streets, Inc.; Marion
Moultrie of Stoddart Fleisher Junior High; Evelyn McClain
of Strawberry Mansion Junior High; Ronald Walker of Sayre
Junior High; and Rudd Crawford, Eliot Levinsot, Donald Rivera,
WE

e 0.7

)
Rj}:Shapiro and Shively Willingham of the Penrsylvania
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Advancement School. Special thanks to the fellowing P.A.S.
staff members: Daniel S. Cheever, Chairman cf the Human
Development Lab, for developing, in large part, Lesson #4,
and providing continuous support; Charles Thompson for
editing and vrewriting; Alice Riley for typing the final
draft; and Harold J. Jones for printing the anit. I greatly
appreciate their help, but take full responsibility for

the conclusions and ideas expressed in this unit.

M. Phineas Anderson
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Section A: Introduction

Three types of gangs appear most persistently in "gang neigh-
korhoods": 1) social gangs, 2) delinquent gangs, and 3) violent
gangs. Although gangs seldom appear in one of these pure forms,
each has a central char~cteristic that distinguishes it, and most
of its behavior revolves arcund this central theme.

The social gang is comprised of youths who band together be-
cause they find their individual gcals of a socially constructive
nat-ire can most adequately be achieved through the gang pattern
(Yablonsky, pg. 149).

The delinquent gang is characterized by such direct illegal
behavior as stealing or assault with material profit as the es-
sintial objective.

The violent gang is dominated by spontaneous prestige-sueking
violent activities with psychic gratification {"kicks") as the
goal,

The concern of this unit is the violent gang, the type which
in Philadelphia has been responsible for 43 gaug~-related killings
and 267 gang-related injuries in 1969 alone.

The background information which follows may be used to enrich
or extend the lesson plans. It is divided into four 3ections:

Te first section discusses the wviolent gang in general, with-
out reference to a particular city. Most of it is gqguotad, with

permission, from Lewis Yablonsky's The violent Gang (New York: TlLe

Macmillan Company, 1962), one of the most comprehensive studies of
gangs. The order of sentences and paragraphs has been altered, but
most of th2 wording is Yabionsky's. For simplicity, however, only
those quotation marks which Yablonsky uses in his book
Q
ERIC
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have been included. The numbers in parentheses refer to pages in
the 1962‘edition of the book.

The second section deals with the violent gang in Philadelphia.
Information for the second section comes primarily from three
sources: {1} a State Crime Commission Report entitled "Gang
Violence in Philadelphia" (July, 1969); (2) various articles on

gangs printed in The Evening Bulletin from January, 1969 -~ April,

1970; and (3) records from the Philadelphia Police Department's
Gang Control Unit, courtesy of Commissioner Frank L. Rizzo.

The third section attempts to answer the gquestion, "What
happens to a gang member who gets in trouble with the law in Phila-~
delphia?" Information was collected over the phone from persons
working at the Juvenile Court, the Quarter Sessions Court, and the
Youth Study Center.

Te last section centers on strategies for alleviating the
gangy problem, drawing heavily upon Yablonsky again and on articles

in The Evening Bulletin.

Time did not permit a more extensive survey of research on
gangs. A bibliography on the subject is included in (Appendix 6)
for those who want to pursue the matter further.

Section B: The Violent Gang* {general)
1. Description
The violent gang is not a new phenomenon, but the brand
and intensity of violence which characterizes the contemporary
violent gang distinguishes it from earlier gang patterns

{Yablonsky, pg. 3). Although vioclent acts of the past ‘ere

F (onrk. Copyright, (:). 1962, The Macmillan Company.

PAruiitex: provided by ERiC 1 1

Q *“Sections reprinted with permission from Macmillan Company, New




often as extreme in their results, they seemed to have more
understandable and rational motives. Youth gangs of the
twenties and thirties were essentially friendship organizations
based upon feelings of mutual attraction rather than upon

'self protection' as in the current violent gang. In addition
to illegal or occasional violent activity, these groups

carried on comparativély harmless gang behavior, including
sports and social gatherings (Yablonsky, pg. 6). Usually a
high degree of responsible socizl interaction was required
(Yablonsky, pg. 150). The negative form of social participation
called sounding, a pattern of needling, ridiculing and fighting
with fellow members that characterizes violent gangs today,

was not so prevalent {Yablonsky. pg. i53). They were not
organized essentially around violence-- the core spirit of the
modern gang (Yablonsky, pg. 6).

A prime function of the modern gang is to provide gang youths
the opportunity to channel aggressions and hostilities they
have about personal matters. Gang wars originate over trivia
in many cases. Territory, a 'bad look', an exaggerated ar-
gument over a girl, or a nasty remark may be the basis for
stirring up a 'large collection of youths into gang-warfare
action. Each youth who becomes involved can project into t*
fight whatever angers or hostilities he has about school, |
family, the neighborhood, prejudice, or any other problems

he may be living through at the time (Yablonsky, pg. 157). At
the ‘'actual' gang-war event, most youths on hand have little or

no idea why they are there or what they are expected to do,

except assault someone (Yablonsky, pg. 158}).
O
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Anong gang members little is expected, except an occa-
sional act of violence, and little is given. Membership
d&finition is vague; there is no clear consensus of role
expectation. One gang member will define his role in :erms
o self-protection: '...can't walk on my own block without
being jumped.' Another will speak of his role of protecting
younger boys: '...they (another gang) always pick on the
small kids.' A third defines his role in a gang as a re-
sporse to prejudice: 'We're going to get all those guys who
call us Spicks.'

The lack of consensus of role expectation allows each
gang boy to project his own definition onto the meaning of his
‘membership,' thereby fulfilling varied needs of different
individuals. 1If qualifications for membership were more exact,
mst members would be unable to participate, for tuey lack the
ability to assume the social responsibilities required for
mre structured normal organi;ations (Yablonsky, pg. 213).

The violent gany youth is typically undersocialized. His
personality often reflects some, if not all, of the following
characteristics:

a a defective social conscience marked by limited
feelings of gqguilt for destructive acts against others;

b) 1limited feelings ~f compassion or empathy for others
{inability to identify with others, cannot put himself "in
cther person's shoes”}; c¢) the acting out of behavior domi-
nated by self-centered goals; d} the manipulation of others
in such a way as to receive immediate self-gratification with-

out any moral concern or responsibility (e.g., viewing girls

13



as objects to be manipulated or used for "rep" making and
evo gratification rather than establishing a close warm
relationship entailing mutual respcnsibility and feeling
{Yablonsky, pu. 201).

This list of characteristics amounts to a description
of a sociopatih. The extent to which a youth is sociopathic
determines in part how deeply involved in a violent gang he
will become. The less sociopathically disturbed youth is a
'marginal’' member; the most sociopathic youth tends to be a
'‘core' member. Any ego strength, position in the world, and
status or pleasure a core member enjoys is tied to gang
activity. The gang's turf and activities, particularly its
violence, give meaning to his existence, The gang constitutes
his primary world; such is not the case for the more marginal
member (Yablonsky, pg. 207).

Te selection of violence by the sociopathic youth in
his adjustment process is not difficult to understand. Violent
behavior reguires limited training, personal ability, or even
physical strength. As one boy put it, 'A knife or a gun makes
you ten feet high.' Because violence is a demonstration of
easily achieved power, it becomes the paramount value of the
gang (Yablonsky, pg. 205). Gang members use violence for
upward mobility to acquire prestige or raise their 'rep.'
Because of their limited social ability, they know no other
way to achieve success and notori .ty, priority values in the
larger society. Violence becomes the way to prove you are

*somebody. '

ERIC
wi&nm :14



In addition to the position of violence as a prestige
gymbol in the gang, the larger society covertly spproves of,
or is at least intrigued by, the violence depicted in litera-
ture, radio, television, the movies, and other mass media.
Although on the surface most members of society condemn violence,
on a covert level there is a tendency to aggrandize and give
recognition to perpetrators of violence. The sociopathic
personality who commits intense, sudden acts of violence is
the 'hero' of many plays and stories portrayed in contemporary
mass media. The incompetent sociopathic youth senses this
condition, and this may also account in part for his gelection
of the violent hoodlum role--one he can adequately fulfill
(Yablonsky, pg. 205}.

2. Recent _Sociological Theory on Gangs*

Sveral significant efforts have recently utilized general
sociological concepts and theories to explain the emergence
and orc;anization of gangs. A few of the theories will be
presented in a condeiuised form here. The reader should re-
member that the following explanations are theories, not hard
fact, and are open to question,

Albert Cohen (Delinguent Boys: The Culture of the Gang:;

Glencoe, Ill. The Free Press, 1955) views the gang as a sub-
culture with a value system different from the dominant ones
found in American culture. Cohen see this subculture arising

out of class conflict.

*All references to books and authors in this section come directly
from The Violent Gang by Lewig Yablonsky.




That is, 'working-class' children use the delinquent
subculture (the gang) as a mode of reaction and adjustment to
a dominant middle-class society that indirectly discriminates
against them because of their lower-class position. The thesis
developed is that working-class yc .ths, traine? in a different
value system, are not adequately socialized to fulfill the
status requirements of middle-class society.

Temendous frustration results because they are unfairly
exposed to the middle-class aspirations they cannot fulfill
and criteria they cannot measure up to. In a 'reaction-
formation' to this problem, the gang is used as a means of
adjustment. Norms are taken from the larger society, but turned
upside down. The delinquent's conduct is right by the stan-
dards of his subculture precisely because it is wrong by the
norms of larger culture. The middle-class values rejected
by the gang youth are: (1) Ambition is a virture, (2} an
eanphasis on tbe middle-class ethic of responsibility, (3) a
high value on the cultivation of skilis and tangible achieve-
ment, (4) postponement of immediate satisfactions and self-
indulgence in the interest of achieving long-term goals,

(5) rationality, in the sense of forethought, planning, and
budgeting of time, (6) the rational cultivation of manners,
courtesy, personality, ‘7) the need to control physical
aggression and violence, (8) the need for wholesome recre-
ation, and (9) respect for property and itf proper care

{(Yablonsky, pa. 133).

-

ERIC
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Richard Cloward and Lloyd Olhin (Delinquency and Opportunity:

A Theory of Delinguent Gangs; Glencoe, Ill. The Free¢ fress, 1960)

pick up Cohen's theme but add a new dimension and shift the
emphasis. Most youths are led to believe:. via a mass media
system that has no apparent conscience, that a variety of
success objects and social statuses are available %o all. 1In
reality, the possibility znd means for acquiring many of these
highly valued social statuses and objectives are slight for a
majority of American youth. Not only do the background factors
{(class, ethnicity, race, etc.) block 'success,' but the status
of youth itself tends to place young people in a minority
position. For a youth, many material objects and cultural
items which adults take for granted are dirfficult to obtain;
yet his interest in achievement is encouraged at the same
level of intensity as theirs, if not more sharply

(Yablonsky, pg. 205}.

The contrast between aspiration and fulfillment is
intensified for those who come from a lower-class background
or a minority jroup. Although the 'socially deprived'
segment of the population is not fully blocked from means of
achievement available to other segments, the 'degrees of
availability' are not fully equal.

In summary, the marked discrepancies between culturally
induced aspirations among lower-class youth and the possibilities
of achieving them by legitimate means pcovide the main pressure
toward the fofmation of delinquent subcultures (Yablonskvy, pg. 141).

Herbert Bloch and Arthur Niederhoffer (The Gang; New York:

PHilosophical Press, 1958) view gang behavior as a universal

17
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and rormal adolescent striving for adult status. The ganging
pattern may be found, if looked for, in all cultures, as a
vebicle for achieving manhood. The gang pattern, they irain-
tain, is more pronounced in cultures where youths are normally
cut off from the possibility of manhood for a prolonged period.
According tc Bloch and Niederhoffe.,

Wen a society does not make adequate preparation,
formal or otherwise, for the induction of its adoles-
@nts to the adult status, equivalent forms of behavior
arise spontaneously among adolescents themselves, re-
inforced by their own group structure, which seemingly
provide the same psychological content and function
as tue more formalized rituals found in other societies.
This the gang structure appears to do in American
snciety. ...the presence of _he gang, real, con-
structive or symbolic, gives the individual member ego
support and courage. He gains a psychological sense of
power and manhood which he does not possess at all when
he is on his own (Yablonsky, pp. 136-137).

3. Towards a Theory of the Violent Gang

trthe sociological theories outlined in the last section
deal with gangs in general. Yablonsky clhose them because of
their relevance to his development of a theory about violent
gangs. This gection attempts to describe Yablonsky's theory;
aga‘n, a theory open to question.)

Though violant ganés have their parallel in less populated,
higher income areas, they are generally a big-city, lower
income phenomenon. The community cf the gang is basically
the slum, of which there are two types: stable and disor-
ganized. Though crowded and blighted, the stable slum is
characterized by some sense of community, some degree of
cohesion among the residents in the area. The disorganized
slum }s a 'community of strangers.' The people, as in the

stable slum, live very close together, but there is a vacuum of

O
[ERJ!:eaningful human relationshipc (Yablonsky, pg. 172).
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These two types of slum appear to produce different deviant
patterns: the stable slum creating a more normal delinguent
adjustment (i.e., delinguent and social gangs) and tine dis-~
organized slum a higher rate of violent behavior (i.e. violent
gangs} (Yabklonsky, pg. 173). 5Since the disorganized slum seems
to foster violent gangs in particular, a closer inspection of
the social dynamics of this type of slum, especially as it
affects children being socialized {(or asocialized), helps to
reveal the true nature of the problem.

A dominant theme of the current disorganized slum is that
it is heavy with formerly rural populations that have flowed
into the large urban area in pursuit of greater social and
economic opportunities. One effect of this flow has been to
chase more stable lower-class and middle-class families, who
can afford to move, toward the suburbs. The result is a diverse
population of newly arrived individuals ill-equipped to cope
with the many-faceted problems and new values of city living
in the disorganized slum (Yablonsky, pg. 174).

The newly arrived populations bring with them values,
norms, and patterns of behavior often inconsistent with the
demands of the new society. Adults, out especially the children
caught in this situation, are exposed to a set of conflicting
values: those presented by the new society and the more
traditional ones brought from the old community. Professor

Thorsten Sellin {Culture, Conflict and Crime; New York:

Social Science Research Council, 1938) has described this

problem as 'culture conflict.' It consists of a condition

19
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where the individual is caught between a crossfire of norms
in conflict. The youth newly arrived in the large urban area
is often barraged by conflicting standards for 'correct'
conduct. Conflicts may arise between the different norms
supported by his parents, the school, and those operative in
the neighborhood.

One of the circumstances which negatively affect the proper
socialization of youth in the disorganized urban condition is
the breakdown of old social controls without any adequate
replacement for these forces that would tend to curb deviance.
By 'social controls' the main reference here is to defined
and clearly expected responses in the social system that tend
to inhibit or control deviance (Yablonsky, pg. 175). This
breakdown is largely a result of the demise of parent control.
The more cohesive community, for example, relied heavilj
pon a strong matriarchal or patriarchal figure for control.
The youth now finds himself in the new situation with few
others to help his social growth. This is partially due to
the necessity of the father or mother to work longer hours
away from home. However, the breakdown of the necessary
dominant and stable personality of the parent under the extreme
conditions of their more difficult, new way of life is another
gsignificant element (Yablonsky, pc. 176).

Since the youth has limited opportunity under these con-
ditions to learn feeling for others or how to relate or
emphathize adequately with others, he tends toward a pattern
of self-gatisfying, impulsive, egocentric reactions. The youth
eTerging from this vacuum of effective socialization forces
(S

ERIC
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for training him into adequate social roles is often an asncial
or.sciopathic personality. .

Mmother factor that affects the child, even when the
parent attempts adequately to fulfill the role of socializing
agent, is a new expectation of the parental role. The youth's
parents will seldom equal the idealized images created in the
ads, the movies, or television plays. His mother seldom
fulfills her role as adequately as the stereotyped American
'mom' on TV. fThe youth exposed to the new models of parents
may on a covert level be dissatisfied in his new situation
with parents who might have appeared adeguate to him in the
former community. In a kind of disenchantment he may now
confront his parents with dissatisfaction, indifference, and
a degree of shame about their being 'greenhorrs.'

Mmother factor of social control that diminishes in the
new urban condition is the force of 'family honor.' 1In the
prior community the family name may have had distinction or
prestige; in the urban area of transition it is relatively
meaningless to others, if not identified negatively with low
social status. The youth who formerly took pride in his
family name and its honor is deprived of another possible
sucial control.

The presence of known others who bring community pressure
to bear on the youth, providing another element of social
control, are generally nonexistent in the new slum. 1In the
cohesive community corditions, a youth was likely to be under
the constant surveillance of others who knew him well. 1In the
new urban condition of anonymity, he can commit an atrocious

assault or robbery on one block and easily disappear into a

21
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crowd of strangers a block away (Yablonsly, pg. 177). No
person of significance to the youth would know anything about
his illegal act. A youth can thus lose himself in the
aronymity of the large urban zrea and avoid any community
forces of control.

The absence of elements of social control helps provide
a fertile social miliezu for producing the type of asocial
individual who gravitates toward vioclent gang structures.
Both the social and delinquent gangs make demands upon their
membership. The,members of these more cohesive gangs (as in
the delinquent gang) have some compréhension and leurned
ability to fulfill social expectations, even if they are
illegal. 1In order to fulfill their social expectations they
can respond in some measure to the requirements of social
control. In the violent gang, however, the demands of actual
conformity requiring "social ability' are minimal. Thus, the
nature of the disorganized slum, with its vacuum of social con-
trol and expectation, is a breeding ground for the development
of the sociopathic youth who finds the malleable, shifting
violent gang a convenient pattern of adjustment (Yablonsky,
pg. 178).

Prejudice and discrimination are significant elements
contrabuting to the formation of tae disorganized slum.
Indirectly or directly, prejudice forces the family of the
mnority-group gang member into the disorganized slum,
Indirectly, this stems from an economic blockade against
minority groups that prevents their eptrance into <ertain
higher paying occupational positions. Most of the newly

Q
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arrived population are unskilled labor, and this tooc affects
their economic and financial condition. Tnis complex of
factors places the family in a marginal economic position
and almost forces them to live in the disorganized slum
neighborhood. On the more direct discriminatory level,
minority groups, particularly Negroes and Puerto Ricans, do
not have equal access or are s‘mply harred from living in
certain neighborhoods regardless of financial ability to pay
their rent regqularly (Yablonsky, pg. 185).

Violent gang activity provides an outlet for some victims
of prejudice, but aggression is oft-. . ‘s-directed. 35Some
victims of prejudice displace their violent responses against
themselves or members of their own group. Such seems to be
the case with warring gangs of the same ethnic or racial back-
groﬁnd (Yablonsky, pg. 186). Other victims accept their lot
and status as victim with 'hat in hand.' Some individuals
may reacic with extreme hostility directed at their felt
oppressor.

In summary, core members of the violent gang are under-
socialized, products particularly of the disorganized slum,
an environment which fosters violent behavior. Many factors
contribute %o the formation of the disorganized slum, with

prejudice and discrimination being important causes.

Akkkkd khkRkkhkkkhk

Note:The xural-urban cultural conflict posited by Yablonsky

as partial explanation for the formation of the disorganized
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is not as rmeaningful today as it was in the past. The
1960 census reported that 73% of the non-white population
lived in the cities, compared to 70% for the white

population [The American Negrc Reference Book, edited by

John P. Davis (Englewood Cliffs, N.J.: Prentice-Hall, Inc.,
1966), pg. 115]. 1In our predominantly urban society most
migration is from city to city rather than from rural to
urban areas. For example, from 1955-1960, less than 10%
of the people migrating into Philadelphijia were from

non-metropolitan origin (Public Information Bulletin 9A:

"Mobility in the Philadelphia Metropolitan Area: 1955-60",
by the Philadelphia City Planning Commission, August, 1964,
pg. 1).

Therefore, other reasons must be emphasized in explaining
the high rate of personal and social disorganization in the
black inner-city neighborhood. O0Of those cited by Yablonsky,
the one most consistently stressed by civil rights leaders
and other students of urban affairs is racial discrimination

{see such books as: The Moynihan REport and the Politics of

Controversy by Lee Rainwater and William L. Yancy {(Cambridge:

The M.I.T. Press,*1967}); Race and Poverty by John Kain

(Englewoou Cliffs, N.J.: Prentice-Hall, Inc., 1969); Urban
Society by Noel P. Gist and Sylvia Fava (New York: Thomas F.

Crowell Co., 1964); The Negro ia the United States by

E. Franklin Frazier (New York: The Macmillan Co., 1957);

and The Newcomers: Negroes and Puerto Ricans in a Changing

ERIC
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Metropolis by Oscar Handlin (Garden City, N.Y.: Doubleday
and Company, Inc., 1959)]). The majority of Negro families
in the cities are living at a poverty level (Davis, op. cit.,
pg. 351). Joseph H. Douglass, an authority on the urban
black family states, "The slowness of the rate of progress
of Negores in urban society is due in large degree to the
special handicap of race imposed upon them by the majority
group." (Davis, gﬁ. cit., pg. 351). Discriminatory

policies in trade unions, apprenticeship oppoftunities,
housing restrictions and other circumstances stand in the
way of the black man achieving equal economic status. With
low income comes poor housiig in neighborhoods with rundown
and overcrowded schools that cannot provide a proper learning
environment. Poorly educated children cannot secure decent
jobs and thus the conditions produced by discrimination
{(e.g., the poorly educated) become the grounds for continued
discrimination.

The central factor in producing and maintaining the
disorganized slum, directly or indirectly, is racial
discrimination., The disorganized slum in turn is prime
breeding ground for violent juvenile gang behavior.

Rk khkhkkhkkh ki
Section C: The Violent Gang in Philadelphia
1. Description
| In 1965 there were approximately 54 gangs in

Philadelphia. 1In 1968 there were 69. Today, there are 75,

20
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Gings are divided by police into three categories:
dormant, sporadic and active. A dormant gang has not been in
trouble with the law for an extended period of time fat least
one year). A sporadic gang has trouble with the law infre~-
quently {once to three times a year}. An active gang has
trouble with the law more than three times a year. Of the 75
gangs currently extant in Philadelphia, 53 are active and 22

are sporadic (Crime Commission, pg. 3).

A gang-related crime is defined as involving three or
more members of a gang committing an unlawful act. The most
common unlawful activities pursued by gang members are, in
order of frequency, gang violence, hurglary, and purse-snatch-
ing {(Philadelphia Police Department,Gang Control Unit).

ccording to police records, there are approximately
3,000 known gang meﬁbers in Philadelphia, ranging in age from
twelve to twenty years. There are about 200,000 males in the
age range of 12-23 in Philadelphia as a whole. Therefore,
known gang members make up about 1.5% of this population. Of
the two hundred thousand, eighty-five thousand (85,000) are
black. Of the 3,000 known gang members, 2,700, or 90% of the
total, are black. This means that 3.2% of the black population
between 12-23 are gang members (Crime Commission, pg. 5).

O0f the 75 gangs, 66 are all black, 7 are all white, and
2 comprise biacks and Puerto Ricsns (Crime Commission, pg. 9).

Membership size ranges between 25 and 250 persons.
Eighty-four percent of the gang members are 16 years of age or
older. The statis*ical breakdown is as follows:

ERIC
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Table 1: Age of varg Memkers

Age tlumber %
below 12 1 -
12-14 134 4+
15-17 1300 44

15-242

16-456

17-602
18-23 1418 48
over 23 4 -
ae unknown 102 3.4

(Crime Commission, pg. 6)

In 1968 there were 14,000 juvenile arrests, of which
00 or 6.5% were gang-related. Of the total 83,000 gang
members, approximately 300 - 600 are considered "core."
There "core" members are repeat offenders who are responsible
for, or are inveclved in, the vast majority of juvenile gang
crimes of violence (Crime Commission, pg. 5).

Gang killings have increased subctantially in recent

years. The following table shows this:

Table 2: Juvenile Gang Homicides Compared To All Homicides

) . 1967 1968 1969
All Felonious Homicides 734 26. 292
Juvenile Gang Homicides 12 30 43
% of gang homicides compared 5 11 15

to all homicides

{Crvime Commission, pg. 5)

Although not all of the gang victims are affiliated .ith
gangs, in the 1ast two years, the majority have Leen gang

Q affiliated:
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Table 3: Juvenile Gang Victims Affiliated With Gangs

1967 1968 1969
No. of Gang Homicides 12 30 43
No. of victime affiliated 4 20 27
with a gang
% of victims with 33 67 63

gang affiliation

{Crime Commission, pg. &)

Of the accused assailants, mosit were 15-17 years of age:

Table 4: Age of Accused Assailants in Gang Homicides

Age of Accused Assailants 13967 1968 1969
12-14 0 5 9
15-17 7 39 73
18-20 8 12 16
21-23 0 0 1

(Crime Commission, pg. 9)

The magnitude of the gang problem is evident not oniy in
the death figures, but also in the number of persons hospitalized
as a result of gang activity. Non-fatal gang casualties in
1969: shot, 120 people (93 gang affiliated, 27
non-gang}; stabbed, 130 people (108 gang affiliated, 22 non-
gang); and beaten, 17 people (12 gang; 5 non-gang) (Philadel-
phia Police Department, Gang Control Unit).

Gang names in Philadelphia are generally derived fromr
the location of the gang's headquarters, or more precisely,
from the street corner where the gang members frequently meet
{e.g., 8th and biamond, 12th and Poplar, 15th and Clymer,

120th and Cerpentar, 16th and Wallace, 213t and Westmoreland,

%3



37th and Melon}). Some neaices are derived from other origins.
For example, the "Valley" gang (20th and Montgomery) took its
name from the fact that when sewer and rain water backed up
in sections of North Philadelphia, the torrent flowed down-
stream into 20th and Montgomery and formed a valley of water

{Ths Evening Bulletin, Sunday, May 25, 1969, Edition J,

Section 1, pg. 9).

A gang is usually divided into levels. The upper level,
according to a Police Department chart, is known as the "0ld
Heads" comprised of members age 18~23. Then come the "Young
Bays" (14-17) and finally the "Midgets" (12-14). Some gangs
replace the name "Young Boys" with ti'o levels: "Juniors" and
"Seniors." Recruits in waiting (12 and below) are called

"pygmies" or "swiggetts" (The Evening Bulletin, Sunday, May 25,

1969, Edition J, Section 1, pg. %}). What division a boy is
in depends a lot on with whom he associates, but age is an
important factor.

Boys can usually join a gang just by saying they vant to.
At times, they have to prove themselves by stealing an item
designated by the leader, or fighting certain members of the
gang. Says one gang member about joining his gang: "You
have to fight about ten guys to join. You don't have to beat
them all up, but you must show that you can defend yourself

and that you have guts" (The Evening Bulletin, Sunday, lay 4,

1969, Edition J, Section 1, pg. 30). If a potential member
has a brotner or cousin in the gang, or has a gun, any initia-
tion rules are usually eased. Rarely are kids "drafted" (i.e.,

forced} to join a gang. ©Police Sergeant Joseph E. Rich,
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supervisor of the Gang Control Unit says, "The only time a
kid is drafted into a gang is when the gang is over-extended
militarily-- that is, fighting two or three fights at once.
The "runners” a:e pretty smart; they know that draftees don't

make such good fic: ters"*{The Evening Bulletin, Sunday, May 25,

1969, Edition J, Section 1, pg. 9).

In overall charge ol the gang is the " runner® of the
0ld Heads, though each division has a runner and accompany-
ing leaders. The runner 1is responsible for deciding where
the action is, what weapons are needed, and how and where to
get the weapons. Among some groups, the word "warlord® is
synonymous with runner. Some gangs have a runner and a
warlord. Analogous responsibilities would be those of the
President and the Secretary of Defense. The former has overall
responsibility, the latter is concerned only with military

(fighting) matters (The Evening Bulletin, Monday, June 23, 1969,

Edition F, pg. 21}.

The second in command is called the "second runner' and
he takes over the gang when the runner is absent, for whatever
reason. Then come the "checkholder'" and the "corner hoys."
The corner boys are the troops and they are kept in "check"
by the check-holder. The check-holder informs the runner and
second runner of the activities of the corner boys {The Evening

Bulletin, Monday, June 23, 1969, Edition F, pg. 21).

1) A drsfting campaign may also be initiated by a gang if
riembership is being reduced by arrest and conviction.

Kids living within the territory of a given gan often
t1me§ feel pressure to say they are members of ghat gang,
but in reality do not take active roles.
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me gangs have their own form of punishment. It is
called tin¢ ''Kangaroo Court.' Violators of gang "rules" have
to run a gauntlet with culleayues tak.ng swats gt them (with
fists or weapons). Typical violations might be: dating the
sister of a rival gang member; associating with rivals at
schcol; guitting the gang and then seeking to rejoin; not
“"going down' with the corner boys (leaving fellow gang members

during a fight) (The Evening Bulletin, Sunday, May 25, 1969,

Edition J, Section 1, pg 9).

The weapons of gang members are varied: rods, shotguns,
pistols, zip guns, switch blades, razors, car aerials, chains,
pipes, leather straps, and others. The most common fatal weapon
is the gun. A rod is a .45 or .38. They are generally stolen,
but. on rare occasion, members will chip in and buy one from
a “"front." Starter and tear-gas pistols are more freguently
used by gang members because they are more accessible. Not
only are they cheaper, but they also may be purchased legally
by any person 18 or over.

‘The barrel of a starter pistol is filled with lead when
purchased, but it can fairly eusily be .ored out (often in
shop classes without teacher's knowledge) to accommodate .22
caliber bullets. 2Zip guns are fashioned ‘rom a piece of pipe
or car aerial, a block of wood, rubber bands or a spring,
friction tape and a door iatch. The pipe or aerial, used as
the barrel, is taped to the blcck of wood. The door latch,
serving as the bolt of the weapon, is nailed to the wood,
with the spring or rubber bands "trigyeiing" the sliding bnlt.
The weapon fires when the bolt strikes a bullet ingseried in the

uppe)r position of the '""barrel‘' (The Evening Bulletir, Sunday,

May 25, 1969, Edition J, Section 1, pg. 9). :31
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There are various levels of gang war. ©One level is called
a "stomp." 1In a stomp, three or four guys will approach one
person, ask where he is from {(a protective response: 'Nowanere.'),
and then jump him, regardless of the victim's answer to the
question. The purpose of the question is to provide a super-
ficial justification for the violent act, but the satisfaction
derived from the act itself is the main motivational force.

The victim may be a member of another gang, but need not be.
He may be an innocent party or even a member of one's own
gang.

A second level is called a 'blitz" or "jap." 1In a blitz,
two or three guys, the "war party," go into another gang's
territory, quickly attack an opposing gang's member, and get
out rapidly. Blitzes are used especially when there is a
particular gang member that the war party is seeking.

The third level, an all-out gang war, is called a "rumble."
When a gun is available for gang warring, the '"capper" is
designated by t'e .unner or the shooter is chosen by leot. In
one case, the executioner was chosen by ripping out pages of
the "Yellow Pages.' Whoever had the biggest piece of paper

was given the honor (The Evening Bulletin, Sunday, May 25, 1969,

Edition J, Section 1, pg. 9).

There are no girl gangs per se, in Philadelphia but girls,
particularly girlfriends of gang members, participate in gang
fighting to the degree of car:ying weapons. A policeman cannot
search a girl; he must take ner to the station to be searched
by a police woman. Sometimes girls act as spies, since they

ERIC
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ally have immunity in the '"turf' area of another gang.
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The exception is when a girl is going to see a boy in another
gang; then the girls in that area might jump her (The Evening
Bulletin, Tuesday, October 14, 1969, Editinon J, pg. 4).

In summary, it should be noted thaﬁ in terms of gang
violence Philadelphia is almost unigue among American cities,

The Crime Commigsion report states,

It is clear that the problem of lethal
and violent juvenile gang activities in
Philadelphia is not duplicated in many
other major cities at this time. This
type of problem did exist in the past
in other c¢ities. 1t appears at present
to a significant degree among the major
cities only in Philadelphia and Chicago
{Crime Commission, pg. 14}.

2, Background and Environment of Gang Members in Philadelphia

As the following table of the location of gang homicides
indicates, the bulk of the gangs and their activities are

centered in North Philadelphia (Crime Commission, pg. 10):

Table 5: Location of Gang Homicides

1967 1968 1969
North Philadelphia 6 16 23
South Philzdelphia 1 5 9
West Ph:ladelphia 4 6 6
West Oak Lane 0 1 3
Germantown 1 1 2
Frankford 0 1 0

(Crime Commission, pg. 8)

Socially and economically, North Philadelphia is severly
depressed. Statistics on the area indicate that this living

environment could ke classified under Yablonsky's term "dis-

organized slum." All the physical requirements are there; :33
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only a measurement of the "sense of community” is missiny.

Defin‘ng the boundaries of Norxth Philadelphia as from
Spring Garden to Lehigh Avenue, and from the Schuykill River
to Front Street, we have the following facts about the area:

Homes are three times more likely to be deteriorated in
North Philadelphia than in the rest of £he city.

Sixty-three percent of the homes are tenant-occupied;
62% are owner-occupied in the city as a whole.

There are 61.7 housing units per acre in North Philly,
38 units per acre in the city as a whole.

The population density is 186.3 persons per acre as
compared to 82.4 for the city. In one thirty-block area in
North Philadelphia; 80,000 people live fwith one playgrou.r
This is a larger population than that of Pennsylvania's
capital, Harrisburg,

In metropolitan Philadelphia, the unemployment rate i.
2.8%; in North Philly it is 11.6%. Among the 16-19 age ra.
27% of those who are out of school are also out of work.

Of those unemployed, 70% are school dropouts.

Thirty~-four percent of the heads of households in N¢ .i
Philly earn less than $60 a week. Fifty-seven percent of the
people are active public assistance recipents.

A study of North Philadelphia limited to tl.e bounda °
of Vine Street to Lehigh Avenue and Broad Street to Fairm.
Park showed that the infant mortality rate was triple tha
Northeast Philadelphia, and 50% higher than that of the
as a whole.

ERIC
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In light of these facts, it is not surprising to learn
that 26% of all juveniles in North Pniladelpihia nave records
of contact with the police (Crime Commission, pg. 10).

Studying t @ environmental conditions in which the majority
of the ga 4 members live, the Crime Commission concluded that
there was a direct cause and effect relationship "between the
economic and social conditions found in sections of Philadel-
phia and the presence of gang violence in these sections"
(Crime Commission, pg. 35). Further, the commission felt
that gang killings, though almost never motivated by race
hztred as such, appear "to be by-products of problems arising
out of years of racial discrimination. The effect of prejudice
is ... a contributing factor to the violence."(Crime Commissiorn,
pg. 35)

The report of the Crime Commission does not go into a
psychological appraisal of gang members as does Yablonsky.

It simply states that the gang fulfills certain psychological
and emotional needs of youth and therefore perpetuates itself.
The Commiscsion believes the gang member hrs very little self-
esteem and i1s therefore little concerned with personal safety.
In defining the 7Jang member's needs, the Commission mentions
status, recognition, a sense of belonging, and security {Crime
Commission, pg. 6). ‘

Territorial possessiveness ("my turf”) is a prominent
feature of gangs because it fulfills many of these needs:
(1) the domir.ation of a turf area is a concrete personal

accomplishment that contributes to a sense of identity (other
Q
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concrete accomplishments, particularly those acceptable by
society's standards are few); (2) the turf provides a sense
of belonging, something gang members don't feel in the com-
munity at large; and (3) since materially they possess very
little, control of a turf area is a substitute way of securing
status-~ again, a feeling of worth (Criv- Commission, pg. 7).

The Crime Commission found that these needs are "derived
from conditions for which they {gang members) are no more
responsible than they are for the family into which they were
born" (Crime Commission, pg. 6).

In summary, the Crime Commission feels the causes of
gangs - some of which have been mentioned-- are many and
complex:

They are rooted in the disorganized family
life; in the widespread unenployment and
underemployment; in the intolerable housing
conditions; in the accumulated effects of
years of discrimination; in the sparsity of
recreational and constructive leisure time
activities; in the inadequacy of public and
private services to disadvantaged people; in
the shortcomings of the educational system;
in the weakness of the criminal justice
system from arrest through after-care; and
in the failure of government at all levels
to offer the commitment, leadership, and
resources necessary to make urban life
pleasant, hopeful, clean and safe for many,
many people (Crime Commission, pg. 37).

Section D: Gang Activity and the Law

What happens to a gang member, or any juvenile (a person under

18 years of age) for that matter, who gets irn trouble with the law

in Philadelphia? The fol.ioving provides a general answer to that

question,

ERIC
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If a juvenile is apprehended by a police officer, he is
taken to the police district headquarters for the area in which
he was apprehended. The juvenile's parents are notified. An
officer of the Juvenile Aid Division of the Police Department
(J.A.D. Officer) is assigned to the case*, and he makes &an
immediate investigation, speaking with the complainant,
witnesses and the officer who picked up the juvenile.

If, after the investigation, the J.A.D. Officer feels
the juvenile should be arrested, formal charges are made and
recorded.

If, on the other hand, the J.A.D. Cfficer thinks an
arrest is not warranted, he orders a "remedial," which means
that the juvenile is not charged fcr any unlawful act and is
let go. A report describing the essentials of the "remedial"
is written and filed at the Jduvenile Aid Division Headquarters.

If the juvenile is arresced, tne J.A.D. Officer calls
the Youth Study Center and speaks to the Probation Officer on
duty. (A Probation {Officer is a court official of the Juvenile
Division of the Family Division of +}a Common Pleas Court.)
After hearing the reasons for the juvenile's arrest And
completing a quick check (to sec if the juvenile has a record
nn file, if there is a bench warrant out for his arrest, if
he is on the run-away list, etc.), the Probation Officer makes
a decision of either "Release" or "Hoc.d."

If the decision is Release, the juvenile is released

from district headquarters to his parents wich the understanding

. *If the case involves a homicide, then an officer from the
E T(j homicide division is assigned, not a J.A.D. officer.

s :37
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that they must appear for an Intake Interview at the Youth
Study Center the next morning. If the decision is Hold, -:he
juvenile is taken to the Youth Study Center and detained
there until the interview.

The interview is conducted by a Probatiun JUfficer called
an Intake Interviewer. After reading the report of the J.A.D.
officer and speaking with the juvenile, his parents, and a
J.A.D. liaison officer who is familiar with the case, the
Interviewer eicher adjusts the case (dismisses it) or decides
that the case should come before a juverile court judge and
makes a ruling of either "Court-Out" or "Court-In".

if the decision is Court-Out. the juvenile is released
into the custody of his parents. The parents are given a
copy of the petition specifying the alleged charges and are
told they will be notified by subpeona when they and their
child are to appear for a pre-trial conference.

If the Interviewer's decision is Court-In, then a hearing
is arranged for the juvenile before a juvenile court judge
usually within 24 hours after the interview. At this hearing,
called a Detention Hearing, the judge will dismiss the case,
release the juvenile to his parents or detain him until such
time a pre-trial conference is held.

If the juvenile is detained, he will stay at the Youth

Study Center.*

*The Youth Study Center admits both boys and girls up to the
age of 18 years. When the center is overcrowded, usually 16
and 17 year cld boys will be detained at Pennypack House,
House of Correction, and 16 and 17 year old girls will be

" tained at the House of Detention for Women.
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At the Center the juvenile attends school, goes to group
and individual counseling sessions, participates in recreational
activities and does chores.

At the appointed time for the pre-trial conference, the
juvenile, his parents and their legal cournsel appear before
the judge. The purpose of the pre-trial confererce is for
the judge to determine if ne can dispose of the case then and
there, or if a Adjudicatory Hearing should be held. If the
case involves a homicide and the juvenilie in question is 14
years of age or older, the judge might decide the juvenile
should be tried as an adult before the Common Pleas Court.

At an Adjudicatory Hearing, the complainant, the pro-
secutor, witnesses and othr~ persons concerned with the case,
appear before the juvenile court judge, as well as the juvenile
{the defendant), his parents and their legal counsel. After
hearing all the testimony and the lawyers arguments, the
judge decides whether the juvenile is "delinquent." If the
juvenile is found delinguent, the judge puts him on probation,
commits him to an institution, or places him in the hands of
the Department of Public Welfare.

fometimes a judge feels, in light of the evidence placed
before him at the Adjudicatory Hearing, that further tests
and studies are required to determine the most appropriate
place to send the delinguent. If so, the delinguent is de-
tained at the Youth Study Center until such tests and studies
are completed.

It the insitution to which the judge orders the juvenile

committed is full, the juvenile may be detained at the Youth
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Study Center until there is an opening at the institution
seleci.ed by the judge. To insure that a delinguent is not
detained at the Youth Study Center lcnger than is necessary,
a court hearing is usually held every thirty days to review
the reasons for detention and to take appr-priate action.

mce at an institution, a boy stays, on the average,
from six months to a year. The judge may have set a minimum
amount of time to be spent, but the institucion determines
i.f the boy is ready to return once that time is up. Thus,
the boy will stay as long as the institution feels necessary.
Most institutions have a program which involves both schooling
and work. Some institutions work on a merit system. A boy
is given points for meeting standards for good behavior. After
a time, his parents may visit him, and then later, after com-
piling the appropriate number of points, he ig released.

All the institutions are either state-run or state-
subsidized. Some of the insitutions are privately owned,
others public. Examples or private institutions subsidized
by the state are St. Gabriel's Hall, Pennsylvania Junior
Republic and Sleighton Farms for Girls. Examples of state
institutions are Camp Hill, Youth Developmunt Centers and
Forestry Camps.

I a juvenile is tried for homicide in the Cormmon Pleas
Court, the prosecutor often asks for conviction on a second
degree nmurder charge. A first-degree murder is premeditated,
planned; a second-degree murder is spontaneous, on the spur
of a moment. Conviction on a second-degree murder charge

carries the penalty of from 10 to 20 years in prison. After
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conviction, a boy is sent to a diagnostic center to determine
is he should be sent directly to a state penitentiary, or
stiéy at one of the juvenile institutions (uswally Camp Hill)
until he is 21 and then be transferred to the state pen.

Another serious conseguence of getting in troubkle with
the law is the establishment of a record. Local, state and
federal government officials may check into a person's back-
gtound to determine if he should be hired for a job or be
admitted into the Armed Forces. If that person has a juvenile
record, it could influence their final decision in a negative
way. Also, it is permissible for civilian employers “o check
with the court to see if a potential employee has a record.
Depending on the circumstences, the court may or may not pro-
vide the employer with the desired information.

The Crime Commission in its report of July 1969 concludes
that "punishment as a consequence of delinquent activity is
highly unlikely to result from any particular act (murder is
the exception), so that fear of imprisonment is only a slight
deterrent to such activity" (Crime Commission, pg. 34). The
effect upon one's future seems Lo be of littiz consequence as
well, since gang members live mainly in the "here and now"
with little thought of longrange goals (Yablonsky, pg. 147).

Even a vigorous program of arrest and prosecution would
therefore seem to offer little promise of reducing iuvenile
crime. The search for an answur to the problem always seem to
wind back around to the conditions which produce gangs. The
underlying causes, not merely the symptoms, must be confronted

and eliminated.
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Section E: Strategies for Alleviating the Gang Problem

The roots of the gang problem are deep, involving the
nature of our society itself. Thus, a thoroughly effective
attack on the problem must include a strategy for broad social
change. Because that task is so imwense, it is important in
the interim to develop practical tactics for immediate treat-
ment and control of the violent gang, while at the same_time
striving for the long range goal of social renovation.

In the 1950's the New York City Youth Board devised a
gang-prevention project known as the "detached worker" method
(Yablonsky, pg. 238). 1In this approach a professional, usually
a social worker, is assigned to a particular gang. ‘The
essential goal of the youthworker is to redirect the gangs
from destructive behavior patterns into constructive activities
(e.g. in Philadelphia, 12th and Oxford Streets Film Makers
Corporation and Young Great Society).

This strategy has been employed by the Philadelphia
Welfare Department, Youth Conservation Services, but not
extensively enough. A crucial factor in the program is that
it must be applied on a saturation basis (at least one worker
per gang). In 1969, the department had only enough money to
assign youth workers to half the city's gang:. These workers
seemed to be effective since only three of the 43 gang killings
last year were attributed to gangs with which they were
associated (The Evening EEE}EEEE' Sunday, January 11, 1970,
Edition J, Secticn 1, pg. 34).

Although a considerable problem befoure 1963, New York
City has very little violent gang activity ncw, but observers

Q
-RJ!:argue whether this is because of an effective detached worker
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program, or because drugs have supplanted violence. Dr. Malcolm
Klein, sociologist, feels that the detached wo:kxer programs in
Boston, Chicago and Los Angeles had negative effects: "The

gang wosker is vo worried about his rapport with the gang
members that he sets no limitations con their actions, because

he fears losing chat rapport" {(The Evening Bulletin, Tuesday,

July 8, 1969, Edition J, pg. 40). Therefore, in the eyes of
the gang members, gang activity seems almost sanctioned by the
detached worker. Klein sees an intensive job training and
placeiment program to =~ the best answer at this time. Such a
program cut juvenile crine by 50% in Los Angeles (The Evening
Bulletin, Tuesday, July 8, 1969, Edition J. pg. 40).

Lewis Yablcusky feels the detached worker strategy
(combination of recreation, job placement and counseling} is
appropriate for the "marginal" gang members if the emphasis
is upon dealing with individuals and not the gang as a whole.
(That is, individual kids need a greater sense of accomplish-
ment, but recognition of the gang as a unit is unwise. There-
tore, the gang should not be reinforced by treating it as a
entity; treat the boys as individuals, recognizing the gang
only as a powerful force in their lives}. For "core" gang
members, Yablonsky believes a much more intensive approach is
needed (induction into a theraputic community structured like
"Synanon") ({(Yablonsky, pp. 237-264).

Another tactic iavolves tough legislation and stiff
er.forcement., At the Crime Commission hearings in Philadelphia,
Police Commissioner Rizzo suggested making membership in

viclent gangs illegal and lowering the age a crimminal offender
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can be tried as an adult from 18 to 16 years. He also recommended
additional probaticn officers to supervise juveniles more

closely and the classification of juvenile delinguents in
detzntion by age and degree of crime. This latter suggestion
would increase the chance of rehabilitating early cffenders

{The Evening Bulletin, Monday, June 23, 1969, Edition J, pg. 14) .

District Attorney Arlen Specter asked that thirty
additional common pleas judges be hired to close the time gap
between crime and trial, that adequate detention facilities
for juveniles be provided, and that "one-way juu. 1ile centers"
be established in the communities hardest hit by gang violence.
The one-way centers would provide recreation, education and
job training for interested kids. (Two centers have been
established under the name of Safe Streets, Inc.) (The

Evening Bulletin, Wednesday, June 25, 1969, Edition J, pg. 26).

After the hearings, the Crime Commission made over 48
recommendations for Qdealing with Philadelphia's gang violence,
ranging from expanding the detached worker to improving
housing, from speeding up the judicial system to building a
new youth study center (Crime Commission, pp. 37-40).

To conclude, while short-range tactical steps are being
taken, the need to attack the problem on the broader societal
front (governmental and private prcgrams aimed at improving
social and economic conditions) must be emphasized. To attack
the gang as an isolated problem is clearly not enough: "Although
gang activities are decreasing in most American cities, the
ratc of homicides committed by juveniles is increasing rapidly

[:Rjkiroughout the country" (Crime Commission, pg. 34). Even the
P 4 &
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complete elimination of gangs would not mean the end of
serious juvenile violence. The problem, we are forced to

conclude, goes far deeper.
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Gencral Remarks

The four lesson plans included in this section represent
only one way of presenting this complicated topic to students.
The teacher should feel free to alte. any part of the plans
or to develop completely new lessons to meet his individual
objectives and nis students' needs.

The overall objective of therse plans is tc increase
student understanding of violent juvenile gangs. An attempt
is made to answer four central questions. First, what
personal needs does membership in a violent gang fulfill?
Second, what risks does membership in a gang entail? Third,
are there other ways to fulfill the perscnal needs which
gang membership fulfills? And fourth, how do prejudice and
discrimination contribute to the formation of violent gangs?

In develcping these lessons, we recognized that one
cannot legislate the feelings of students nor impose one's
values on them. For some students, gangs are not a problem.
They are a solution to a problem. The teacher may have a
very strong hope, as does the author, that potential gang
members in his class will not “Foin gangs, and that those
who are already members will drift away from them. The best
chance of fulfilling this hope is for the teacher to present
the facts in a straight forward, unbiased way, and to make
it clear that the decision to join or to stay out of a gang
is a decision, and that it is the student’s to make.

The stimulus in the first lesson, "An Introductory

Examination of Gangs," is a game in which tc :is of students
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compete in fi1lling out two juestionnaires. The first
questionnairz asks for some basic facts about gangs in
Philadelphia (number of gangs, number of members, name of
leader, etc.). The second reguires more iuterpretation
(needs which gang membership fulfills}.

W refer to the game as a stimulus because its purpose
is to stimulate genuine involvement in a discussion about
the nature of gangs. It is crucial durxing this discussion
that the teacher remain open to comments he disagrees with.
For example, a student might say he feels gang life is the
only way to prove that he is a man. If the teacher ridicules
or berates the student for this, it will simply harden the
student's belief. The point is to encourage students to
examine their feelings. The teacher's role is to establish
an accepting atmosphere, one in which students can express
their feelings and reason with each other.

The first lesson proceeds from the assumption, then,
that if gangs did not offer something to certain kids, they
would not exist. The lesson attempts to get students to
identify the needs which gangs {ulfill and to raise some
preliminary guestions as to the risks involved.

The second lesson, "The Risks of Gang Participation”,
details the risks of gang membership and asks if these
risks are worth the benefits deriveu. Serious injury and
homicide rates of gang and non-gang members between the
ages of 12 and 22 are compared. The risk of jeopardizing
one's employment future by gettind in trouble with the law
is also discussed. The lesson is summarized through a

)
EE T(jry about an ex-gang member named "Fatback".
P o v ‘;8
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Some students may readily admit that gangs aire risky,
but say *that there simply aren't any other ways of f1i1lfilling
the same needs. The third lesson, "Alternatives to Gangs,"
is design=ad to involve students in discovering or develop-
ing alternatives for themselves. They make a directory of
comnunity agencies which provide alternatives, and if these
aren't sufficient, students may take action along lines
suggested in the lesson.

In the last lesson, developed and written primarily

by Daniel S. Cheever, students examine the role prejudice
and discrimination have had in producing gangs. The title
of the lesson is "The Relationship of Frejudice and Discrimi-
nation to Gangs.” Students begin by defining prejudice and
discrimination and discussing why people are prejudiced.
They read a case study entitled "Community Hatred," conduct
their own poll of student prejudice, and see a film on the
subject. They then begin to relate preiudice and discrimi-
nation to violent gangs.

Although "The Relationship of Prejudice and Discrimi-
nation to Gangs" is designated Lesson #4, it need not be
the last lesson. A teacher might schedule it after Lesson #1.
1f the homework outlined at the end of Lesson #2 were assigned,
Lesson #4 would be a good fcllow-up. The teacher should use
Lesson #4 at the point in his class where he feels it would

be most appropriate.

ERIC
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The lesson plans have been written with both junior
high and high school students in mind. Some teachers feel
that students would have to be of at least high school age
to really understand the fourth lesson. Others feel strongly
that the issues of prejudice and discrimination should be
réised at the junior high level and that the students will
understand the material. We leave the choice tc the
individual teacher.

If the lessons plans are used in their entirety, the
unit will last between three and six weeks.

Different motives will prompt different teachers to
take up the gang problem with their students. Whatever his
objectives, eacn teacher should give his students a clear
rationale for studying gangs before launching into the
lessons.

Some teachers may relate tne unit to their current
events program. Making a full day's study of one violent
gang incident might arouse interest in a deeper study of
the topic.

Other teachers may want to work the gang unit into a
study of prejudice, discrimination, and their effects.

Other classes may include gangs ir. their s+udy of big
city problems. One teacher began the unit by writing 5
problems on the board (abandoned cars, gangs, vacant houses,
drugs, and air pollution} and asked the students to rank the
pvoblems, from the one which concerned them most to the one
which concerred them least. Gangs won hands down, and he
Beqan the unit with tlie students already behind him.

ERIC
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At some point in his rationale, the teacher should
explain that the main objective of the unit is to help
students understand the needs which gangs fulfill, weigh
the benefi:s and risks of gang participation, and to con-
sider some alternatives to gangs.

The teacher should also make it clear that the unit
concerns violent gangs, ganygs in which fighting is the
main activity. It does not deal with social gangs, or
social "clubs,"” which are groups that get together to
throw parties and participate in other socially constructive
activities. Nor does it deal with gangs that are organized
mainly to steal. The violent gang's central purpose is
not to rob, though it sometimes does, or to have parties,
though it may, but to commit violent acts.

To take advantage of the anticipation that can build
up overnight, the teacher will probably want to announce
the unit and give his rationale the day before he begins

the first lesson.

ERIC
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Lesson #l: An Introductory Examination of Gangs

Objectives
1. To establish some basic facts about gangs in Philadelphia
2. To stimulate thought and discussion about gangs
3. To give students some experience in working in groups
on a cognitive project
Materials
1. Worksheet #1 (p. &1 }, one per student
2., Workshect #2 (p. 52 ), one per group

Synopsis of Lesson

The class begins with a group competition based on
~wo worksheets which ask questions about gangs. Then the
factual questions are answered by the teacher, and the
students correct their own questionnraires. The class
discusses the reasons kids join gangs (the needs that are
fulfilled). The lesson closes by asking whether the gang
is the best way to meet those needs.

Estimated Time for Completion

One class period

Suggested Procedure

A. The group competition
). Before the students enter the room, arrange the
desks in groups of four, with a card at each group
of desks specifying the group's number (1, 2, 3
etc.) and the names of students in the group.
How students are tou be grouped is dependent uvion
the needs of 'the teacher: Should discipline

RJK? problems be scattered or grouped togetherx?
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Should academically weak students be paired with
acadenically strong students? In any event, the
sexes should be fairly evenly divided because the
boys generally know more about gangs than the
girls.

2. After the students have been seated, announce
that the class is going to play a game in which
all the groups are yoing to compete with each
other. The object of the game is to see how much
the students know about gangs and what they think
about them. Hand out worksheet #l1 and ask each
student to print his name and group number in the
top left hand corner of the sheet. Then read the
directions and have them begin. Note that there
is a three minute time limit for the first worksheet.
Give or take a minute depending on how the kids
are doing. The teacher can build suspense and
involvement by announcing the remaining time
periodically--two minutes, one minute, thirty
seconds, fifteen seconds, ten, nine, eight....

3. To minimize delay, the teacher should distribute
worksheet #2 to each yroup while the students are
still filling out wonrksheet #1. When time is up
for worksheet %1 and the students nave laid down
their pencils, then the directions for worksheet #2
should be read. After the reading, the students
begin; the teacher calls time for each guestion.

Q When time is up for wotkrsiec! B2, 9t snoutd bLe

ERIC

s 5:3



46

collected and students asked to put their desks

back in rows. Each student should still have his

copy of worksheet #1l.

B. Reviewing the questionnaires
1. The teacher announces that each student will grade

his own worksheet #1 and that the teacher will

grade worksheet #2 and let the class know the

results of the contest the next day.

2. Correct answers for Worksheet #l: 1.(b) 53

2. (a) 3,000 3. (c) 18-23 yrs. old 4. (T)

5. (T) 6. (T) 7. (T) 8. (T) 9. (F) 10. (T)

a) Questions 1 and 2 are designed to clear up
some misconceptions students often have about
gangs: (1) that they number in the hundreds,
and (2) that total membership is much more
than 3,000. These figures are based on police
records. Some students may question their
accuracy, but rolice records seem to contain
the most objective data available. The teacher
may want to elakorate on these answers. In
relation to question 1, the teacher may note
that police divide gangs into three categories:
dormant, sporadic and active {for definitions,
see "Background Information on Gangs,"
Section B). 1In addition to the 53 active gangs,
there are 22 sporadic gangs. Concerning question 2,
the teacher may point out that of the 200,000
males in Philadelphia between the ages of 12-23,

[ERJ!:‘ 85,000 are black. Two thousand seven hundred
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of these are gang members. Therefore, 9%0%

of all gang menbers are black. This latter
point brings up the guestion of why gangs in
Philly are mostly black, which leads to the
complicated issues of prejudice and discrimi-
nation. Rather than deal with these issues

at this point, the teacher may want to refrain
from calling the racial composition of gangs
to the students’ attention until the impli-
cations of these figures can be more fully
analyzed in the lesson on "The Relationship

of Prejudice and Discrimination to Gangs."

The remaining guestions have been constructed
with two things in mind: one, to pick some
questions the kids can probably answer correctly
(#4, 6) so that the quectionnaire and thre
beginning of the unit will not be a "put-down"
experience; and two, to stimulate the students
to begin thninking about tne motives of gang
members {e.g., to feel like "big men") and

the risks gang members are taking (e.qg.,
jeopardizing one's chances of getting a good
job) . Questions 5, 8, 9, and 10 have been
designed to achieve this latter objective.

The teacher should not give definitive

answers to these guestions since the lack of
hard data leave the questions open. Hov.ever,
the students certainly have an opinion and the

teacher should solicit it and see it the
o
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class can come to a consensus (the answers
given in B.2 of this lesson plan for these
questions are the answers most agreed on by
students).
Some students may choose b as the answer to
question 3. It might be good to duplicate the
chart on pg. 19  which shows that they are
not too far from wrong, and that, in fact,
there are more 17 year olds in gangs than
any other age group. However, taking the
five year span of 18-23, more gang members
fall within that category than the two year
span of 15~17.
On question 7, the teacher may get some argument
from girls who insist that there are girl
gangs. Acrording to police records, such is
not the case. 1In 1969, five girls beat and
stabbled another girl to death. But these
five girls wer: walking with their boyfriends,
who were gang members. The girls did not have
a separate gang of their own; nor were they
really members of the boys' gang.

c) When the review of Worksheet #l1 is complete,
ask the students to write the number ¢f correct
answers in the top right hand corner and hand
the sheet in.

3. HWorksheet #2
a) There is no need to go over question #1, mainly

[ERJ!:‘ because it will be too time consuming. Just
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mention that you have a list of the gangs in
Philadelphia {(Appendix 4) and that you will
check their answers overnight and give them
one point for each gang name they get
correctly.

b} The remainder of the period should be spunt
on the second question: "Why would a boy
want to join a gang?" Fxplain to the students
that. there is no right answer, that you will
give a point for each good reason they give
on the questionnaire. You will arrive at
total group figures by adding the individual
scores of a group of Worksheet §1 to the
group score of Worksheet #2. The winning
group will be announced at the next class
session,

1) As the students list the reasons they
gave, write them on the blackboard.
Examples students have given include

the following: "to have scme one back you

up." "To be hip." "To be well known."
"To feel powerful." "To prove you have
heart." "To hurt someone.” "For rep."

"To do something exciting--to have fun."

2) A number of the items on the blackboard
probably say the same thing but in different
ways. The teacher should try to group
the various reasons into categories of

[ERJf:‘ basic needs. The'following categories
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cover all the reasons normally given:
(1) the need to prétect oneself; (2) the
need to associate with other people;
(3) the need to be stimulated, "to do
something exciting - to have fun." and
(4) the need for a feeling of self-worth.
Given gang norms, the following progression
seems to lead to a feeling of self-worth:
violent acts-~"To hurt someone"--gives
you a feeling of power over others, showvs
you have "heart", establishes your "rep",
gives you notoriety, which means "success"”
according to gang values and thereby
gives one feelings of worth.
The teacher should conclude the lesson by
raising the question whether these needs
are best met for most kids in the structure
of the gang. How effective a form of
protection are gangs? Do gang members
put themselves in greater physical jeopardy
than boys 1vho do not join gangs? Are
there safer ways of fulfilling the needs
for association, for self-worth and for
stimulation than participating in a violent
gang? Do those "safe ways" in fact meet
the needs as fully as participation in
gangs? An attempt to answer these questione

will be made in succeeding lessons.

08
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An Introductory Examination of Gangs

Worksheet #1

My Name is:

My Group Number is:

Dixections: You will be given three minutes to answer
the questions below. You will receive one point for
eacn correct answer. Each correct answer will help your
team win. You may give help or take help from members
on your team. Good luckl

Multiple Choice: Write the letters for the answers you
think correct in the spaces at the right.

l. How many active gangs are there in Philadelphia
(a) 10 (b) 53 (c) 100 (d4) 135

2. There are approximately 200,000 males in Phiia-
delphia between the ages of 12 and 23. How
many of these males are in gangs? (a) 3,000
(b) 10,000 {(c) 40,000 (dy 95,000

3. The largest number of kids in gangs are
(a) 12-14 yrs. old {b} 15-17 yrs. old
(c) 18-23 yrs. old (d) over 23 yrs. old

True or False: If a statement is true, put a T in the

— e et e
.

space at the right; if a statement is false, put a F in
the space at the right.

4. The leader of a gang is often called a "runner."

5. The way to be a "success" in a gang is to talk big
and support the talk with violent action.

6. "Old heads" are members that have been in a gang a
long time and are usually over 18 years of age.

7. There dre no real girl gangs, but girls sometimes
help the boys by carrying their weapons.

8. Many gang members feel they are "big men" by
beating up people.

9. Gang members usually get good jobs and earn
good money when they are adults.

10. Many gang members are nowhere at home or at school.

N
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An Introductory Examination of Gangs

Worksheet #2

Our Names are:

Our Group Number is:

Directions: There are two gquestions on this sheet. You
are competing against the other teams in the classroom,
so try to answer the questions as best you can. Appoint
one member of your team as writer. The rest of you must
tell him what to write. If you run out of room, write
on the back side of this sheet. The teacher will tell
you when to start and stop each guestion. Good luck!

1. Write down the names of as many Philadelphia gangs as
you can think of (two minutes).

2. Wny would a boy want to join a gang? Write down as
many reasons as you can (two minutes).

ERIC

&0



53

Lesson #2: The Risks of Gang Participation

Objectives
1. To bring students to recognize the risks of gang membership

2. To improve listening and reading comprenension skills

Materials

1. Copies of Worksheet #l: “Chart on Deaths/Injuries as Related
to Gangs," one per student

2. Flowchart #l: "General Process from Arrest to Disposition
for Juveniles"

3. Copies of "Fatback," one per student (copies to be made
from the story included here)

4. One tape recorder

5. "Fatback" audio tape (to be made by the teacher from the
story)

6. Copies of Worksheet #2: "Fatback Questionaire," ore per

student

Synopsis of Lesson

The teacher begins by raising a gquestion the students were
asked to think about overnight: Are gangs an effective means
of protection? That is, does a gang member run less or more
of a risk of death or injury than a non-gany member? Students
are given police statistics for 1969 and are asked to draw
their own conclusions. The remainder of the lesson explcores

another risk: the risk of incurring a juvenile record that
Q
Rl 61
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could jeopardize one's chances of getting a good job. A
flowchart traces what happens tc a juvenile from the point

of arrest to disposition. A tape recording of the experiences
of "Fatback”, a Philadelphia gang member who gets into trouble
with the law, dramatizes and sums up the risks. Students

complete a worksheet on the central points Fatback makes.

Estimated Time for Completion

Two to three class pericds

Suggested Procedure

A. Introducing the lesson

1. The teacher recalls that in the previous lesson some
students said that gangs fulfill the need for protection.
But do they really? 1Is it safer to be a gang member
or a non-gang member? What are the risks of gang
participation? The purpose of this lesson is to try
to answer these gquestions.

B. The risk of bodily harm*

1. Pass out Worksheet #1, entitled "Chart on Deaths/Injuries
as Related to Gangs."

2. Start by stating that one risk an individual takes by
being in a gang is receiving a serious or even fatal
injury. Read the following statistics, which relate
to injury and death inflicted by gang members upon
gang members in 1969, and ask the students to fill in

the appropriate boxes on their worksheet.

Q
.RJ!:e Appendix 2, "The Bopping Game". It could be used before
emmmmmrksheet #1 is introduced. 6.1
[ 43
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a) gang members killed: 27.

b) gang members hospitalized with injuries not
resulting in death: 93 treated for bullet wounds,
108 for knife wounds, and 12 for wounds inflicted
by beatings. (Undoubtably, many more beatings
occurx, but are not on police records because
victims are not hopitalized or police are simply
not notified.)

The students might now ask, "What about the kids not

in gangs - don't gang members go after them? Don't

non-gang members get hurt more than gang members?"

Read the statistics below, which relate to injury

and death inflicted by gang members on non-gang

members in 1969, and ask the students to fill in the

appropriate boxes on their worksheet.

a) non-gang menmbers killed: 9 (Note: The statistics
concerning death and injury of gang members
included only persons 23 years old or younger. To
make the comparsion relevant, the non-gang members'
statisitics must deal with the same age group.
Only nine non-gang members 23 years old or younger
were killed by gang members. Another seven persons
were killed by gang members, but their ages ranged
from 37 to 79. Obviously, gang members did not

attack these older persons jus: because tney did

not belong to their gangs. Therefore, the statistic
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dealing with the older people is not included in
the total non-gang member fatalities.)
b) non-gang members hopitalized with injuries not
resulting in death: 27 treated for bullet wounds,
22 for knife wounds and 5 for wounds inflicted by
beatings (Note: The figures for injured gang
members included only persons 23 years old or
below. However, the figures for injured non-gang
members includes all age groups, because a break-
down was not availabie. One must assume that the
figures for non-gang members would be lower if only
persons 23 years old or younger were included.)
Ask the students to total the number of non-fatal
injuries incurred first by gang members (213), then
by non-gang members (54), and enter the answers in
the bottom two boxes. Ask them to study the data
on their worksheet and then answer the True/False
guestion. It should be clear to tie students that
the answer is True. They should realize at this
point that although non-gang members might be
harassed (threatened, shaken down for money, beaten)
by gang members as much or more than gang members
harass other gang members, there is no question that
being a gang member is far more dangerous than being

a non-gang member.
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C. The occupational risk
1. One way gangs place a person's futuare in jeopardy

is by exposing him to physical attack. A second way is

by increasing his chances of "gatting a record."

A juvenile record could restrict a person's choice

of jobs.

a) Ask the students to give you examples of local,
state and federal government jobs (examples:
policeman, fireman, court clerk, case-worker,
highway patrolman, prison guard, city recreation
supervisor, member of the F.B.I., Peace Corps
Volunteer, postman, Vista Volunteer, member of
any of the branches of the U.S. Armed Forces).
List their answers on the blackboard. In |968,
governmental sources employed 12,342,000 people
(out of a total employed working force of
75,920,000 people). For many gbvernment jobs
it is necessary to investigate a potential
employee's background. If, upon checking with
the proper court officials, it is discovered
that a potential employce was at one time found
"delinguent” for such charges as assault and
battery or larceny, as many gang menbers are,
then that person's chances of being hired are
certainly not as good as if he had no juvenile
record at all.

b) A majority of job application forms ask the

69
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applicant whether he has ever been arrested
and, if so, for what. A record of arrest might
give an employer second thoughts about hiring the
applicant. He will probably require a number of
personal references to ensure that the applicant
is currently in good standing. Though the general
contents of a juvenile's file are not nearly so
accessible to a private employer as a government
representative, it is possible under certain
circumstances (e.qg., an employer has reason to
suspect that an applicant has been arrested at one
time, but the applicant did not put this down on
his form) to obtain information from court officials.
2., How does a boy in a gang get a record and what happens
to him when he gets in trouble with the law?
Hand out to each student one copy of Flowchart #1:
"General Process from Arrest toc Disposition for
Juveniles.” This chart traces what can happen to a
juvenile from the point of arrest until his case is
disposed of by a juvenile court judge. Explain to the
students that a boy in a ,ang will get a record if he
is aryested for any illegal act. Then, go over the
flowchart with the students until they have an under-
standing of the scquence of events after arrest. It
is imperative that the teacher read Section D in
"For the Teacher: Background Information on Gangs."

pages 28-33, in order to gain the knowledge to explain
O

ERIC

y Vs
Phrir o e ()b



O

ERIC

Aruitoxt provided by Eic:

the process. The process is complicated, lbut there

is no way to simplify it further and still give an

accurate picture. The following are a few additional

notes:

a}

b}

What is the difference between the terms "dismiss"
and "dispose"? The purpose of the Intake Interview
is to screen out cases that are not serious enough
to require a court hearing. The propation officer
in charge of the interview may dismiss a case

{(which could be overruled by tlhe District Attorney's
office!), but Le does not have the power to dispose
of a case. A case may be disposed of through
dismissal (the court refers to it as a discharge},
or through committing a juvenile to an institution,
placing him in the hands of the City Department of
Public Welfare, placing him on probation -- decisions
that only a judge is authorized to make.

why is it that if an Interviewer recommends a
"Court-In" the juvenile must come before a judge
within 482 hours, but if the Interviewer rules
"Court-0ut”, the juvenile does not come before a
judge until the Pre-Trial Conference? The Inter-
viewer does not have the authority to detain a
juvenile for more than 48 hours after the interview.
If he feels circumstances require tnat the juvenile
be detained for a longer period, a judicial decision

is necessary. This i5 to protect +nhe juveniie from
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unnecessary detention. A Court-Out xuling relcases
the juvenile into the custody of his parents and
does not involve detention. Therefore, an
immediate court hearing is not required.

c) What is the difference between a Pre-Trial
Conference and an Adjudicatory Hearing? Unless
a case involves a Very serious charge like homocide,
at the Pre-Trial Conference the complainant, the
prosecutcer and witnesses do not have to appear
before the judge. If at the Pre-Trial Conference
the judge, with only the defendant, his parents,

their legal counsel and the relevant reports

before him, feels he needs more information to
dispose of the case, then he will call for an
Adjudicatory Hearing. For this hearing, he will
sunmon the complainant, the prosecutor, witnesses
and other persons concerned with the case, in addition
to the defendant, his parents and their legal counsel.

d} Why isn't the term "Trial" used instead of
"Adjudicatory Hearing"? Why is a juvenile
"adjudicated delinquent” instead of being "found
guilty of committing a crime"? Why is a juvenile
adjudicated delinquent referred to as a "delinguent"
rather than a "criminal” or "convict"? The juvenile
court was established to protect child offenders
from the condemnation of a criminal conviction.
Its purpose is to take juvenile offenders out of

[ERJ!:‘ hands of the criminal courts set up to deal with
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adults on a penal basis and place them under the
jurisdiction of a court set up to deal with children
on a social treatment basis. The juvenile court
is considered non-criminal in nature. In order
to distinquish between the juvenile court and the
criminal courts, special terminology has developed
like that cited above.

e) For additional information, the following book

might be helpful: Crime and Juvenile Delingquency

I'y Sol Rubin (New York: Oceana Publications, Inc.,
1961).
Have a feilow teacher, a student, or an acquaintance
rehearse the "Fatback" story included on pages 67-71
and make a tape recording of it. At several points
in the story the reader will come to a set of
paratheses which include a choice of several words.
The purpose of these multiple choice items will be
made clear in the directions below. The reader,
playing Fatback, should read only the correct choices:
19, two, trolley, wine, lonely, flunked, stabbed, wrong.
The tape is included for a touch of drama and a change
of pace. Because it is also intended to give students
practice in careful reading and listening, the taped
reading should be done slowly enough to enable students
to follow along on titeir own copies. The rest of the
directions in this section are based on the assumption
that the teacher is using the tape. 1f for some reason

the teacher cannot use a tape, the teacher should read
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the story himself and adapt the directions accordingly.

a) Hand out copies of "Fratback" and tell the class you
are going to play them a tape of Fatback telling
his own story. Tell them that Fatback is a former
member of a Philadelphia gang (which one is unknown)
and that on the tape he recalls his teenage years.
Students should listen carefully because Fatback
covers most of the points already made in the
lesson: the risk of physical harm, how a gang
member gets in trouble with the law, what getting
sent to an institution means, and how a juvenile
record can hurt a person's chances of getting a
good job.

b) Ask the students to read along as Fatback telks,
and when they come to a multiple choice item, to
circle the word that Fatback uses. Give them an
example: Play the tape down to the first choice,
stop it, and ask which is the correct word. Then
start the tape again ana let it play through until
the end.

4. Hand out Worksheet #2 and have the students complete ..
it. When they have finished, review the multiple
choice items in the reading. (If it is necessary to
use the same copies of "Fatback™ with several classes,
have the students erase their circles as each item is

checked.)
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As the class discusses each answer on Worksheet #2,
have each student correct his own paper (Answers:
1.(b) 2.(b) 3.(z) 4.(c) 5.(d) 6.(d) 7.(a) 8.(d) ).
Point out where each answer may be found in the
reading. The essay guestion is not tc be marked.

It is included on the worksheet only to stimulate
thought and discussion. Students should feel free
to express any opinion they have. One thing they
commonly agree on is that the purpose <f life is to
live. This sometimes leads to gquestioning about war,
with some students taking the pc. ition that for some
to live others must die, Is a purpose of life,
ironically, to reduce life? Why do we rescrt to
killing to resolve certain problems? 1Is there
anything wrong with killing to resolve conflict?

Is killing necessary? Does it make sense?

D. Summary

I.

To set up the next lesson, “.alternatives to Gangs,"”
the teacher may want o summarize the first two
lessons. Students have listed a number of reusons
why kids join gangs, including needs for protection,
association, feelings of worth, and stimulation.
Statistical evidence indicates that gangs are
inefective at protecting their members. In fact,
gangs make things more dangerous for their members.

It is much safer to be a non-member. In addition

-2
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to the risk ot injury or death, there is the risk
of getting a record and thnereby restricting one's
opportunities for obtaining a good job. Tne third
lesson réises the question, "Are there safer, better
ways of fulfilling the needs of association,
stinulation, and feelings of worth?" The class will
find its own answers.

E. Suggested Assignment: Classwork or Homework

1. Ask students to write at least half a page on Fatback's
statement that gang fighting "don't lead nowhere."
What does Fatback mean by this? Why dces he think as
he does? Do you agree or disagree? Why?

2, Tf your students are mature and able enougin to get
into deeper questions, give them the rest of Fatback's
statement as well: "...it don't lead nowhere and blacks
killing blacks is not cool, not cool at all. We got
to help each other, not hurt each other.” This raises
questions and hints at answers involved in the lesson
on "The Relationship of Prejudice and Discrimination
to Gangs." Serious problems with violent gangs have
been characteristic of minority group populations in
the urban setting. Why? Fatback's "We got to help
each other not hurt each other" suggests one method
of coping with discrimination - the unification of
black people for their own constructive ends (see
the cartoon "Some Ways by which People Defend

‘“hemseives Against Prejudice" at the end of Appendix 6).
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The Risks of Gang Participation

Worksheet #l: Chart on Deaths/Injuries as Related :0 Gangs

Directions: As the teacher reads the statistics dealing with
death and injury to gang and non-gang members, please fill in
the appropriate boxes. After the teacher has finished reading
the statistics, add up the number of injuries (not killed) for
both columns and write the totals in the bottom two boxes.
Compare the two columns and then answer the question below.

Gang Members Non-Gang Members

Persons Killed l ———

| Persons shot (not killed)

Persons Stabbed (not killed) |

Persons Beat-up (not killed)

Total Persons (not killed)

KRR AR KA KA RK

True or False {(circle correct word): The risk of injury or
even death is much higher for persons in a
gang than persons not in a gang.
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The Risks of Gang Parcicipation
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Directions: As you hear the story, read along. When you
come tc a multiple word choice like (bus, trolley, subway)
circle the word which Fatback uses.

"Fatback"

Call me Fatbuck; just lesave it at that. Boys on the
corner started calling me that when I was 11, not just because
1 was big, but because I looked like an 014 Head in the gang
with the same name.

Anyhow, I am (17/18/19) now and I want you to listen to
me, you dig, listen to me a couple of minutes. They asked ine
to tell you something about my life-~-the gang, the cops, the
study center and those kinds of places.

I hung with some of the corner boys when I was 11, but
I didn't get into it until a year later. I was called a
Midget. We had our own runner, Crittcr, and 1 was Warlord,
but when we were going duckin' we walked as a whole gang:
Midgets, Young boys and 014 Heads.

The first time I got in trouble with the cops was when
about fifteen of us was feelin' bored ard wanted some action.
We split into (one, two, three) groups, one on each side of
the street and ripped off car aerials, just goin' down the
line, rippin' 'em off. By the end of the block we had about
25 aerials. All of a sudden we saw a cop car come around the
corner and, man, we dropped those aerials and split. Me and
six other guys didn't get away. I had sprained my ankle a

flay or two before and wasn't as fast like I usually was.
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Anyhow, we got hauled down to the Youth Study Center.,
The cops told this dude what we doune and they called our
parents. They let me go because they never had got me befcre
and anyhow, the cops couldn't say they really saw me rip off
an aerial.

Mom was crying mad; it took a long time to make it
home on the (bus, trolley, subway). They let «nother guy
loose, too, but Critter and three of the boys had to go to
a court hearing. They couldn't prove nothing and the judge
let them go, too.

From the time I was about 12 until I was about 14 I
did a lot of fighting and got a gocd rep. Critter was the
only guy in our division that could mess me up in a fair one.

I worked in a grocery store part~time, but sometimes
when we needed extra money tc Luy some (smokes, wine, food),
a few of us would try some purse snatchin'. That's the
second time I got in trouble with the law, but this time I
was- caught in the act and got a record. We saw this old
lady walkin' near our corner and we decided to jump iwr.
It turned ocut Granny was a man, & cop, and he was a strong
dude., He slammed me good.

They threw the book at us: attempted theft, assault
and battery, etc. The judge said 1 had to go to Glen Mills.
Well, it took about three months for me to get there. Had
to stay at the Youth Study Center until they had room for
me at Glen Mills. At the center I had to go to school, go
to counselling, and do chores and stuff like that. The
center was real crowded. I slept on a mattress laid out on

IERJ}:n floor part of the time.
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I finally got to Glen Mills, and I had to stay there for
six months. Wasn't too bad. They had a merit system and you
had to earn so many points to have your mom visit you and so
many to get out. Sometimes you had to take a lot of stuff
from the bigger boys and sometimes you felt really{lonely, mad,
happy}. I guess I didn't like it very much.

then I did get out they put me back in school in the
middle of the year and I was bhehind, even though I took
classes at Glen Mills. I had already flunked seventh grade
and, as it turned out, I {flunked, passed} eight:i grade, too.
I didn't care about school. I was just waitin' for the day
when I would be 16 so I could get out.

It finally came and I dropped out. I come to regret it.
It was cool for a little while, but then life really got to
be a d;ag--nothing to do. We strutted a lot, messed over
some kids, went down on robe and got high on wine. We looked
like we were free and having a good time, but inside we knew
that even school would be better. We really rided some of
our boys that stuck with high school, and we felt big, but 1
look at 'em now with jobs and making money and me--me always
either in jail or on the corner still doing nothing except
hustlin' whoever I can.

I tried getting a couple of jobs but I had too many
things against me~--my record, my age, and no school. I almost
got one decent job. I woulda been assistant mail room clerk
in a shipping office downtown, making real good. Well, the
boss didn't seem to like the fact that I had gotten in

trouble with the law and that was it. Some guy who was

1 clean got the job.
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When I was 17, I (shot, stabbed, beat-up} a kid. Three
days before, this cat named "The Lip" and couple of his bnys
worked over real bad three of our Midgets because they wouldn't
give any money to them. One of our boys had his eye put out.

So, we had a war council, and me, Flatjack, and Fly was
picked to track down "The Lip." We found him sitting on a door-
step half juiced and we tied into him. Fly slipped me a knife
and I gave it to aim once. All of a sudden, we heard a bunch
of yellin', sirens, and everything and we got out of there.

I stopped for a second to look back and saw one cof the Lip's
boys cap at me. I felt something rip into my back and tear
all arocund inside me like fire and I went down.

Iwas in the hospital for a month. After that, I was stuck
in i.nnypack liouse for a couple of weeks and then they
put me on trial for attempted murder--the Lip didn'* die.
Anyhow, that put me in Camp Hill and I'll probably be here
awhile longer. In the hoswital and in here, J've been doing
a lot of thinkin'. This gang stuff is really crazy. It just
don't make no sense. I was just about gone. That bullet went
right through me and they told me it missed my spinal cord by
a qﬁarter of an inch. That would have been it; baby--either
dead or in a wheelchair the rest of my life! Like 1 said,
it's crazy.

Why do I have to go stab a guy or a quy has to shoot me?!
Maybe it was the only way I knew how to get respect--you know
by being bad, by being the meanest cat in town. I don't know
but it doesn't swing for me no more--I've had it. Gangs are

O .ats that don't know what they are doing. They don't have

ERIC
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the sense to see it don't lead nowhere and blacks killing
blacks is not cool, not cool at all. We got to help each
other not hurt each other.

You may not believe it, but I'm studying hard now. I
think I'll have & high school diploma by the time I get out
of here. With my diplema and me being a little older, maybe
a guy hiring me will see I'm trying and not hold my record
too much against me. I don't know.

well, that's it. Just remember, don't do what Fatback

done~-it was the (wrong, right) rcad. I learned the hard way.
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The Risks of Gang Participation

Worksheet #2: Fatback Questionaire

Directions: Write the letters of the answers you think are
correct in the spaces at the left:

1.

How old was Fatback when he really got into gangs,
when he was called a Midget: {(a) 1l1l; (b) 12;
(c) 13; (d) 14.

The first time Fatback got in trouble with the cops
was when he and the boys: (a) were juiced up;

(b) were feeling bored and wanted some action;

(c) were angry at another gang; {(d) none of these.

When Fatback got sent to Glen Mills he (a) liked it;
{b) he thought it was easy; {(c) he sometimes felt
lonely; (d) he hated it.

When Fatback dropped out of school (a) life was
cool all the time; (b) he was glad he made the
decision to leave school; (c) life really became
a drag; (d) none of the above.

His friends that stuck with high school (a) ended
up flunking out; (b) ended up hustlirg people;

{c) ended up pushing drugs; (d) ended up getting
jobs and maki:'g money.

What seemed to be the mai. reason Fatback did not
get the Assistant Mail Clerk job: (a) he was too

younyg; (b) he was too heavy; (c¢) he was too old;

(d) he had gotten into trouble with the law.

Tatback now thiunks that gangs are (a) for cats
with no sense; (b) great; (c) safe; (d) none of
the above.

Fatback seems to be saying: (a) join a gang and
stay in school; (b) don't join a gang and don't
finish school; (c) join a gang and don't stay in
school; (d) don't join a gang and stay in school.

RARRRARRRAARARRARRRRRARRRARRRRRPARRARRARRRARRAARARNRRARRARRARRR AR

On the back of this worksheet, write in 25 words or more wh**
you think the purposes of life are. What are your purposes?
What do you want out of life?
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Lesson #3: Alternatives to Gangs

Objectives

l. For students to discovexr organizations within their
community that conduct social, recreational and job
training activities for youth.

2. For students to learn how to work tcwards securing and/or
improving youth facilities in their neighborhoods,

3. For students to gain a sense of control over their
environment.

4. For students to gain pride as a class and t¢ feel an

individual sense of accomplishment.

Materials

1. Worksheet #l: Notes for the Directory

Synopsis of Lesson

The students' task is to make up a directory of all the
organizations within the area served by their school which
provide sodial, recreational, and employment services for kids.
Information is collected from the School-Community Coordinator
and/or the Area Youth Worker and from the various organizations
whose representatives ~come in to address the class. The
completed directory is presented tn the school's principal and
the student council for general student use. Problems that may

arise in making a directory are discussed.

Estimated Time for Completicn

9 - 12 class periods
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Suggested Procedure

A. Introducing the lesson
1, The last lesson dealt with the dangers to a person

who walks with a ganc It was seen that the need
for protection could probably be fulfilled better by
staying clear of gangs. But kids have other needs
as well, including those pointed out in the first
lesson: a need for association with other people;
a need to feel important, worthwhile: a need for
excitement, stimulatior. The purpuvse of this lesson
is to try to discover and record the organizations
in the community which have activities that meet
these other needs, but in a safer; more constructive
way than gangs.

B, Suggesting the idea of a directory

l. Ask the students to take out paper. Each student
is to list the places kids can go and ways they can
spaend their time in the neighborhood without getting
involved with gang activities.

2. After the students have made up their individual lists,
form them into groups of six with the task of coming
up with a group list by eliminating the duplicates on
their individual lists.

3. Colle~t the group lists and read them out loud.

4. After the reading the teacher might say, "You know,
this is a pretty good list. I bet the principal would
like something like this to put in the library if it
was in a little better form. You know, we could make

ERIC

s 823



75

him a directory or something like that! What do you
think!" (The teacher should say to a given class
whatever he thinks will stimulate interest in the
directory. The preceding is just an example}.

5. Solicit ideas about the information the directory
should include. For example: nan2 of organization,
what it does for kids, cost of activities (if any),
location, telephone number, director's name, and how
one gets there by public *ransportation from the
school.

6. Ask for suggestions on how to proceed. For example:
asking the School Community Coordinator to come in and
give the class information about local organizations,
asking representatives from comnunity organizatiuns
to address the class about what they do, having
students telephone or visit a given locations to
secure the proper information (after school). Through-
out this discussion, the teacher should accept and
praise good ideas so students feel they have a real
stake in the procject.

C. Collecting Information for the directory

1. One of the responsibilities of the Schooi-Community
Coordinator is to be familiar with all programs for
youth in the community of the school. Have a student
ask her to visit the class the day after Part B is
complete, to discuss the organizations she is familiar
with and to mention the people who would come speak

to them if invited. The students are to fi'l out
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copies of Worksheet #1 by taking notes from the
Coorcainator. (The exact nature of this worksheet is
dependent upon the types of things the students desire
to know about any organization. Therefore, the teacher
might have to delete some categories suggested on the
example worksheet a.tached, and/or add new ca. .gories.)
An alternative or addition is to invite the Area

Youth Worker (see Appendix 5).

2. Between tne Coordinator's information and the kids'
own knowledge, the class has made a list that is
probably accurate, but not complete. For example,
in reviewing the worksheets, it might be found that
the Coordinator did not provide all of the detailed
information required for the directory (e.g. cost
of an activity). Where information is incomplete,
students should be assigned to obtain the missing
data by visiting or calling the organization after
school. Telephoning could even be done during class
time, with students being excused from class to make
their calls.

3. Before the Coordinator's visit, the teacher shogld
obtain a list of the representatives whom the Coordi-
nator intends to suggest as guest speakers. He can
prevent difficulties by phoning them to ensure that
they will be available during the period projected for
this activity. Those who cannot make it should not be

suggested by the Community Couvordinator. Volunteers

Q should be assigned to contact the others to confirm
Eg:éé; cates and times for their visits. The teacher may
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want to do a little cocaching on proper telephone
vprocedures before the volunteer students make their
calls.

Speakers visit class on successive days. Students
ask questions and fill out Worksheet #1. Questions
should not be limited to entries on the sheet. For
example, a concern of many students is tihe fact that
certain recreation centers are controlled by gangs.
Students should feel free to discuss this problem and
ask the representative visiting the class what he can
do to make his center more accessible.

For incentive purposes, it would be worthwhile during
this collection periocd for the teacher to arrange for
the principal or a vice-principal to come into class
briefly one day and say that he has heard about the
directory project, thinks it is a good idea and is

looking forward to seeing a completed copy.

Putting the Directory together

1.

During the collection process, each student filled out
Worksheet #1 on each organization presented. Therefore,
if between the Coordinator and the tcpeakers, ten
organizations are presented, then each student shoulcd
have ten worksheets. Some of the worksheets were
incomplete, and certain students were chosen to track
the necessary ;nformation down. These students now
report to the élass what they found, and each student
completes his worksheets. When this is done, each

student has his own directory.
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2. Now the task is to make class directories (made by the
whole class} for the principal, the student council,
and anyone else to whom the class would like to give
a copy.

a) Ask for volunteers and pick an appropriate
number of students for each of the following
tasks:

1) making a cover

2) making a table of contents

3) writing an introduction explaining
why and now the information was
collected

4) making neat copies of the worksheet
for eacn organization.

b) Those assigned to produce cach item should
make enough for all the class copies. The
teacher may want to ask students to donate
from 1¢ to 10¢ each to buy binders for the
directions. The covers designed by the
students ::ay be pasted to the bLinders.
Contributing money increases students' sense
of having a stake in the project.

F. Presenting the directory

A member of the class should write the principal and the

student council president a formai letter inviting tnem

to the classroom for the presentation ceremony. The class

should select a representative to make the presentation.

ERIC
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F. Conclusion
1. If the teacher intends to conclude the study of gangs
with this lesson, he should remind the class of the
main points made in the unit. The class has studied
reasons why kids join gangs, the needs which gangs
fulfill, the risks of gang participation, and alter-
natives to gangs. It is up to each student to make
his own decision about gangs. In making that decision,
he should take into account the facts presented in
this unit.
G.‘ A Chronolcgy
The following day-by-day account sliows more clearly
how the lesson might actually proceed:
Thursday: 1Individual and group community organization
lists are made by the students. The idea of a directcry
is suggested to the class. The students decide to ask
Community Coordinator to come to class the next day and
answer questions about organizationrs on their lists, to
inform the class about organizations they may not be
aware of, and to suggest people who would speak to the
class about the organizations they represent. The teacher
anticipates the desire of the class to invite the Coordi-
nator and check with him beforehand (1) to guarantee his
availability, and (2) to obtain a list of names of potential
speakers. He phones the suggested speakers to ask if they
are available the following week, and he gives their replies

to the Coordinator.
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Friday: The Community Coordinator addr sses the class
for most oi the period. He lists the potential speakers.

To leave the speakers something to say, the Coordinator
should refrain from giving much detuil about the organi-
zations, even in response tou questioning. The teacher
announces that the speakers have agreed to come the
following week, Monday tnrough Thursday. The teacher asks
the class if tiey want to hear all tne speakers, some, or
none. The teacher lists on the board all the speakers the
class wants to hear. He says that each speaker is expecting
a call from a student, verifying the time, room number and
date. He asks for volunteers to make the calls.

Weekend: The teacher reads the class lists, and the work-
sheets filled out by the students when the Coordinator was
present. He determines what organizations the students

do not have complete data on and makes assignments.

Monday: Students are given their assignments by the teacher.
As the first speaker addresses the class, students fill

out Worksheet #1.

Tuesday, Wednesday and Thursday: Speakers give their

talks. (Depending on the number of speakers and the

length of their talks, more thén one speaker may have

to address the class in a single day.) Students £ill out
worksheet #1 on each speaker. During this period, students
with the assignment of completing data on certain organi-
zations are excused from class for a short time to make
their phone calls. The principal comes to the class on

Sﬂesday and confirms the need for a directory. As homework
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on Thursday, the teacher asks these volunteers to write
sample letters to the principal and student body president
inviting them to the class on Tuesday to accept the class
directories.
Friday: Students who have been collecting data report
to the rest of the class; each student completes his
individual directory. Sample invitations to the principal
and student body president are read to the class. The students
vote for the one they wish to send. Under the teacher's
supervision, the class makes any modifications or additions
that seem necessary. The letter is sent immediately, with
a reply confirmation expected. Donations are collected to
purchase binders and the money is given either to the
Vteacher or a student who will have the responsibility of
purchasing the binders over the weekend. For a weekend
assignment, three volunteers are asked to make sample
directory covers, three volunteers are asked to write an
introduction explaining why the directory was written and
how the information was collected, and one is asked to
make a Table of Contents (make an alphabetical listing of
the organizations, omitting page numbers until the
directory is put together}.
Weekend: The teacher reviews the individual directories
and makes assignments for the copying of worksheets.
Maturally, the teacher checks to be sure that the infor-
mation he assigns a student to copy for the class directory

is complete'in the student's individual directory.
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Monday: The class votes on the best cover and best
introduction submitted by the volunteers. The volunteers
whose work is selected immediately set about making as
many copies of the cover and introduction as there are
class directories. In the meantime, the teacher notifies
the students of copying assignments. (Everyone should be
copying. 1If there are thirty kids present and only ten
organizations to write about, and it is found that making
twoe class copies will occupy only twenty students, then
make three copies--the additional one being for the
teacher, a vice-principal, anybody.) The teacher circulates
sheets of paper with the typed heading, "Submitted by,"
and all the students sign them. Each sheet will become
the first paye of a directory. Collect the recopied
worksheets from the students. Monday night, the teacher
puts the directories in the bindeirs and fills in the page
nunbers in the table of contents.
Tuesday: The principal and student body president come
to the class and accept the directories. After they are
gne, the teacher makes the concluding statement about
the unit.
H., Decling with Problems
1. One of three seriocus problems may arise. One, that
few, if any, organizations whicn serve kids' needs
are located in the community. Two, that organizations
are present, but don't seem very satisfactory to the
kids. Three, that some of the organizations fall

within one gang's turf, and kids from other areas
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are frightened away. The following suggestions

might be helpful in giving the students a sense

that they are at least attempting to solve somc of

these problems:

a) Problem #1l: no organizations
1) Appendix 5 contains a list of private

and public organizations that provide
community services, including activities
for youth. Representatives from some
of these organizations may be invited
to visit the class to discuss tine
possibility of establishing new branches
in the vicinity of the school. Students
can write formal letters to the directors
of these organizations, petitioning for
service. The Home and School Association
should be informed of the students'
activity and asked for assistance in
persuading various groups to offer
services in the community. Letters to
"Mr. Fixit" of the Bulletin or "Action
Line" of the Inquirer might prove
fruitful. Students could write both the
city councilman and the state represen-
tative from their area concerning the
problem. Public officials usually reply,
and this repply--though in content not
alweays helpful--can be a source of pride

and encouragement for the class.
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b) Problem #2: organizations not meeting the

kids'

1)

needs
It is a rare community that has no
organizations that have at least the
potential to provide needed services

to youth. FPor example, almost every
community has churches, but sometimes
these institutions are not doing enough
to serve the kids. Again, one tactic
would be writing letters and asking
questions of speakers. The class must
take care to find out what the organi-
zation does provide so that it doesn't
argue for something that already exists.
The class must also be clear about what
its needs are and how it teels tne
organization it is criticizing can meet
those needs. For example, students may
fee!. a need to have some say in the
organization, some power over what it
offers them. 1In this case, they should
submit proposals for tie kind of activities
or facilities they want. Examples:
permission to organize and holq their
own dance; a crafts program which
emphasizes African and Afio-American
art; free discussions on current political

thought, from conservative to revolutionarv;
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a library of readings on Africa and

the Afro-American; a recreation room
which young people alcne take care

of and supervise. Every avenue of
contact should be utilized. For example,
when dealing with a church, students
should write not only the pastor but

the Board of Directors which sets

church policy as well. Parents who
attend a church should be notified by
their children so that they can offer
whatever help they see fit. The tactic
of boycott might be effective. For an
organization to be boycotted by the
community which it ostensibly has been
set up to serve is a severe blow and
might be upsetting enough to bring about

the change which the community desires.

c) Problem #3: Fear of utilizing an organi-

zation because of the gang threat

1)

Sometimes, kids are physically intimi-
dated within the facility (say, a
recreation center) itself. A lack of
supervision is sometimes to blame, and
when this is the case, letters to the
proper authorities and parent pressure
are appropriate moves., However, even

if there is proper supervision inside,
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kids can be threatened by gangs

outside, as they come and go. Needless
to say, there is no easy solution for
coping with this. Some mental relief
might be found in writing letters to

the editors of the Bulletin and Inquirer,
proviling the reading publiic with kids'
views on the gang problem and how it
affects their lives. Educating the
public is a beginning move to engender

forces to act on the problem.

Some Closing Remarks to the Teacher

L.

There are opportunities in this lesson for the social
studies teacher to collaborate with the students'
English teacher. Hopefully, this will be done where
possible. The most obvious combined effort can occur
when students must write formal letters to persons
outside of the school.

This lesson is demanding. A great deal of planning
is necessary, and the teacher should recognize from
the outset how much work is required for the lesson
to be successful. If the teacher really commits his
energies, however, the benefits realized by the

students will make the effort worthwhile.
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Alternatives to Gangs

Worksheet #1: Notes for the Directory

Name @f Program or Organization

Address:

Name of Supervisor Tel. No.

Description of the Youth Activities

Check boxes which describe the needs the above activities fulfill,

[:] Doing something with < .hers
[:] /. feceling of self-worth (you acccmplish something)
[:] Stimulation (actively doing something)

Cost, if any:

Transportation i1oute from school (trolley or bus numker, etc.)

)
EE i(j Name of student recorder
Pz e
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Lesson #4: Tne Relationsiiip of Prejudice and Discrimination

to Gangs

Objectives

1. For students to learn to define, distinguish between,
and recognize prejudice and discrimination

2. For students to gain some understanding of wiy people
are prejudiced

3. For students to explore the ways in which discrimination
contributes to the development of violent gangs.

Materials

1. Copies of the case study "Community Hatred," reprinted
from Urban World magazine, November 15, 1968

2. Worksheet #1: "Confidential Questionnaire"

3. Copies of the cartoon "Do You Know Any Gomars?" reprinted
from Prejudice: Tne Invisible Wall (New York, Scholastic
Book Services, 1968}

4. Copies of "The Blind Man," reprinted from Prejudice: The
Invisible Wall

5. Copy of the film "The High Wall"

6. One movie projector

7. Optional: Copies of "The Greenies," reprinted from
Prejudice: The Invisible Wall

8. Optional: Copies of "Finding the Hidden Part," repiinted
from Prejudice: The Invisible Wall

9. Optional: Copies of Dr. lMartin Luther King's address
at Abbott House, October 29, 1965

10. Optional: Ciarvs or graphs on the social and economic

11

status of the American Negro, either drafted by the
teacher or copied from a text, such as Tie bLlthan
Report and the Politics of Controversy, by Lee Rainwater
and William Yancey (Cambrldge, The M.I.T. Press, 1967);
Race and voverty, by Jonan Kain (Englewood Cliffs,
Prentice-Hall, 1969; or from Time Magazine, April 6, 1970.

Iﬂotlonal. Copies of the article by John Herbers in The

[: l(fw York Times, Wednesday, P'ebruary 25, 1970, page 18~

Aruitoxt provided by Eic:

96
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Synopsis of Lesson

The teacher opens the lesson by asking the stulents to
define prejudice and discrimination. After this discussion,
students read a selecticn entitled “Community Hatred," a
sﬁudy about an interracial couple moving into an all-white
neighborhood. The students then complete some exercises
designed to consolidate their understanding of the terms
"prejudice" and "discrimination." The teacher shows "The
High Wall," a short film which addresses the question,

"why are people prejudiced?” The lesson ends with the
teacher explaining how prejudice and discrimination are

related to the development of violent gangs.

Estimated Time for Completion

Four to six class periods.

A, Definitions of Prejudice and Discrimination
1. Ask students to define "prejudice." List several

definitions on the board, then ask kiie class to
combine them into one or to vote on the one definition
which seems "best.” The end result shouid be a
single definition, agreed upon by most of the class.
The teacher should not comment ca, or evaluate,
any of the definitions; rather, he should ask
clarifying questions so the students' own definitions
can emerge.

2. Repeat the same procedure for "discrimination."
O
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B, Case Study: "Community llatred"

1. Read the story "Community Hatred" ﬁo the class, or
have students read it aloud. At the end, check
student understand of the story with such questions
as:

a) What happened to the Baileys?

b) Why did it happen to them?

c) Would they have had this trouble if tney
both were white?

d}) Would they have had this trouble if they
both were black?

e) What would have happened if they had moved
into a black neighborhood?

2. Most likely, the class will decide that the community
was prejudiced against the Baileys, and displayed
that attitude through violent discriminatiorn. Ask
students to examine their original definitions of
prejudice and discrimination on the Loard.

a) Do the definitions explain what happened
to the Baileys?
b) Should we change the definitions?

3. You might point out that "prejudice" stems from

'pre’' (meaning before) and 'judge' (meaning to form

an opinion or draw a conclusion after due examination).

Put together, prejudice literallv means judging
before one knows the facts. 1In a more general
sense, it means not judging someone on the basis

of his personal gqualities and actions, but rather

pre-judging him, favorable or unfavorably, because

Uo
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of his religion, skin color, nationality or some
other categorical distinction (note: Throughout
the unit, the term prejudice is used to refer to
unfavorable or "i " te” prejudice, as opposed to
favorable or "love" .rejudice. We have emphasized
"hate" prejudice because it contributes to the
social conflicts and problems with which this unit
is concerned). "Discrimination" is simply acting
in a way that reflects one's prejudice. In other
words, if one's decision to treat another in a
certain way is made on a categorical vasis aund

not upon individual merit, then the treatment given
can be termed an act of discrimination. Thus,
prejudice is an attituvde and discrimination is an

action based on that attitude.

C. <Confidential Questionnaire

1.

Pass out worksheet #1 to the students. EIxplain
that no one, including the teacher, will see what
each student answers. It is a grivate poll. Allow
about five minutes for completing tiie guestionnaire.
The teacher may ask for volunteers to give their
answers to items on the guestionnaire. He should
emphasize that only answers which students give
voluntarily wil)l be revealed. Even so, students
who give answers may later feel that they were
tricked into revealing their prejudices. So the
teacher may want to just ask students whether they
gave an answer at all. Almost any answer to this

questionnaire is a prejudiced answer. Some students

939
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may still feel tricked, but the specific nature
of their prejudices has not been revealed, and
their embarrassment and regret are un.ikely to be
very intense.

3. The teacher then points out that students who gave
answers on tihe questionnaires, no matter what the
specific answers were, were probably generalizing
on the basis of racial or other cnaracteristics.

He may note some common sterotyped answers: hippies
are dirty, Southerners are prejudiced, etc. He
asks that each student review his gquestionnaire and
decide whether, according to the class definition
of prejudice, his answers indicate prejudice. The
teacher may also ask, "Did you pre-judge on the basis
of a single characteristic without thinking in
terms of individuals?"
a) Point out that the questionnaire reveals
prejudice based on several categories:
Race, Nationality, Religion, Dress, Region,
and Economic Class. These categories are
areas in which we often have prejudices.

4. Students may argue that they know a person of a
given race or nationality who does act in the manner
they described on the questionnaire. For example,
many Southerners have openly avowed their prejudice
and openly discriminated against black people. The

teacher's response should include the following:

[:RJ}:‘ a) First, the statement may well Le true for

P o )| C
; (}O the individual known by the student. But
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it is not necessarily true for all others
who belong to the same category. Point

out that a visitor to the classroom might
see one person yawn and incorrectly assume
that all students were sleepy. The actions
of one individual do not mean all others

in that group will behave in a similar way.
Second, most of us are prejudiced to some
degree. Research suggests that approximately
80% of the American people tend to have
prejudices against certain people and groups.
Usually these prejudices are learned from
one's family and friends.

Third, we should not confuse prejudice with
dislike. To dislike someone because of
sometning he has done to you is not
necessarily to be prejudiced against all
people of his race or religion. When some-
one is disliked without yood reason, or
because of untrue reasons, then thc dislike
becomes a prejudice.

Fourth, we should not confuse rrejudices
with misconceptions. A mis:-oncepticn is

a judgment based on faulty information.
When correct information is presented, the
judgment will be revised. But a prejudice
is based on faulty information, and is
inflexible. A prejudiced person does not

revise his opinion when presented with new
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or accurate information. The teacher should
pass out the cartoon "Do You Know Any
Gomars?” to illustrate this.point.
At this point, the teacher should list the following
words on the board, and ask students to give brief
oral definitions of each:
a) Prejudice
b) Discrimination
c) Dislike

d)} Misconception

Some examples of Prejudice and Discrimination

1.

ERIC
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At this point, the teacher may wish to ask the
class whether they have ever witnessed or becn the
v tim of discrimination. Students usually can
produce many examples.

Our language is full of slang terms which exprazss
prejudice. They reflect a superior, derisive attitude
on the part of people who use tnein. Divide the
class into groups of four. 1In five minutes each
group is to list as many deroyatory slang terms for
various races, nhationalities, and religions as it
can. With each term, they should also list the

group to whom it refers.

Honkie: white person Jap: Japanese

Nigger: black person Chink: Chinese

Greaser: Mexican American Kike: Jewish

Spic: Spanish Wop: Italian

Polack: Polish Shyster: Jewish

Kraut: German . WASP: White, Anglo-

Gook: Asian, South Saxon Protestant
Vietnamese Slant: Asian, Vietnamese

102
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Here again, the teacher may wish to ask whether
members of the class have had :uch terms applied to
them. Or he can relate examples of his own, such

as the furor created by Spiro Agnew when he was a
candidate for the Vice-Presidency in 1968. He
referred to a portly Japanese reporter as a "Fat
Jap." While this may sound funny to the students,
ask them how they would like to be referred to in
public by a similar derogatory term. During World
War II, prejudice led the U.S. government to
discriminate against Japanese Americans. Fearing
that they would be more loyal to Japan than to
America, ocur Government impriscned Japanesa-American
citizens in concentration camps. Later, the Supreme
Court declared this unconstituticnal.

Point out that derogatory terms focus on only ore
aspect of any person, such as his race, nationality,
religion, class, etc. But any individual belongs

to a great many different groups: for example, a
person may be male, right-handed, Catiiolic, American,
musical, blonde, etc., all at thc same time. AsX a
student to list the various categories to which he
belongs. Ask which "label” most correctly describes
him. Point out that any single label will always be
an inccmplete description of a person.

Read the brief selection, "The Blind Man," to further
illustrate the point that people can focus on only
one aspect of a person to support their own prejudices.

Often people focus on the particular aspect of an

104
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individual that is different or unusual. This
"labeling" is prejudiced because the individual
is being considered on the basis of one of his
traits, not all of them.

E. Why are people prejudiced?

1. Begin by asking the class if they can offer any
explanation of why people are prejudiced. List the
main ideas on the board.

2. Tell the students they will now see a film entitled
"The High Wall."

a) The film is relatively old. To take the
edge off of student dislike for dated
material, ask them to vote which of the
three statements they believe to be rignt:

1) All films ten years old or older
are lousy.

2) Some films ten years old or ol:dc)
are lousy, some films ten years
or older are good.

3} All films ten years old or oldct
are good.

b) Discuss the statements very briefly, draw nq
out students' reasons for voting as thuy
did. Then explain that "The High Wall"
was made in the late 1950's. How do tiicy
think a viewer can tell {car models, c¢l' hus
and hair styles, etc.}? Though the film
is dated, it 1s one of the best fur showing

[ERJ!:‘ how prejudice is learned. Before showiny

- 104
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the film, i+ might be intere:ting to ask
whether any student believes that people
are born prejudiced. The film emphasizes
the parents as forces infecting the mind
of their son.

Show the film. (Note: see Appendix 7
for information on how to obtain the film.
I1f, for some reason, tne teacher cannot
secure the film, then an alternative plan
for this section is offered in section E4
of this section. The film is definitely
preferred because it arouses interest and
gets across a basic concept in a way that
students can really comprehend. Further,
the use of the film medium provides a

change of pace,.

3. Discuss the film. Some of the followiny points

should be made and guestions asked:

a)

b)

People who are prejudiced tind to be insecure
and frustrated, and blame others for tneir
own misfortune. For example, Mr. Grejory
does not get along in his job. By what
constructive means could Mr. Gregory have
dealt with his failure to advance?

The tendency tn label anythiryg strange and
different as lad 1s an <utyraesth of fear

and insecurity. Mrs. Gregory recsorts to

tnis sort of lakbeling., Recall alsoc the

exercise on slang terms and the story ot
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the blind man. How does one attempt to
eliminate fear about something strange or
different?

c) What about the school teacher? ilow could
another teaciher have gotten at this problem
earlier?

d) Why was the sister less infected with
prejudice than the brother?

e) How do we fight prejudice?

4., If the film is not available, have students read
the story "The Greenies" from the bock Prejudice:

The Invisible wall {Scholastic Scope). Point out

that prejudice is learned and often stems tfrom
feelings of frustration or insecurity. We call this
"scapegoating"; that is, blaming others for your

own shortcomings. Perhaps students have heard the
expression "taking it out on someone else." Scape-
gcating is based on prejudiCe against a person or
group.

5. Another useful story is "Finding The Hidden Part."
It illustrates how dislike of one person, based on
good reason, can become a prejudice when applied to
a whole category of people.

6. Summarize the nature of prejudice:

a) Prejudice is judging a person on a categorical
‘basis and not on individual merit.
b) Prejudice 1s often genera. ized from one's
Q. dislikes or misconceptions.

ERIC
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d)

e)

£)

g)

i)

Y9

A prejudice is inflexible; uespite evidence

to the contrary, a prejudice will not change.
Prejudice is learned, usually fr™m one's
parents or friends at an early age.

Nearly everyone has some prejudices.

A person who is prejudiced against members

¢ ¢ e group is likely to have prejudices
against members of other groups as well.

People who are prejudiced tend to be insecure
or frustrated, and blame others for their
misfortune.

Prejudiced people almost never realize they

are prejudiced. That is why there is a certain
irony in the statement "Some of my best friends

are "

F. The Relationship of Prejudice and Discrimination to the

Violent Gang

1. Students may be wondering why they are s’ 1dying

prejudice anddiscrimination as part of a unit on

the violent gang. Tell them that some people believe

these is a relationship between prejudice and violent

gangs.

a)

ERIC
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The following facts can be put on the board:

There are 200,000 males between the ages

of 12-23 in philadelphia. This includes

both black and white races,
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L) ©Of this total, 85,000 are black and
115,000 are white.

c} Of the number of black young men, 2,700
are members of violent cangs, The total
number ¢f young men in such gangs 1is
3,000; s only 300 are white.

d) Thus, black youths constitute tlie great
majority of members in violent gangs.
Although there are fewer black youths
in Philadelphia than white youths, the
overwhelming percentage of gang members
are black. The teacher may wish to have
students graph these statistics.

The teacher may now want to cite statistics about
Negro education, income, unemployment, and family
stability. Statements with page numbers in

parentheses are taken from Yancey and Rainwater's

Tne Mcynihan Report and the Politics of Controversy.

(Consult this book, John Kain's bocox Race and

Poverty or Time Magazine of April 6, 1970, for

additional statistics.) Besides listing statistics.
the teacher might want to pass out copies of tables
6 and 7 appearing at the end of this lesson, to
teach or test table-reading skills.
a) Negro median family income, on the average,
is less than 60% of white median fanily
income. (70)
b) Since 1940, lMegro unemploymant bhas con-

sistently been twice as high as white
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d)

e)

f)

g)

h)
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In 1948, the 8% unemployment rate for

Negro teenage boys was less than that of
whites. By 1964, however, 23% of Negro
teenage boys were unemployed as compared

to a rate of 13% for white teenage boys.
(126) Generally speaking, the rate of
unemployment remains roughly twice as

high for Negro boys as for white.

Periods of particularly high Negro unemploy-
ment are followed, cne year later, by
marked increases in separations among Negro
couples. (68)

Only a minority of Negro children reach

the age of 18 having lived all their lives
with both parents. (55}

In 1963, a study estimated that 44% of
non-white families in the United States

were poor as compared toc only 16% of tihe
white families.

A nationwide survey of schonl achievement,
the Coleman Report, found that Negro pupils
in the twelfth gracde in the Northeastern
United States averaged 3.3 grade levels
behind their white counterparts. The gap
was ygreater in the South.

Housing patterns in the United States remain
segregated, and school assignment is usually
based on housing patterns. In Philadelpaia,

in 1967-1968, 275.0i<bgtudents were enrolled
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in public schools. Of these, 191,000 were
in schools wihicn were either §0% black or
white. 1In other words, 191,000 were in
largely segregated scliools.

i) "The conbined impact of poverty, failure,
and isoclation among Negro youth has had the
predictable outcome in a disastrous delinguency
and crime rate." {84) 1In urban areas, tie
majority of arrests for such crimes as
assault or murder were of Wegroes, 1In
Philadelphia, in one five-year period, 62%
of the Negro delinguents and 36% of the
white delinquents were not !iving with both
parents. (86)

3. The next guestion to ask is: What is the main cause
of these discrepancies between white and black

Americans? An article in the New York Times

(February 25, 1970) discussing income ineguality

points to the answer: "Several studies commissioned

by the Government in recent years have shown tlat

the major reason the income of Negroes lags far

behind that of whites continues to be discrimination..."
(p. 18) The teacher may wish to reprint, or read,

the entire article, included at tihe end of this

lesson.

4, The studies referred to in the New York Times article,

and others, have conclusively shown that discrimination

is a fundamental factor in producing and maintaining
O

ERIC 110



O

ERIC

Aruitoxt provided by Eic:

103

unegual economic and social conditions between the
races. How does this information relate to gang
violence?

a) Studying the environmental conditions in
which the majority of Philadelphia gang
members live, the Pennsylvania Crime
Commission in 1969 reported that there was
a direct cause and effect relationship
"between the economic and social conditions
found in sections of Philadelphia and the
presence of gang violence in these sections.”
(Pennsylvania State Crime Commission Report,
"Gang Violence in Philadelphia®", July, 1969,
pg. 35)

b) The Commission stated further that gang
killings "appear to be by-products of
problems arising out of years of racial
discrimination. The effect of prejudice
is...a contributing factor to the violence."
(pg. 35)

The commission also points out that gang killings

are almost never motivated by race hatred as such,
but rather tiie violent behavior is directed by blacks
against blacks. Why is this so? The answer to this
question is found in the understanding of .. concept
called "self-hate." Studies have shown us that the
victims of prejudice and discrimination can respond

in one of several ways. For exainple,
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They can react with extreme hostility
towards their oppressor. During many of
the riots of tune 1960's, especially Watts,
black people looted and destruyed white-
owned stores but spared those which nad
"Soul Brother" written on them.

They can accept their lot and become resigned
to it,

They can displace their hatred and violent
reactions against themselves, often lLecause
they would be severly punished if they
reacted violently towards tne oppressor.

This last response is called "self-hate.”

6. The teacher may wish to reprint the following

descriptions of self-~hate:

a)

b)

Whitney Young, Jr.: The Negro male, because
he earns less than nis white counterpart,
"may react withh witihdrawal, bitterness
towards society, aggression both witiin

the family and racial group, self-hatred,

or crime." (Yancey and Rainwater, p. 414)
Martin Luther King, Jr.: "The rage and
torment of the Negro male was frequently
turned inward because if it gained outward
expression its conseguences would have been
fatal. He became resigned to hopelessness,
and he communicated this to his children.
Some, unable to contain the emotional storms,

struck out at those who would be less likely
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to destroy them. He beat his wife and
children in order to protest a social
injustice, and the tragedy was that none
of them understood why tne violence
exploded." ({Yancey and Rainwater, p. 406)
Associating gang activity with self-hate, Frederick
O. Holiday., principal of Simon Gratz Hign School in
Philadelphia hLas said, "I bkelieve our black gang
youth must learn not to fight each other, but the
real enemy: self-hate.”
The teacher migiht want to make more extensive use
of an excellent paperback, "Prejudice: The Invisible
wWwall" (Scholastic Scope, Scholastic Book Services,
50 West 44th Street, N.Y.) for further materials
dealing with prejudice. Or, at this point, he may
wish to have students summarize what they have
learned about the relationship between prejudice,
discrimination, and the high percentage of black
members of violent gangs.
As a concluding statement, the teacher should point
out that there are other causes of gang violence,
and of black membership, besides prejudice. It is
crucially important to strive for elimination of the
underlying causes, such as prejudice, as well as to
alleviate the actual problem of gang violence. Remind
students that Philadelphia has one of the most serious
problems with violent gangs of any large city, not

necessarily because there is more prejudice but
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more probably because there has been less money
appropriated to deal with the problem.

a) While Philadelphia was spending $422,000
in 1969 to combat the jang problem, Chicago
was spending $3.5 million, Detroit $2.5
million, and Los Angeles $3 million.

b) Between 1967-1968, Manhattan, a borough of
New York City slightly smaller than
Philadelphia, was spending more than $6
million each year. (These cities all
received substantial federal support while
Philadelphia has been more dependent on
local funds).

Thus, people concerned with gang violence in Philadelphia
should focus on two areas: first, immediate, costly, and
effective control programs such as the detached worker
project; and, second, elimination of the underlying causal
factors of prejudice and discrimination-~diseases of which

gang violence is only one symptom.
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Case Study: Community :atced*

The Carado Bailevs pulled into their driveway. All
over tiie garaje door the hate word "nigger" was scrawled,

Te next morning tuneir son, Tom, 19, received his
Army induction notice. "Now he'll probably go to Vietnam,
to fignt for freedom," Mrs. Bailey said bitterly.

The episodes occurred last April. Nobody could blame
the Baileys for being bitter.

 June 5, 1967, they had moved into a ranch house in
the Detroit suburb of Warren, Michigan. Mrs. Bailey was
pleased with the house. It nad a fireplace and wood panel-
ing in the family room, an all-electric kitchen, and a
neat lawn.

The Baileys had moved so that their daughter, Fam, 8,
could go to a better school.

They knew that some years before a house being built
in Warren for a Negro buyer had been burned to the ground.
But they thought that race relations had improved since
then. Mrs. Bailey is white, Mr. Bailey is black.

A few days after the family moved in, mobs congre-
gated in front of the house. Tiie telephone line was cut.
A stink bomb was heaved through a window.

For three nights 150-200 whites milled a-ound, tossing
rocks. A brick sailed into tae living room. Thomas E.

Johnson of the Michigan Civil Rights Commission was a

*Special permission to reprint granted Ly Urban World
o published by American Education Publications, {C) Xerox

[ERJ!: Corporation, 1968.
Phrir o e 1]})
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witness. Only when the Commission threatenced to call in
state police, he said, did the local police summon its riot
squad.

pPolice action failed to stap this harassment.

One day the Bailey auto was cut off by a truck. The
truck's occupants shouted: "What are you going to do when
the police leave? We'll get you one way or another."

Ram found a couple of playmates. Neighborhood mothers
talked the families of tne playmates into not allowing them
to play witin her anymore. A bov in the neighborhood struck
Pam. An adult snarled at the 1ittle girl, "I don't want
to see you on this street again,” and a group of mothers
shouted "nigger" and "spook" at her.

The incidents grew. But the Baileys refused to move.

e night Mrs. Bailey saw five youny men stealing
toward the bedroom window. She screamed and they fled,
shouting ugly racist epithets at her.

Gsoline was poured on the lawn and the grass set
afire. Another time a Ku Klux Kian cross was burned on
the lawn.

Fam had a birthday party. In that day's mail was a
blackened, burned doll with pins and bugs poked into it.
Hate mail was frequent, and once a funeral wreath was delivered
to the door.

Adout four months ago life began to grow more peaceful
for the beleaguered Baileys.

A committee of community leaders formed by the Michigan
Civie Rights Commission helped. Tne group, made up of clergy-

©

{ERJ!:G others, talked to neighbors about stopping the hate
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campaign.

M. Johnson said: "The residents began to feel the
neighborhood wasn't a very nice place to live in, with all
the turmoil going on. Slowly, they began not to listen
to the radicals."

Pme people befriended tie Baileys. ©ne nearby neigh-
bor who had vowed to sell her nome now plans to stay. She
has become a close friend of lirs. Bailey.

The cuarage of the Baileys won a victory over racism,
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Thie Relationsnip of Prejudice and Discrimination To Gangs

Worksheet #1l: Confidential Questionnaire

Directions: This is a confidential qguestionnaire., It will
not be shown to anyone eclse. Read each question carefully
and thirk about what it means. Then mark your answer.

A. Fill in the blank spaces in these eigiit gquestions with
whatever word you want.

1. Hippies are
2. Japanese people are
3. Black people are __
4. Black people with "naturals" are
5. White people are
6. White Southerners are _
7. Rich people are
8. Jewish people are
B. Mark the following statements True or False*

l. Poorly dressed people are likely to be TRUE FALSE
thieves.

2. People of one race or religion will

take alwmost every opportunity to

gyp you out of money. TRUL FALSE
3. Men are better drivers than wonen. TRUE FALSE

4. You can tell exactly what a person
is like by knowing ris religion. TRUL FALSE

C. Which of the following people are the laziest?
1. idippies

2. Japanese people

*The True/False guestions in Section B are adapted from
"Take A Look At Your Attitudes" in Prejudice: The Invisible

——

Wall. Reprinted by permission of the editors of Scholastic

O _©1968.
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3. Black people

4. Black people with "naturals"
5. White people

4. White Southerners

7. Rich people

8. Jewish people

Answer

D. Which of the following are most prejudiced?
1. Hippies
2. Japanese people
3. Black people
4. Black people with “naturals"
5. Whi:e people
6. White Southerners
7. Rich people
8. Jewish people

Answer

E. Wnich of the following are dirtiest?
1. Hippies
2. Japanese people
3. Black people
4. Black people with "naturals"”
5. White people
6. White Southirners
7. Rich people

8. Jewish people

Answer
Q F. Do you know someone who is prejudiced? Do you tinink
[ERJ!:‘ you are ever prejudiced? Think for a moment, but do

not write anything down.

114



T ﬁ »
Do ouKNOANY (€10 VY
Do you ever “see’ a group instead ot an individual?

7 GOMAR Y0U GENERALIZE N MEZYou DONT .E..z.nﬂ,,q_
\ABOUT PEOPLE O MUCK] Y " LM PREJUDICED 7

s B
F%N\. .~

MA %a@nwa AN T ._
HLETES ARE DUMB, -~ - ,,. - m
W ku\!}l.&w. : I |

_>zo§_§mm2§m
™ ARE MEAN; <~y
.ﬂ/.a. ) AU

LL PEORLE WHO SUPPORT PEACE )/ HORE ™
A O oAb, T HE

—

Gomar's statements are all false

generalizations - talking about groups
of people as if all the members of the
group were exactly alike. Can you think

PR [ —

e B u—
7 AND PROFESSIONAL SOLDIERS
A& BLOODTHIRSTY .a_Lm»m._\v )

d//..m.vw\ O !
7 Y vd S~
s W A
; S\ /

‘o

AND Aul RICH PEOPLE v /
ARE SNOBS

T~

\
i

/’..‘. ..V.ﬂ\l.vwl \\M‘ E

EE HOW PREJUDICE < . I ]
AND GENERA(IZATIONS *

=y
N ‘v aﬁiﬁxv/

Ca 7 DIDN'T MEAN T,
. N HELP NG, | 7

N
AND ALL CARTOONISTS
\ AR DUMBHEADS, T

l‘

:Wu
‘“‘,

Tnis cartoon regrinted by permissio OE
from Prejudice: The Invisible Wall,S—)|
prepared by tne Editors of Scholast i
Scope © 1968 by Scholastic Magazine, =X,

L N D Y (s

E P




113

LABELS - Do you ever "see" a label instead of a human being?*

THE BLIND MAN
by 1.J. Lee

I knew a man who had lost tiie use of both eyes. He was —alled
a "blind man." He could also be called a fine typist, a hard worker,
a good student, a careful listener, a man who warted a job.

But he couldn't get a job in the department store crder rooin
where workers sat and typed orders which came over the telephone.
The personnel man wanted to get the interview over quickly.

"But you're a blind man,"™ nhe kecpt saying. And one could almost
fcel his silent thought that somehow bei , blind waue the man
unable to do anything.

So blinded by the label was the personnel man that he would

not look beyond it.

*Reprinted by peimission from PREJUDICE: THE INVISIBLE WALL, .
preparea by the Editors of &Scholastic §coge,@3 1968 by Scholastic

E i%:( Magazines, Inc., New York. (Price of book $1.50)
WJ:EEE
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THE GREENIES*
How do people become prejudiced?

Feople are not born with prejudices. Prejudice is
learned. After they are born, young peopl : learn to dis-
like certain groups of people--without a real reason.

wnom do they learn from? Sometimes it is their
parents. Sometimes it is their parents' friends. Some-
times it is their neighbors. 1It can be almost anyone.
Prejudices aren't always taught to young pecople. More
often, prejudices are "caught" like diseases.

Here's an example of how a person--call him John
Doe, Jr.--learned how to dislike p2ople with creen hair.
(0Of course there arc no people withi green nair. But they
are used as an example by William Van Til in nis pamphlet,

Prejudiced--How Do People Get That Way?)

John Doe, Jr. is not born with prejudice against
people wno have green hair. dJut from the timc he is a
small child, he is warned against them. He is not supposed
to play with green-haired children. He is told not tc
talk with them. His parents say, "Stay with your own
kind. You'll be bad, John, if you mix with yreen-haired
children.”

As John grows older, he learns that his parents,
their friends, and neighbors dc not want peoji~ with grecn
hair to:

attend his church

- live in his neigiborl.ocd

- 4o to iiis school, or ;layground, Or Caup.
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Joihin believes what tiie adults around Liim say. And
they say that green-nairea peogle should go to church
elsewhere, live elsewhere, and 4o to other scnools. As
a child, John does not see many people with green hair.

A home, Jonn often listens to his father talk.

John boe, S5r. started out in 1ife with nigh nopes. But
somewi.ere along the way, Joun Doe, Sr. Gid not yet thne
job he wanted or the raise e .oped for. He began to
believe that a certain group of people were the cause of
his failure and that these people are to blame for every-
thing that is wrong in life. Naturally, the bad ones are
the Greenies-~tlie people witn green hair!

Jonn Doe, Sr. talks against the people with green
hair everywhere ne goes--in public and in private. At
nome, especially, he talks about iiow dirty, dumb, poor,
ang evil the people witnh ygreen nair are, Day after day,
he makes jokes about them. He says that they all should
be thrown out of the community or tiiat thcy are turning
the country over to the enemy. And he always says that
no Greenies will ever move into nis neighborhood. Com-
plaining about the green-haired people makes John Doe, Sr.
forget that he himself is something of a failure. And
when ne is reminded of his failure, he can easily plame
it on the green-~haired people.

John Doe, Jr. begins to believe that his fatuer is
right. And anyhow he doesn't often talk with grecen-haired
people to sece what they're really like. Sometimes he reads
about them in newspapers. But since newspapers play up

Q
[ERJ!: crime, he usually reads about yreern-iaired people who have

- 1238
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gotten into trouble with the law. Again John believes
his parents are right. Green-naired people do bad things,
Even the newspapers say so.

Jhn Doe, Jr. becomes a man. He believes the things
he has learned about people with green hair. Then he
marries Jane Roe, who has learned the same prejudices
against people with green hair. Later they have children.
And what do they teach their children? "Don't play with
children with green hair. You are bad if you do."

So John Doe, Jr. carries over his prejudices to his
children. And Lis children, too, become infected with

the disease called prejudice.

*Reprinted by permission from PREJUDICE: THE INVISIBLE WALL,
prepared by the Editors of Scholastic Scope, @91968 by
Scholastic Magazines, Inc., New York. {Price of book $1.50)
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FINDING THE HIDDEN PART¥*

Jhn and Bill are on the football sguad. John .s a star half-
back. Bill is a blocking back. Despite this, John never speaks to
Bill at school. Bill begins to think John is a snob.

Rill now has an attitude toward John. It is not a prejudice
because Bill has a good reason for it.

Rit yhen Bill learns that John lives in a section of town
called Oakdale, he comes to feel that other people who 1live in
Oakdale are snobs too. He dcoes not know these other pecple, but
he thinks of them as all being like John. And whenever he hears
that someone is from Oakdale, he thinks, "Another snob."

Rill's attitude has become a prejudice.

It is easy to see prejudice when someone expresses a false
idea about a group out loud: for example, "All storekeepers are
crooks." But it is harder to see it when the false idea about the
group is not spoken aloud--when it is hidden. For example, the
storekeeper who says, "I don't want any teenager working for me,"
is probably stating an attitude based on a hidden false idea about
teenagers in general. It might be "All teenagers are lazy" or
"Teenagers can't be depended on."

Feople who like to think of themselves as unprejudiced are
most likely to hide their false ideas about groups. Sometimes they

do not even realize their attitudes are bused on such ideas.

*Reprinted by permission from PREJUDICE: THE INVISIBLE WALL,
prepared by the Editors of Scholas‘ic Sco e,l§)1968 by Scholastic
Magazines, Inc., New York. (Price of book $1.50)
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AN ADDRESS BY DR. MARTIN LUTUER KING, JR.*

I have been asked to speak tonight on tﬁe subject of the d.gnity
of family life. It is appropriate that a Negro discuss the subject
because for no other group in American life is the matter of family
life more important than to tihe Negro. Our very survival is bound
up in it. It is a particular privilege toc speak under the auspices
of the Abbott louse kecause they are combininag the treatment of
symptoms with a probing of causes. Their experimental work to dis-
cover new aspects of the dynamics of family relationships is fresh
and creative.

For a number of years a good many wiiters have tartly denigrated
the role of the family. Some have asserted tiie family will disappear
in 50 years: others have argued its preservation is hopeless be-
cause sex is now used for recreation rather than procreation. One
writer summed up tihe prevailing contemptous attitude with the state-
ment that "Family life is obviously a study in lunacy."

Some 30 years ago Malinowski refuted these pessimistic and nega-
tive appraisals with the striking statement, "The family, that is,
the group consisting of mother, fatuer and cniid, still remains
the main educational agency of mankind. Modern psychologists agree
that parenthooa as the dominant influence of infancy forms the
character of the individual and at the same time shapes his social
attitudes and thus places 1ts imprint upon the constitution of the

whole society."

*This address was delivered at Abbott House, W:stchester County,
New York on October 25, 1965. Copyright ,1967 by the Martin
Luther King, Jr. Estate. Reprinted by permisision of Joan Daves
" the Martin Luther King, Jr. Estate.
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In more recent years the writings of Dr. Benjamin Spock have not
only reinforced tnese views but cxtended them tiircugh popular nedia
to hundreds of millions around the world.

I encdorse these conclusions and would enphasize one in pairticular.
Family life not only educates ir general but its guality ultimately
determines the individual's capacity to love. The institution of
the family is decisive in determining not only if a person has the
capacity to love another individual Lut in the larger social sense
whether he is capaitle of loving iis fellow men collectively. The
whole of society rests on this founcaticon for stability, understand-
ing and social peace,

At this point in history 1 am particularly concerned with the
Negro family. In recent years the Negro as an individual and
Negroes as a community have been thrust into public attention. The
dignity and personality of the Negro as an individual has been
dramatized by turbulent struggles for civil rights. Conditions of
Negro communities have been revcaled by the turmoil engulfing
northern ghettos and southern segregated communities. But the
Negro family as an institution has bec¢n obscured and its special
problems little comprehended.

A recent study cffers the alarminjg conclusion that the Neyro
family in the urban ghettos is c¢rumbling and disintegrating. It
suggests that the progress in c¢ivil rights can be negated by the
dissolving of family structure and thercfore sccial justice and
tranquility can be delayed for gencrations. 7he statistics are
alarming. They show that in urban cities nearly 25% of Negro women,
who were married, are divorced, in contrast to a rate of 8% among

whites. The rate of illeyitimacy in the past twenty yeuars rose
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slightly more for whites than Negroes, but the number of Negro
illegitimacies in proportion to its population is substantially
higher than whites. The number of Negro families headed by

women is 2 1/2 times that of whites and as a consequence 14% of all
Negro children receive aid to dependent children and 56% of Negro
children at some point in their lives have been rccipients of
public aid.

As public awareness increases there will be dangers and oppor-
tunities. The opportunity will be to deal fully rather than hap-
hazardly with the problem as a whole -~ to see it as a social
catastrophe and meet it as otner disasters are met with an ade-
quacy of resources. The danger will be tnat the problems will be
attributed to innate Negro weaknusses and used to justify neglect
and rationalize oppression.

We must therefore, learn something abouut the special origins of
the Negro family. If we would understand why Negroes could embrace
non-violent protest in the South and make nistoric prograss there
while at the same time most northern yhettos sectlie with anger and
barely restrained fury we will have tc know some lessons of history.
The flames of Watts have illuminatcd more than the western skies --
they 1it up the agony of the ghetto and revealed that hopeless
Negroes in the grip of rage will hurt themselves to hurt octhers in
a desperate quest for justice.

Tne Negro family for three hundred years has bueen on the tracks
of tne racving iocomotives of American history and was dragged along
mangled ard crippled. Pettigrew has pointed out that American
slavery is distinguished from all other forms because it consciously
dehumanized the Negro. In otner cultures slaves preserved diganity
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and a measure of personality and family life. OQur institution of
slavery began on the coasts of Africa and because the middle passage
was long and expensive, African families were torn apart in the
selective process as if the members were beasts. On the voyages
millions died in holds into which blacks were packed spoon fashion
to live oin a journey often of 2 to 6 months with approximately the
room for each eguivalent to a coffin. The sheer physical torture
was sufficient to murder millions of men, women and children. But
even more incalculable was the psychological damage. For those
who survived as a family group, cnce more on the auction block
many families were ripped apart.

Against this ghastly background the Negro family began the
process of organization in the United States. On the plantation
the institution of legal marriage did not exist. The masters
might direct mating or if they did not intervene marriage coccured
without sanctions. There were polygamous relationships, fragile,
monogamous relationships, illegitimacies, abandonment, and most of
all, the tearinyg apart ci families as children, husuands, or wives
were sold to other plantations. But these cruel conditions were
not yet the whole story. Masters and tneir sons used Negro women
to satisfy their spontaneous lust or, when a more humane attitude
prevailed, as concubines. The depth was reacied in certain states,
notably Virginia which we sentimentally call the state of president
In this state, slaves were bred for sale, not casually or inciden-
tally, but in a vast breeding program which produced enormous
wealth for slave owners. This breeding program was the economic

answer to the halting of the slave traffic early in the 19th centur
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Through the ante-bellum era, tie Negro family struggled against
these odds to survive, and miraculouslyv many did. 1In all this psy-
chological and pnysical horror many slaves managed to hold on to
their children and developed warmtn and affection and family loyalties
against the smashing tides of c¢inctional corruption and destruction.

The liberation from slavery which should have initiated a birth
of stable family life mea:nt a formal legal freedom vut as Henrietta
Buckmaster put it, "with Appomatoux, four million black people in the
South owned their skins and nothing more."

Government policy was so conflicted and disinterested that a new
inferno engulfed the Negrc and his family. Thrown off the plantations,
penniless, homeless, still largely in the territory of their enemies
and in the grip of fear, bewilderment and aimlessness, hundreds of
thousands became wanderers. For security they fled to Union army
camps, themselves unprepared to help. One writer describes a mother
carrying a child in one arm, a father holding another child and
eight other children with their hands tied to one rope held by the
mother, who struggled after Sherman's army and brought them hundreds
of miles to safety. All were not so fortunate. In the starvation-
induced madness some Negroes Kkilled their children to free them of
their misery.

These are nistorical facts. If they cause the mind to reel with
horror it is still necessary to realize this recital is a tiny
glimpse of the reality of the era. And it does justice neither to
the enormous extent of the tragedy nor can it adequately describe
the degree of human suffering and sorrow. The enormity of the
tragedy utterly defies any attempt to portray it in terms the
human mind can comprehend.
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Following this period millicns were returned to a legal form of
slavery, once again imprisoned on plantations deveid of human
rights and plunged into searing poverty generation after generation.

Some families found their way to the Nerth in a movement Frazier
aptly describes as "into the city of destruction.”

Illiterate, undisciplined, afraid, and crushed by want, they were
herded into slums. <City life then, as now for migrant groups, has
been ruinous for peasant peoplc. The bewilderment of the complex
city undermined the confidence of fathers and mothers, causing them
td lose control of their children whose bewilderment was even more
acute. Once more the Negro’'s problem had two, rataer than one
cutting edge. Becausc the institution of marriage was not legal
under slavery, and with indiscriminate sex relations often with
masters, mothers could identify their children but freguently not
their fathers; nence a matriarchy developed. After slavery it did
not die out because in the cities there was more enployment for
women than for men. Though both were unskilled, the women could
be used in domestic service at low wages. The womnan became the
support of the nhousehold, and the matriarchy was reinforced.

The Negrc male existed in a larger society which was patriarchal
while he was the subordinate in a matriarchy.

The quest of males for employment was always frustrating. If
he lacked skill he was only occasionally wanted because such employ-
ment had little regularity and even less remuneration. If he iiad
a skill, he also had his black skin, and discrimination locked
doors against him. 1In the competition for scarce jobs, he was a

loser because he was born tnat way.
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The rage and torment of che Negro male was freguently turned
inward because if it gained outwa.d expression its conseguences
would have been fatal. He became resiyned to hopelessness, and he
communicated this to his children. Some, unable to contain the
emotional storms, struck cut at tihose who would be less likely to
destroy tnem. He beat his wife and his children in order to protest
a social injustice, and the tragedy was that none of them under-
stood why the violence exploded.

Even had the Negro family been assured of adeqguate food on the
table, it would still be insufficiznt to securc a constructive life
for the children. 1In all cities they are herdeci *hrough grades of
schooling without learning. Their after-school 1ife is spent in
neglected filthy streets which abound in open crime. Most white
people are ignorant of the extent to which crime surrounds the
Negro in the ghettos, or the degree to which it is organized and
cultivated there by crime syndicates., Numbers; prostitution and
narcotics rackets pervade the ghettos and because they are white-
owned enterprises they drain staggering economic wealth out of the
community, leaving a wealth 6f misery and corruption behind. Even
when he and his family resist its corruption, its presence is a
source of fear and of moral debilitation. For many Negro children,
the care and protection of a mother is unknown because she is busy
caring for a white child in order to earn the money to keep her
disiutegrating family together. Dick Gregory, telling of nhis youth,
describes how his mother stole food from her employer to keep the
family adequately fed. When she called her children to the table
to bless the food, he responded with the sardonic, poignant humor

for which he is now so well-known by saying, "You come down to the

Q )
E l(fwnt and bless what I stole and I'll bless what you stole.’
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The shattering blows on tne Negro family have made it fragile,
deprived and often psychopathic. This is tragic because nothing is
so much needed as a secure family life for a people seeking to pull
themselves out of poverty and backwardness. History continues to
mock the Negro because even as he needs greater family integrity
because he had so little in his heritage, in the larger American
society today severe strains are assailing white family life.
Delinquency is not confined to the underprivileged -- it is rampant
among middlie and upper social strata, and more than one observer
argues that juvenile delingquency is a product of widespread adult
delinqguency. In sort, the larger society is not at this time a
constructive educational force for the Negro.

Tiie dark side of the picture appears almost to make the future

bleak, if not hopeless. Yet something says this is not true.

. Back two hundred years on the coasts of Africa mothers fought
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fiendish slave traders to save their children; They offered their
bodies to slavers if they would leave the children behind. O©On

some slave ships that are known, and many that will riever be known,
manacled Negroes crawled from the hclds and fought unarmed against
guns and knives. O~ slave plantations parents fought, stole, sacri-
ficed and died for their families. After liberation countless
mothers wandered over roadless states looking for the children who
had been taken from them and sold. And finally in the modern era
mothers, fathers and their children have marched together against
clubs, guns, cattle prods and moubs, not for conquest but only to be
allowed to live as humans. The Neyro was crushed, battered and
brutalized, but he never gave up. He proves again life is stronger

than death. The Negro family is scarred, it is submerged, but it
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struggles to survive. It is working against greater cdds than
perhaps any other family experienced in all civilized history.
But it is winning. Step by step in agony it moves forward. Super-
ficial people may superciliously expect it to function with all the
graces and facility of more advantaged families. Their unfeeling
criticism may hurt, but it will not halt progress. If the Negro is
called upon to do the impossible, he may fail in the eyes of those
ignorant of his tortured history, but in iiis own eyes the Negro
knows he is impegéeptibly éccumulating the resources to emerge
fully as a total human being. In the past ten years, he has learned
how to win battles against vicious adversaries. 1In the process he
has learned also how to win battles with himself. No one in all
history had to fight against so many physical and psychological
horrors to have a family life. The fight was never lost; victory
was always delayed; but the spirit persisted, and the final triumph
is as sure as the rising sun. A hundred times I have been asked
why we allowed little children to march in demonstrations, to freeze
and suffer in jails, to be exposed to bullets and dynamite. The
questions implied that we have a want of family feeling or reckless-
ness towards family security. The answer is simple. Our children
and our families are maimed a little every day of our lives. If
we can end an incessant torture by a single climactic confrontation,
the riéks are acceptable. Beyond that our family life will be born
anew if we fight together. Other families may be fortunate to be
able to protect their young from danger. Our families, as we have
seen, are different. Oppression again and again divided and
splintered our families. We are a people torn apart from era to
era. GTt is logical, moral and psychologically constructive for us
ERIC
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to resist oppression united as families. Out of this unity, out
of the bond of fighting together, forges will come. The inner
strength and integrity will make us whole again.

The most optimistic element revealed in this review of the Negro
family's experience is that the causes for its present crisis are
culturally and socialiy induced. What man has torn down, he can
rebuild. At the root of the difficulty in %Negro life is pervasive
and persistent economic want. To grow from within the Negro needs
only fair opportunity for jobs, education, housing and access to
culture. To be strengthened from :l.« .u'sils requires protection
from the grim exploitation that has naunted 1t for 300 years.

The Negro family lived in Africa in nature's jungle and sub-
dued the hostile anvironment. 1In the United States, it has lived
in a man-made social and psychological jungle which it could not
subdue. Many have been destroyed Ly it. Yet, others have survived
and developed an appalling capacity for hardships. It is on this
strength that society can build. What is required is a recognition
by a society that it has been guilty of the crimes and that it is
prepared to atone. With that beginning there need be no doubt
about the end.

Much of the ugly experiences of Negro history have been obscurec
and forgotten. A socCiety is always eager to cover great misdeeds
with a cloak of forgetfulness, but no society can repress an ugly
past when the ravages persist into the present. America owes a
debt to justice which it has only begun to pay. If it loses the
will to finish or slackens in its determination, history will recal
its crimes and the country that would be great will lack the most

indispensable elemeat of greatness -~ justice.
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I do not think that the tiny nation that stood in majesty at
Concord and Lexington, that electrified a world with the words of
the Declaration of Independence, will defame its heritage to avoid
a responsibility. That is why I believe not only in the future of

the Negro family but in the future of the family of man.

136



129

Table 6: Percentage of Substandard Units in the U.S.

Rent Class and Number of Rooms,

(1960} by

for Center Cities of

Metropolitan Areas with More than 500,000 Population

by Race:
Number of Rooms
- T T ,
Rent Class 1-2 ; 3-5 | 6 and over
T
White Negro ; White Negro Wiite Negxc
less than $50 72.0 71.4 1 20.7 33.0 11.5 14.:
I
$50 - $79 23.6 57.8 f 7.9 18.6 4.9 25.¢
Lifo and over 8.7 41.7 t 1.4 9.4 2.0 15.
4 §
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Discrimination Held Main Cause of Income Fgmmb.i

By JOHN HERBERS

8, ecta] o The New Yok Times
WASHINGTON, Feb. 24 —!
Several studies commissioned!
by the Government i recent
years have shown thot the ma-
%c.‘ reason the income of
Nesgroes lags far behind that of!
whites continues to be dis-,
¢rumnation, not education or
training. But Gov- |
crnment has  in-!

News  creasingly  been
Analysis emphasizing  the|
latter 1n prefer- |

ence to the former, !

presumably because the policy
make. s consider discriminatiofi
too difficult to combat and edu-
.,u_:on more likely to yield re-
sults.

The studies, consequently,
have not been given much at-
tention and one or two have
circulated only within the agen-
cies that commissioned them.
They are important at this time
because the economny is moving
into a slowdown that could re-
sult in a substdntiar hse in
sult in a substantial rise in
black unemployment ~nd be-
cause the Nixon Administration
has budgeted $3.2-billion for the
next fiscal year in manpower
training programs, an increase
of 20 per cent over current ex-
penditures.

This emphasis on training
over artidiscrimination meas-
ures, seen also in the Johnson
Administration, has become the
conventional wisdom in ‘Wash-
ington but is questioned by a
number of officials.

3 am for edu:cation Ppro-

Markham, deputy assistant|
secretary for metropolitan de-
velopment in the Department of
Housing and Yrban Develop-
ment. “But I do not think we
should spend 99 per cent of the
rescurces on a third of the
problem.”

Mr. Markhami, former re-
search director for the Equal
Employment Opportunity Com-
mission, referred to a study
released by the ccmmission a
year azo that concludad:

“The lower educational level
of some minurity groups is a
factor in their lower occupa-
tional status, but statistical
analyses using two different
approaches show that it ac-
counts for only about one-third
of the difference in occupation-
al ranking between Negro men.
and majority group men; the
inevitable conclusion is that
the .other two-thirds wmust be
attributed to discriminaticq,
deliberate or inadvertent.”

The conclusion was baséd on
an analysis made by Orley Ach-
er"elter, a member of the indus-
trial reiations section at Prince-
ton University, of a ccmmission
survey of 43,000 enployers
covering 26 million workers.
The survey was based on 1566
figures, but the commission be-
lieves there has been little
change in employment patterns
since then.

Similar {fincings were made
last year in an unpublished
summary of ‘2 study on thei
Negrd labor market, done for
the Office of Fconcmic Oppor-
tunity by

Lester C. Thurow, as-{.

at Massachusetts Institute of
Technology.

Mr. Thurow, writing in April,
1969,
ment policy as follows: *“Dis-
crimination lowers black in-
comes, but it is difficult to
eliminate. Direct &ttacks on
discnmupaticn generate politi-

fore, we will attempt to cir-
cumvent the discrimination
problem. We will first use

¢ation and training, to equalize
black and whita incomes and
after this
plisted, we will worry about
discrimination.”

He concluded, *“Unfortunatel;

that this strategy will not
work.”

Another unpublished work, a
study of a Government-spon-
sored training course by A. L.
Nellums and Associates

firm, offered cn explanation of

‘working: For one reason or an-
other, graduates of the train-

Professor ‘Thurtow's study
alsd found that the narrowed

grams, too.” said Charles B.

soclate professor of economics

other instruments, such as edu-

has been accom-

all of my research indicates

of
Wachington, 3 black consulting

why the strategy was not

ing frequently did not find jobs.|

zap between while and black
incorae seen in recent years—

]
iblack incomes rose from 50 per
TQ: of the white levet to 60

iper ceat—was due more t0 a

characterized Govern-lheated economy than perma-

.nent job improvement.
_ Thus, he said, a recession
could wipe out the gain.
" There is some concern both
in and nutside the Government

cal protest and pressure. There-|that a good many of the man-

powes training prograrac are
tending to become maore of a
holding action to keep people
out of the unemplioved columns
than a means of putting them
permanently into the work
force. There are reports of men
going out of one training pro-
Zram into another,

Herbert Hill, labor secretary
for the National Association for
the Advancement of Colored
People, considers the “Out-
reach™ apprenticeship training
programs finaneed by the Gov-
ernment and run by th= build-
ing trades unions *‘another de-
vice to keep blacks out of
journeyman status.”

The unions have recruited
about 5,000 -.::.onnw‘ members
nationwide into “Outreach™
with the proinise they wiil be
made joumeymenm after an
average of four years” training.
The Labor Departmeat recent-
ly announced that the program

would be expanded from 63 to _
€0 cities. i
| Yet in New Orleans, where;
the N AACP. won a court|
|case showing discrimination in:
|an asbestos workers' local, the!
‘civil rights organization is fight-}
ling 2 move by the union to0
,establish Outreach traimng as
‘the means of ending discrimi-
nation. The N.AACP. says
there are blacks qualified to go
directly on the job. as the ma-
jority of whites have done;
throughout the building traces.

Establishment of the Philade!-
phia plan, the Nixon Adminis-
traticn’s program to put more
blacks in the building trades
on Federal construction. is
viewed by the cntics of the
education approach as only a
token step in the broad emplc -
ment area.

Both Mr. Markham and Pro-
fesscr Thurow say all the stud-
_mou show that the major prob-
lem in discrimination is not in
initial entry to jobs but in the
advancement of blacks once em-
ployed. Mr Markham, for one,
believes that what is required
is not force but & strengthen-
ing of those programs in the civ-
il rights agencies that would:
edacate the employer in ways
to open jobs for minorities.

!
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Appendix 1: Acditional Icdeas for wesson Plans

There is o "best" way to present a topic, particularly
one as complex as violent gangs. Tne following ideas have
been suggested to augment the lesson plars ov, in some in-
stances, to replace them. Tuey are preserteu niere in the
nope that teacnhers intriuuec ny some of the 1deas will
develop them for classroo: usc.

. Conduct a historical study of violent ganys, comparing
the violent gang of today with tue acult and juvenile
gangs of the late ninetechtn century.

2. Study inner-city gangs f{rom a cultural pcrsrective.

How does tiie ganging pattern i1n America's urban environ-
ment differ from ganging patterns exnibited in otuer
¢altures, primitive and modern?  Under what conditions
do constructive ganging patterns become destractive?

3. View tne gang phonoienon from a literzvy perspective by

studying such <lassics as Romeo and Juliet, Oliver

Twist and Robin lidod.

4. Organize a debate on tiw pros and cons of Pennsylvania's
juvenilie court systei anu its youtn treatment centers.

5. Contrast tihu violent benavior of white miucile class
youth in the radicai left and the bLehravior cf black
yang memicers of tne inner city. low dc¢ their motives
differ? Wnat conditions produce the two kinds of
violence?

6. A= a summary cexercisz to a study on gangs, have thne
students make up a large chart with Lhree coiumns.

o The chart might be labeled "ihe bProblenm: Gang Violence."

ERIC
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The first column would he titled "Causes", and students
would list the causes. "Effects" would head the
secoad column; and "Sclutions", the last.

7. Use role playing to supplement and dramatize the
four lessons in tie unit. [(Sec Appendix 2: "The
Bopping Game"). Set up role play situations that are
relevant to each toplc., For example, 1f the class is
studying the risks inlevrent in gang particivation,
ask for volunteers to take the role of gang memnbers
discussing whether or not tiley should attuack a rival
cang, to revange the beating of one of their menbers.
Certain students are asked %o argue for an attach,
others against.

8. Study some Philadelpnia approaches to alleviating “he
gang problem (see Appendix 5). For example, the methods
utilized Ly the following orgenizations might be
considered:

a) Safe Streets, Inc. -

Safe Strcecets, Inc. is a non-profit corporation
dedicated to reducing juvenile violence and killing
in prhiladelphia. A goal of Safe Straets, Inc. is
to set up eignt juvenile service centers. To date,
two centers have ueen established: 249 S. 60th St.
(near Locust St.) and 2201 Htewart St. (near 22nd
and Jefferson). The nope is to make the centers
one-stop operations, cffering a full range of youth
services. The services include recreational
activities, retreats for weeckends to -ountry and

) . ) . . .
[: T(j seashore youth hostels, instsuctional lectures ana
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seminars, individual and family counseling, job
referrals and healtih services., Probably the
feature of Safe Streets, Inc. that distinjuishes
it from other approaches is the emphasis it places
on group thexrapy (from two nour "talk" sessions

to four day retreats). For more information call
Hay~sood Matthews at VA 3-4138. An article on Safe
Streets is included at the end of Appendix 1.

Teen iiaven

Tuere are four Teen Haven centers in Philadelpinia:
3026 N. Broad Street (Bob Moyevr, BA 6-2050)},

1911 Mt. Vernon Streebt [(MNelwvin Flové, PO 5-1199),
867 N. 20th Street (Darbara Staples, CE 2-7278)
and 429 W. Susguehanna Avenuc (Rev. Doug Roders,
RE 9-3710). The approach is a comb-ination of
recreation and religion. [Each haven is under the
supervision of a Christian resident statf member
who is a trained youth worker. Some teen-agers
are vrought into the centers through personal
invitation and home visits, but most come out of
curiosity. The Havens provide youth with a place
to meet and play table 7James, as well as attend
devotional programs. Teen Haven is allied with no
denomination and receives no local, state, or
federal funds. The above staff personnel are
available for speaking engagements. An article
about Melvin Floyd is included a“ the end of

Appendix 1.
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¢c) Youth Conservation Services

YCS is a divisinon of tue Department 0f Welfare.

Its responsibilities have been outiinea in

Appendix 5 and a sheet appearing a® the end of this
appendix. Besides job training, youth referral and
casework services, YCS runs an arca youti work unit.
Tiie responsibilities of an arca youtn worker area
many; one is to serve in "the capacity of droup
leaders, witih the purpose of enalrling tne youtns

to become more responsive to socially-acceptable
standatds of behavior." ¥YCS has a number of
pnampnlets detailing its Juties available to the

public upon request.
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Tne Philadelphia Evening

Bulletin

Edition J, Monday, January 26,

page 3.

afe Streets:

Specter Reports Interest
At White House Level

Bv REM RIEDER
Of The Builetin Staff

There were 15 black kids sit-
ung in the room, kids of all
sizes and descriptions.

Moest were lean and agile-
looking. Some had fuil, bushy
naturals, whle others had
short ha.r.

But while they look differ-
ent, their manner was the
same.

They were all slumped down
in their chairs, and they were
a'l looking straight ahead with
the same hard, expressioniess
stare.

This was at the West Phila-
celphia center set uD by Safe
Streets Inc., and the youths
were staring at Arlen Specter,
the district attorney. Spectet
is chairman of the board of
Safe Streets, a fegerally-fund-
ed project which is trying to
get gang vauths t0 stop Killing
each other.

Presidential Interest

“'ve talked to the Presi-
dent, and he is very interested
in what you are doing here,”
Specter said. ‘T know what
makes you raise your eye-
brows but iv’s true. He is very
concerned with the gang prob-
lem in Philadelphia, and he is
watching us closely to sec if
we get results.”

Safe Streets has two cen-
ars. The DA was visiting the
re at 249 S, 60th st, near Lo-
ust. Two nearby restaurants
el] the story of the neighbor-
iwod's racial shift. On one
side is Murray's Delicatessen,
a lefiover from the Jewish
period. More contemporary is
the M & C Bacbecue,

The other center is in North
Philadelphia, at 2201 Stewait
st., near 22d and Jefferson,
Both centers have recreation,
remedial education and job
referral programs, And they
are beginning group therapy-
type sessions for the youths.

1970,

Key Question

Alter Specter finished talk-
ing, Wi'liam H. Wilcox had a
question. Wilcox is vice-presi-
dent o' Safe Streets and exa-
cutive director of the Greater
Philadelphia Mavement.

*'How do you stop the gang
war?”  Wilcox wanted 10
know.

A young muan had an an-
SWET.

*The only thing that can
stop it is the brothers,” he
said. “All the programs and
the boxing and everything,
they help. But the brothers
have to stop it their own
selves,”

Someone asked him if that
approach seemed to be work-
ing very well.

“Well, they stop for a while
sometimes,” he replied.

Bill Wilcox, who in recent
years has spent a lot of time
with gang kids, was surprised,

“That’s the first time I've
ever heard that’ he said.
“I've never heard a gang
member say it was their re-
sponsibility to stop it.”
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Funds for Center

Specter t=zlked 1o the youths
‘or a -wnile, asking them if
they were in schoo! and did
they work and dil they be-
long to a gang. He seemed
genuinely concerned with fin-
ding out what it was like io
he a black youth in a tough
big city. But in spite of mim-
self he still sounded like he
was cross-examining them.

The twoa Safe Streets cen-
ters are financed by an $80.-
000 grant from the federal
Law Enforcement Assistance
Administration. The money is
channeled through the DA's
office tu a nonprofit corpora-
tion formcd by the DA and
GPM.

Eventually the corporation
wants to set up eight centers,
but the current grant rvns out
July 1. Specter hopes more
federal money will be forih-
coming,

*When 1 had my post-elec-
tion audience, he (President
Nixon) indicated he was very
interestzd, but we've got to
show results,” Specier told a
reporter.

After the West Philadelphia
visit, Specter and Assistant
District Attorrey Walter W,
Cohen went back to City Hall,
But Wilcox, a reporter and
Haywood Matthews, an ex-pJ-
liceman who is executive di-
rector of Sale Streets, decided
to check out North Phila-
delphiu.

Specter, Wilcox and Mat-
thews share enthusiasm for
group therapy as a means of
steering ghetto youths away
from violence. The sessions
are in the carly stages in the
west center, which Safe
Streets shares with Young
Life, a religiously-oriented
ghetto action group. They are
further advanced at the North
Philadeiphia center,

Talk Classes’

Clarence Fowler, a 3l-year-
old Black Muslim who is the
center's director, calls the
sessinns *talk classes.” They
are attended Ly 25 or 30 gang
members every day. They
are not traditional group
therapy sessions since they

are not supervised by some-
one with psychiatric trainming.
Eventually a .vmv.n:oﬂon.un
may be brought 1n.

wAt first, if we told them
something about a psychiatr-
ist, the next thing you know
we'd be going out the win-
dow,” Fowler cxplained with
7 grin.

While the West Philadelphia
center is attended by some
non-gang youths A.iu don't
want to give the idea we're
rewarding gang behavior.”
Wi, ox says), all those at the
north center belong. The fa-
cility is in the DeMarcos' turf
(territory). but members of
the Moroecos and 24th and
Redner also show up- Thus
tar they have co~xisted
peacefully,

Fowler, too, feels the talk
classes could play a vital role
in getung the youth together.

“They've oOniy been ROINE
on for six weeks, but we can
see progress” he said,
“Today we can talk to them.
RBefore we couldn't do that.
When they first started com-
ing, we'd make 2 statement
and they'd just walk out. Now
they'll listen.

“We don't dictate what they
talk about. We let them ex-
press their own selves, But
we try to guide it somewhat.
wWe ask them, ‘What are you
gonna be doing two YVeArs
from now? Can you find em-
ployment as a Eang fight-
er? ™

e

City Tries to Halt Gang Killings-

Checkers, Puol

He took hie visitors on a
tour of the center, The talk
class was over, and or the
second floor 13 vouths were
watching two others shoot
pool, In an adjoining room
some checkers games were in
progress-

On the third floor, in the
center's classroom, Fowler
reminisced about the time he
was dating a girl who lived in
the Morcoccos' turf.

“When 1 came outside one
night, 1 saw thev had set my
car on fire,” he recalled,
shaking his head.

Fowler said one of the
major worries of the gang
youths was this: “If 1 go
straight, will the other gangs

respect me or will they
pounce on me?”
“\We honestly just don‘t

know." he said.

Occasionally » few girls at-
tend the talk classcs, and
Fowler hopes they wil
straighten out the gang mem-
bers’ attitude toward the Op-
posite sex.

“They don't know nothing
about  girls except beating
thermn around.” he said. “We
tell thera, if you keep beating
them, these girls are really
gonna show it. It's just like
banging a new car all the
time, It's not gonna look new
very long.”™

—————r———

IC

Aruitoxt provided by Eic:

(
E



e Fhiladelphia Inguirer

ZN Phila. Gangs Keep Truce
for 26 Weeks After 3 Killings

3y EDWARD N. EISEN
Of The Inquirer Staff
T HAS BEEN 2 bweeks now
tbet the Moroecos and tre
Tenderloins have tried not o
kill pach cther.
The Lruce is uneasy and it has
nol fasted fong enccgh ‘o prove

O

ERIC

Aruitoxt provided by Eic:

anything, hut for twa North
Philadclphia zanzs which have
hated each other for 21 years—
long enaugh for sony o take
their fathers’ places in the
ranks—the pause is significant,

Three murders last spring
prompled the truce ang il was

138

afreed o at a dramatic mee:-
ing on the Lemon Hill in Faur-
mount Park. But this wonth »
fight over a girl led 1o 2 club-
bing snd then a stabbing and
brought Ihe gangs agaln tg the
brink of open warfare

“1 can’t predict how lonz we

146

can cool the hostilities.”” said
Melvin Floyd, a man of many
roles wha was a central figure
in the Lemon W'l pact of May
e LI I

T.0¥D is a police olficer,

Baplist minisier acd tesi-
dent supervisor of Teer Haven,

11 At Vernon st. where ha
Jives with his wife and three
children.

He was prompted 15 call a
summit meeting of the garg
leaders after the three murders
in a 3)day span.

Arthur (Liiman) Frye. »
memher of meither pang, was
gurned down in April 1we
blocks from hi- home in the
heartland of the trash-suewn
Notih Philadelphia ghetlo. Ke
was 11 years o',

Four days later Clarence
Perry, 19. & member of the
Tenderloins, was {felled by
three shots frorm a1 M1 rifle,
Angd (n early May, Willie Lewis,
13, was shot to death.

The deaths were compounded
by the fact that scoves of ols-
ers—young and old, white ard
blatk—have heen  killed or
maimed over Lh» yedars in gun-
play betwesn the two Negro
gangs.

Floyd. 33. once 3 zip gun car-
7ying member of the J2th and
Oxford sts. gang, Lad » per-
2003l interest in seeking 21 end
to 1he bloodshed since his
third-floor apariment is in the
midst of Tenderloin “turl”

A policeman for nice years,
he is atlached to the commu.
nity relations snuad, sundays,
he is assistant pastor at Fel-
lov.ship Baptist Church, 65ih
ave. and 21st st

Most impeorlant, Floyd kas »
rapport with the two gangs. He
undersiands Lheir peeds, their
desire tn “'‘protect™ their litlle
piot of ground in the ghetlo, &
street corner,

A member of the Morroceos
said simply: “Mel is the enly
guy I Wnow who caould take us
iata Tenderloin territory and
we woa'dn't get hurt”

Floyd spoke at the funerals
of two gang members and de-
cided to 2ct.

L] -« [ ]
E insisted thal nothiag
short of a lruce, pveafor a
day, eould stop 1he killing. He
bezan preliminary talks with
key members of the two Langs.

Police and members of the
community warned 3 fruce
wouldn't last. There had beca
10 of them in 2L years. Each
had ended in 3 [reth kithang,

But Flord wouldnt he sway-
ed. There were thoee weeks of
face.saving meeints with key
pany membhers Then a “pre-
summil' meetin ‘was held in
an fre cream paflar at 334 and
Dauphin sts. When the session
was over, six members of carh

gang lelt with llosd, their
stormachs filier, their faces
sm.ling,

“Evecynne agreed a 1iruce
was needed,” said Fioyd. "“The
problem was making it work."”
The answer came on May 21 as
a light rain fell and 10 mem:-
be-s of each sang—there are
1% Tenderinin members, 200 in
the Morroccos—assembled ok
neatrzl territory, Lemon Hill
Fairmount Park

The crux of Ihe unwritien
parct was that there would be
na socializing between the twd
pangs durinz the truce. The
past had showa e clearly thet
iriendly mixing wouldo't last.

The gangs left the meeling in
peace. each Xnowing where
they could get their hands on
hidden arsenzls of zip guos,
homemade gasolire hom's,
knives and old pistels should
the fray r~sume by pighifsll

But it didn't. And (ke wead-
ans remained in their hidden
Iots snd back alleys while jobs
for 00 ging members were
found »t places like Hahnemann
and Temple Lriversity Hospi-
lais.

PPN
]N July. Temple Usiversity

«oed Kitty Caparella, a 22.
old journalism major. organ-
ized Dig This, » newspaper
serving the community. The 38
staflers of the tabloid consisted
mainly of members or former
members of the Morroccos.

Will the truce last> Ron
Hark. 2 member of the Mor-
Toccos, put it this way the
other day:

"So long as everyone mings
their own business we <cau ail
hive through this one.”



FIELD OPERATIONS

James A. IHenson, Director
City Hall Annex—Room 830
MU 6-6110

Provides:

Family and Children’ Casework Services
>mmm\3:mm<a and Intensive Casework and

ounscling
Requests received from:
Parenws Schoois
Social Agencies Police

Individuals

East Central Office—MA 7-0926

Stevens School—13th & Spring Garden Sts.
Boundaries: Market to Lehigh Ave.
Delaware River to Broad St.

West Central Office—MU 6-2650

1421 Brown St
Boundaries: Market 1o Lenhigh Ave.
Schuvlkill River to Broad St.

North Office--VI 3-7640

Town Ilall—CGermantown Ave. & Haines St.
Boundaries: North of Lehigh Ave.

South Office—WA 2-2080
Bartlett School-- 11th & Catherine Sts.
Boundaries: South Phila.—River to River
Nort%west Office—BA 2-4077

M. Washington School—44:h & Aspen Ste.
Boundaries: West Phila. ~ North of Market St.

Southwest Office—SA 9-6285

Mitchell School—56th & Kingsessing Ave.
Boundaries: West Phila. —South of Market St.

Project Human Renewal—MU 6-2694

1421 Brown St.
Boundaries: Spring Garden St. to Lehigh Ave.
Front St. to Schuylkill River

COMMUNITY SERVICES

EarL E HovruiNgsnewn. Acting Director
City Hall Apneyv Room 821
MU 6-6107

AREA YOUTH WORK UNIT

Provides:
Direct services to hustile nwighborhood youth

groups
City-wide planning and coordination of services

Help in determiining community needs

YOUTH REFERRAL PROGRAM--
MU 3-6112

Provides:

Counseling for troubled youth and their
familics

Community Organijzation

Utilizes volunteers through Parent Youth Aid
Commitiers

St. Vincent De Paul Society

Teacners Sodality

Jointly sponsored with Juvenile Aid Division
of the Police Department

NEIGHBORHOOD YOUTH CORPS
HaroLd Granax, Director
City Hall Annex—Room 223
MU 6-2780

Job Training Program

Male and Femnle

16}5—21145 School Dropouts
PLACEMENTS:
City, State and Federal Government
Installations

AREAS OF TRAINING:
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Clerical

Nurses Aides
Child Care
Mechanical Trades

EDUCATION COURSES:

General Mducation Equivalent Diploma
Operation Alphabet

Standard Evening School

College Prep

PROJECT VALUE:

173 10 21

‘Training in a Governmental Agency

$64.00 week

8 paid hiolidays

Permanent employment zfter auccessful com-
pletion of training—higher pay
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Apperndix 2: Tne Bopping Game: A Gang War Simulation

A.

O
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for the Classrcom

Description of tiie Bopping Game

1.

The Bopping Game llas served in Puerto Rican Harlem
for the last severa. years as one substitute for
gang warfare. It temporarily relieves aggressions
in a relatively harmless fashion. 1Its purpose in
thie classroom is tc yive the students a sense of
what a fight might be like, without supjecting
therm to any scrious danger.
flave the boys in the class divide themselves up
into two teams. Pusihi chairs and desks to tne sides
of the classrcom, leaving the middle free. FEFaca
team member is given a "bopper.“ A "bopper" is
four newspaper pages rolled tightly together to
form a lonyg tube and taped so they will not
unravel. The bkoys are to imagine thece paper sticks
to be lead pipes. The object of the game is to
hit members of the opposing gang, as in a real gang
fight, and nothing more. Since this ig a simulation
and the purpose is not really to hurt another
person, the participants must abide by certain
rules. The rules are:

a. The "fight" begins when the teacher blows

a whistle fcr any other signal).,
b. Fighters cannot hit each other on the

head, neck or groin.
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c. Participants nust stay within boundaries

defined oy tecacher. (Make sure they

don't jump on Ge ks to get away from an

attacker.)

d. The "fight" ends when the teacher gives

the signal. It must end immediately.

Stress immcdiately.
About a mincte or two before tne game is to begin
ask the "gangs" tc separate and go to opposite
sides of the rcom. They are tolud they have approxi-
mately one minute to plan strategies for attack
{e.g., to attack immediately in full force; to
send two boys out to attack and hold otiiers in
reserve until needed, etc.). When time is up, the
teacher goes to each gang and explains the rules,
making sure all questions are answered. After this,
the teacher may begin tlie "fight."”
Tension and excitement will run high. The 3irls
are to pbe discouraged from cheering for tihe tone
of the fight should be as serious as possible.
Tne teacner can give the girls the task of trying
to observe any behaviors on the part of the boys
that represent feelinys of anxiety, nervousness
and the 1ike {e.g., taking deep breaths, walking
arcund quickly).
The actual "figh*" should not last more than 20
seconds. The time is purposely short so that tue

enthusiasm cf 'a1e kids does not yet nut of hand.
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when tne sigral is neard to end the "fight", the
students must drop theit "boppers" to the floor,
grab a chair and sit in a big circle to begin
discussion about what they felt. Tne teacner
collects ths "boppers".

Can the Bopping Game be used in the Unit?

The Bopping Came is not a lesson in 1tself. It
is & tool with whicin the teacher ca supplement
and dramatize his material on ganygs. (nere are
numerous ways to use lthe game. The following is
only cne examplie:
Play the game as an introduction to
Part B of Lesson #2, "The Risk of Bodilvy
Harm,"

After the students are sitting in chairs
in a circle, the teacher asks tnem what they
felt. Comments scem to range from "It was
fun" to "I felt nervous.” One statement
that usually cowes out is "Those paper pipes
really hurt!" The teachier should pick this
up and ask how much fun they think a real
fight would be? If paper pipes raised welts
on their s}ir, ask them to imagine how real
pipes would feel. Tell them to think about
that as they move their desks and chairs
back into place.

Then hand out wWorksheet #1 and move into
the information in Part B by saying somethiny

like, "Okay, we have seen from our discussion

15
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that some pecople were nervous and anxious in
the beginning of tihe 'fight' and some people
got hurt during tne ‘'fight'. That is what
happens in real gang fights. A lot of you

felt the game was fun, and that is the main
difference between the game and the real

thing. 1In the real thing you can get seriously
kurt and that is never any fun; it's not even
cool. We will talk about how risky gang

fignting really is now."

Some Further Remarks about tuc Bopping Game

1.

Some teachers do not want to try the game for fear of
ité getting out of hand., It has been the experience

of teachers who have tried it that if the rules are
strictly foliowed, the gamc is kept at 20 seconds or
less, and the students know tne teacher means business,
the game will not be difficult to control. However,
each individual teacher must make the decision.

The "Bopping Game" is a i igir risk proposition. It

will either be a great success or fail iiserably; there
is no in-between. The measarc of success is not whether
the students like the game (they usually do), but
whether or not they realize the little hurt they
received in the game can in no way be compared to the
bodily hurt they can suffer in a gang fight. The gane
is fun because no one really gets hurt; a real gang

war is not fun bLecause someonc car rea'ly get hurt.
Sometimes the excitewent of the game 1s s¢ overpowering

that the objective is 1i8t or the opposite of the
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objective is actually achieved--gang activity is
encouraged.

After the boys have played the game, the girls might

want to give it a go. Explain to them tiiat gang

fighting is usually dcne by the boys and tnat is why

they alone are put through the game. If the girls

still want to try it, promise them a time after schocl

or early the next morning. To give them a chance to

play right after the boys, would reduce the effectiveness
of the discussion. The teaciner should capitalize on

the discussion when the boys are hot from the fight,

when they can exriess their feelings about what just
happened without delay. It will be a learning experience
for the girls just hearing the boys. Naturally, the

girls should comment on what they observed.

RIC
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Appendix 3: Terms Used by Many Gang Members in PFhiladelpnic

blitz - a quick attack in which two c: three Loys go into
another gang’'s territory, seek and find a target (usually
a member of the opposing gang), attack, and get out rapidly.

cap - to shoot; to fire a weapon

cappers - the person who shoots

capping - shooting

chéckholder - the person responsible for keeping the corner

boys in line; he informs the runner or second runner of
the activities of the corner boys.

corner - the street corner on which the gang meets, and
from which it may take its name. At times tihie . .ng its 1f
may be called a "corner."”

corner boys - the gang members who do not carry leadershig
positions in the gang.

corner gun - a gun considered to be the property of the
entire gang and not of one particular member, though it
might be kept at the house of a given member. Gang members
believe that because the gun belongs to the whale gany,

no one member can be blamed for a shooting--responsibility
is carried by the group. Legally, of course, such is

not the case.

draft - to force a person by intimidation into a gang against
his will.

duckin' - fighting

fair one - a fair fight, in which fignting is done with
fists only, with no weapons. A fair one usually involves
only two people.

heart - courage; guts; nerve

heat - a gun

iron - a gun

juiced up - intoxicated on alcoholic beverayes, usually
wine.

juniors - a name given to one of the levels in the yang
l1erachy, usually boys 14 - 16 years of age,

kangaroo court - a "court" which tries and sentences gang
members who have violeted some "rule," Violators are
often punished by forcin¢ them to run a gauntlet of fellow
members heating them with fists or weapons.
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midgets - a name given to members of one of the levels
in the gang hierachy, usually wboys 12 - 14 years of age,

old heads - the name given to the highest level in the gang
hierachy, usually young men petween the ages of 18 - 23,

pluck - wine

pygmies - pctential gang members, usually under the age
of 12 years.

rod - a gun

rumble - an 1ll out gang war; a fight between two gangs
that involves a minimum of five boys on each side.

runner - the leader of a gang. Each level in the gang
rierachy has a runner. The runner of the "0ld Heads"

Lhas authority over the younger runners. A boy is chosen
runner usually because he has the most "heart" in the gang.
For exampe, he is not afraid to shoot someone. He must

be akle to talk "bad," ficht well, and in general to live

up to the gang's norms of violence and conquest. The runner
is responsible for decidirng where the action is, vhat
weapons are needed, and how and where to get the weapons.

scouts - gang members that go ahead of the main gang to
a rumble to protect against surprise attack.

seniors - a name given to members of one of the levels
in the gang hierachy usually boys 16 - 18 years of age.

stomp - an attack by three or four gang members against
one person for no specific reason other than to beat him
up. Usually the victim is a member of another ganj, but
need not be. He may be an innocent party or even a member
of one's own gang.

second runner - the runner's second in command. He takes
over the rxunner's responsibilities if the runner is absent.

swiggetts - potential gang membexs, usually under the
age of 12 years; synonymous with "pygmies”.

turf - the area claimed by a gang. Other gangs are not
allowed to enter a given gang's territory wichout express
permission.

warlord - a gang leader. 1In some gangs the head man is
called the "warlord" instead of the "runner." 1n others,
the warlord is second or third in command, responsible
for certain fighting mat+ters only.

war council ~ a meeting at which an imminent fight or
@ ome form of retaliation against another gang is discussed

[ERJ!:nd planned.
oo o 1}54
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war party - a group of two or three gang menkers who perform
a blitz.

young boys - a name given to members of one of the levels
in che gang hierachy, usually incorporating the juniors
and seniors, ages 14 - 17.

zip gun - a home-made gun made out of a piece of pipe or
car aerial, a block of wood, rubber bands or a spring,
friction tape and a door latch.
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Appendix 4 (Continued)

In early 1970, the Youth Conservation Services of the
Philadelphia Wrlfare Department published a list that
included 41 gangs which did not appear on the May, 1968
Police Department list. The Gang Control Unit of the
Police Department reported in April, 1970 that the number
of gangs has not substantially increased since 1968 (approxi-
mately 75-85 gang3s).

Then why the discrepancy between the Y.C.S. and
Police Department statistics? The Y.C.S. list includes
many “dormant" gangs, which are not found in the police
list. The Police Department is concerned almcst e..clusive.y
with sporadic and active gangs, Lut the Y.C.S. must also
work with groups of boys who are not in troul:le with the
law, but have the potential of Lecoming law breakers.

Since it is somewhat difficult to pinpoint groups of
boys who have the potential to become "hard" gangs, this
unit has included only sporadic ard active gangs in its
figures.

So that the teacher will anave full information to
correct Worksheet 2, Question 1 in Lesson #1, the additional
gangs listed by Y.C.S. are given below. The Y.C.S. list
does not provide information concerning the size of member-
ship, names of foes or yang status. Ope can assum?2, however,
that most of the g.oups are "dormant™ ganys. Unless the
gang name and location are the same, the locetion of a gang
Q

E[{L()iven in parentheses.,
o i o
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31st and Reed

20th and Dickinson Sireets

2-8-6 {26th and South Streets)

2-E-6 (26th and Earp Streets)

2-M~1 (21st and Morris Streets)

Hill Gang {31lst and Mifflin Streets)

Toppers (not listed)

Main Streeters (not listed)

Black bridge (no: listed)

Centaurs (not listed)

Counties {not listed)

CC Counts {not listed)

31st and Montgomery Avenue

28th and Oxford Streets

31st and Cumberland Streets

Cambria Streeters (20th and Cambria Streets)
Cool World Valley (not listed)

58-W's {58th and Willows)

Wallace Streeters (12tn and Wallace Streets)
Twine Debs of Soul (Chelten and Ardleigh Streets)
Da Nang Delta (Chelten and Ardleigh Streets)
Black Volunteer Society {13tii and Fitazwater Streets)
East Siders (Roxborough}

32nd and ilaverford Avenue

58th and Whitby Avenue

5sth and Chester Avenue

Mill Creck Area

42nd and Mantua Avenue (Girls]

23rd and Diamond Streets

25th and Diamond Strects

Upsetters - 24th and Master (Girls)
Fishtown-Lutheran Center iHinis (Girls)
Fishitown-Lutheran Center Minis (Boys)

Venice Islanders (Northwest Philadelphia)
Mayfair Area {Northwest Philadelphia - Boys)
Mayfair Area (Northwest Philadelphia - Girls)
3-7-0 (Scth Philadelphia)

7th and Mcrris Streets

2nd and Harps Streets

Hawthorne Area (5Girls)

Wilson Park (Gi ¢}
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Appendix 5: Resources in Philadelphia that ilelp to Prevent
Gang Violence

What follows is a partial list of some of the public
and private organizations in the city of Philadelphia which
offer direct services bearing on one or another aspect of
the gang problem. Most of the information on this list
comes from the Crime Commission Report entitled "Gang
Violence in Philadelphia" {(July, 1969; pp. 29-32).

The most thorough catalogue of resources, published
Oy the Health and Welfare Council, is the Directory:

Community Services in Delaware, Montgomery and Philadelphia

Counties (1969). The Directory is located in the Public
Documents section of the Free Library; it may be purchased
for $7.00 from the Health and Welfare Council, 1617 John
¥. Kennedy Boulevard, Philadelphi:s, Pa. 19103 (LO B-3750).
The council has area offices all around Philadelphia; the
office in your area might be able to provide you with a
list of services for your particular section of town.

Sme resources mentioned below are not listed in the
Philadelphia telephone book. The Health and Welfare
Council's Directory includes the address, phone numnber,
and director's name for each organization.

Youth Conservation Service

The Youth Consevation Service is a division of the
Phil.-Ilciphia Department of Public Welfare. Among its
responsibilities are the following: (1) to administer
, A0 Area Youth Work Unit, whose arca Youth workers attempt

v
E[{l(; steer gang members into congtxuctive activities; (2) to
o o e 1&)%
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coordinate services and plan with youth-serving agencies

on problems relating t~ hostile Youth grougs; and (3} to
cperate a Neighborhood Youth Corps Program, which prcvides
job training with pay and schooling for high school drop-
outs. Your Scnool Community Coocrdinator should be able to
arrange for an area youth worker to address your class,

If the Coordinator cannot do this for some reason, then

Mr. Earl Hollingshed, Acting Directc¢r of Community Services,
which includes the Area Youth Work (nit, might be helpful.
His telephone number is MU 6-6107. Mr. Harold Graham is
Director of the Neighborhood Youth Corps and can be reached
at MU 6-2780.

Settlement Houses

Most settlement houses cffer a variety of services,
including counseling, job guidance, recreation, informal
education, camptinyg and intergroup relations. The following
settlements are located in Philadelphia:

Diversified Community Services
Friends Neighborhood Guild
Germantown Settlement

Houston Community Center

The Lighthouse

Intheran Settlements

North Light Boy's Club, Inc.
United Neighbors Association
lhiversity Settlements

tharton Centre

Teen llaven
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Recreational Agencies

The Department of Recreatio (MU 6-7600) is responsible
for providing a comprehensive and coordinated program of
cultural and physical recreational activities. The depart-
ment operates thirty-nine recreation centers, about 100
playgrounds, several score public varks and squares and a
number of swimming pools. The locations of all these
facilities are listed on pages 42-48 of the 1969-1970
City Manual (free copies available from the Procurement
Department, bDivision of Public Information, Office of the
City Representative, 13th floor of Municipal Services
Building, MU 6-4755).

The Posice Athletic Leaague (PAL) 15 an non-preiit
organization which provides recreational a:d character-
building ac.ivities at tweaty locations throughout the
city. For speakers, call Sergeant Ferlong at GA 6-5206,
Rizzo P.A.L. Center, Belgrade and Clearfield Streets,
Philadelphia, 1934. A list of PAL locations if included
at the end of this appendix.

The Boy Scouts of America {LO 4-2540), Big Brothers
of America {(LO 7-2748), Young Men's Christian Association
(LO 9-1400), Anerican Youth ilostels, Inc. (HA 4-0377) and
Boys' Clubs of America (BA 5-6688) all run youth programs
which include recreational activities.

Employment and Training

LiKe the Youth Conservation Service, the Board of
Education runs a Neighborhood Youth Corps program, but the
@ Board's program is geared for young people who are s*%ill

ERIC
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year 1,100 participants in the program=--who n_.c be at
least 15 years old--work 10 hours a week at $1.45 an hour.
During the summer the program expands to tuke in between
2,500 and 3,000 students. If you are interested in looking
into the program for some of your students, your school
counselor should have all the details. If not, call the
director of the program, Mr. Lewis Goldstein, at BA 9-1342.
thiladelphia has a number of public and private programs

designed to provide the hard core unemployed with job pre-
paration and placement. These programs are not for young
people who are still in school, but students should at
least be aware that such programs do exist. Some are listed
below; others may be found in the Directory.

BES Bureau of Employment Security

WIN Werk Incentive Program

JOBS Jobs in the Business Sector

N2.B National Alliance of Businessmen

MEAT Manprower, Education and Training

01IC Opportunities Industrialization
Centers

NAA Neighborhood Ass.istance Act

MDTA Manpower Development and Training
Act

CEP Concentrated Employment Program

HRD Human Resources Development

BVR Bureau of Vocational Rehabilitation

167
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Neighborhood Resources

As noted in the Crime Commission Report,

Though huge city-wide efforts and planning are
necessary, the basic strength in the struggle
against gang violence lies with the people in
the neighborhoods, and in the leadership
offered by grass roots organizations such as:
the Young Great Society, the Germantown
Zommunity Council, and oy the fraternal
organizations, settlements and churches

located close to the problem.

Therefore, be sure to check witi your School-Community

Coordinator or Area Youth Worker for neighborhood resources

that may not be listed in city catalogues.

O
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PAL CENTER
st

9th

16th

17th

22vd

23rd

25th

26th

35th

39th

Allen Ballard Center
Cobbs Creek Center
John P, Criscoui Ctr,
Samuel H, Daroff Ctr,
Drunm & Bugle Corps
Larry J, Gibbons Ctr.
Hicks Center

Logan Center
Overbroék Center

E. Washington Rhodes
Comm, Frank L. Rizzo
Tacony PAL Center
Talont~Boxin,

PAL Headquarters

le6l

POLICE ~THLETIC LEAGUE

CF PHILADELPHIA
CA-€-5266

LCCATION
SW 22nd & Snyder Avenue

1520 Green Street

39th & Lancaster avenue
20th & Penmberton Gts,
5W 29th St, & Lehigh Ave,
2202 W. Columbla Avenue
NE Howard & Ontario Sts,
1004 North 5th Street
York Rd., & Champlost St
22l & Hunting Park Ave,
130 W, Seymour Street
6016 Vine Street

SE Broad & Jackson Sts,
55th & Pentridge Sts.
235 W, Clapier Street
6901 Rising San Avenue
4253 Frankford Avenue
11th & Rockland Streets
6lst & Columbla Averue
57th & Christian Sts.
Belgrade & Clearfield
6726 Keystone Strest
4253 Frankford Avenue

Belgrade & Clearfield

16y

SGT. VINCENT E. FURLONG=~EXECUTIVE DIRBECTR

PHONE_KO,
H0-8-9018

LO-7-4332
1L -£=3160
KI~5=5535
BA-8-2220
PO~9-5509
NONE
MA=T7-922
MU-6~3350
BJ-6~3390
GL~5-2192
SH~7-0351
FU-9-2480
SA~4-4138
JE~5~5035
PI~5-6/4€5
CU-9-9030
DA-4=9252
TR-7-128%
SH=7-7!+54
GA-€-6583
DE-8-450+
CU-9-9030
GA-6-5206

SUPERVISOR & NO,
MEO,ERNEST #2862
SCHORR, LEGNARD #3873
O!DONNELL,JC5, #3110
KELLY, HOWARD #4918
BARNES, HAROLD #1350
DUGENT ,HAMMOND #3930
SCHWARTZ ,JC5,. #1777
THOMSON, THOS, #5707
ATIEN, PHILIP #6468
SIANI, RICHARD #5287
MARCUS, WOODIE #58C).
HAGAN, ¥RANK #1818
JOHN
DE LAURENTIIS #3258
WADE, LEROY #5313
BELL, WALTER #1460
YOUNG, 105, #5622
BORMJTH, THOS. #3%¥¥
PUTTCR, FRED #1712
MASON, CLADE #4503
MARTIN, WM. #6098
SCHTMMEL, PETER{Z69
ZELL, ROGERT §4'++7
McCloskey, Jos.#296
WOLF, FRANK #4410

GOLA, JGS. #5641
HASS, HERBZRT #2462
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Appendix 6: An Annotated Bibliography of Short Stories
Related to Gangs

The stories listed below are drawn from sources that
are generally available in the public schools (reading,
social studies or English departments, the library or the
office of the E.I.P., coordinator). The Pennsylvania
Advancement School has one copy of each of the selections
and they may be borrowed upon request. The story "The
Name of the Game" by John Conron, the untitled story
by Peter Rosenbaum, the Claude Lewis article, and the
cartoon "Some Ways In Which People Defend Themselves
Against Prejudice” are printed in fnll at the end of this
appendix.

"Chicken" by Don James in Step Up Your Reading Power by
Jim Olsen (New York: Webster Division, McGraw Hill Book
Company, 1966),

A short story about two boys racing along an abandoned
highway. o(ne boy is killed, the other severly injured.
An analogy can be drawn between the drag race and a gang
fight: 1Is the insult of being called "chicken" greater
than the risk of being severely hurt or even killed to
prove one's bravery? Can bravery be proved in other ways?
(5 pages with worksheet gquestions)

"North Town" by Lorenz Graham in Holt's Impact Series
(New York: Holt, Rinehart ané Winston, Inc., 1968).

A boy, David, 1s implicated in an auto theft. An
ex-gang leader named Hap 1s responsible, but David debates
with his father whether he should "go down" with Hap in
order to ease Hap's sentence. The rationale is that blacks
must stick together against the whites and "their” law.

David argues that things are as bad in the North for the
black man as in the Socuth. His father disagrees. The story
ends without the questions raised being resolved. (13 pages)

"Challenged" by Peter Quinn as told to Charlotte Mayerson
in Holt's Impact Series (New York: Holt, Rinehart and
Winston, Incorporated, 1968).

A one page story about a group of friends who turn down
a challenge by a fighting gang to "rumble" and why.

ERIC |
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"Durango Street” by Frank Bonham in Holt's Impact Series
(New York: Holt, Rinehart and Winston, Incorporated, 1968).

The story of how a boy named Rufus Henry holds off
a gang called the "Gassers," but realizes he will have to
face them again. Some of the norms of the street become
apparent. For example, never talk to a cop "..even if
you see somebody beat right before your eyes. 'Cause
if you talk, it's you the wagons carting off next time."
(13 pages)

“One Against A Gang" by Charles Childs in Springboards,
Fiction Learning Program, (New York: Portal Press, Inc.,
1968) .

A boy uses a zip gun to defend himself against a gang
and is arrested by the police. (2 pages including a
worksheet)

"Nick and The Gang" in Springboards, Fiction Learning
Program, (New York: Portal Press, Incorporated, 1968).

Nick is a football player who heads a social gang.
A member, who says his girl has been stolen by a boy in
ancther gang, wants to "rumble." Nick heads off the
fight by challenging the leader of the other gang to a box-
ing match. (4 pages with worksheet)

"The Name of The Game" by John Comron in Springboards,
Viewpoints in Fiction, (New York: Portal Press, Inc., 1968).

Set in an inner-city school, the story of a newcomer
named Everett who has a run-in with members of a local
gang called the Diablos. With the help of his teacher
and classmates, Everett begins to understand that those
who hurt others are suffering a deeper hurt themselves.
(8 pages including worksheet. Reproduced in full at the
end of this appendix. Answers to missing words in story
in order of blanks: fight, wasn't, didn't, own, face,
head, lied, two, hate, worst. Students write in the
missing words on their copies as the teacher reads the
story. Answers to worksheet: 1. ¢, 2. a, 3. b, 4. c,
5. a, 6. a, 7. d, 8. ¢, 9. b, 10. ¢}
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“Youuy Convicts" by James Farrell in The Way It Is
{New York: xerox Corporation, 1967)

* A story set in the 30's, centering on a delinguent gang
of boys ages 8 -~ 12 who rob gas stations and are finally caught.
The boys are children of recent immigrants to America. The
boys' attitudes towards school and life and the social and
economic condition of their parents are similar to those of
many people in tn2 inner city today. (9 pages)

"Per Catch A Never Drean" by Bruce King in Scholastic Scope
(sept. 22, 1969, Vvol. 11, No. 2; for subscriptions: 902
Sylvan Avenue, Englewood Cliffs, New Jersey 07632.}

A play about a rumble set up between the North Side
Warriors and the Ashland Henchmen. Dancer, a member of
the Warriors, meets a girl and decides that after the fight
he will qQuit the gang, return to school and pursue the "never
dream": getting out of the ghetto and making it. At the
rumble, Dancer gets shot three times. Before he dies, he
convinces the leader of the Warriors, Cat, to pursue the
"never dream" himself. (7 pages)

“"The Alley" by Reginald Rose in Scholastic Scope (Part I in
Oct. 26, 1967, Vol. 7, No. 6 and Part II 1in Nov. 2, 1967,
Vol. 7, No. 7.)

A play about Frankie Dane, who wants "to yet” Mr. McAllister,
a man in the block he suspects was responsible for sendinygy a
friend to jail. He convinces two of his gang members toc help
him kill Mr. McAllister. Meanwhile, Ben Wagner, a social worker,
is trying to help Frankie. Richie, Yrankie's ten-year-old
krother, knows Frankie wants to kill someone. In the end,
Ben and Richie are instrumental in preventing the slaying
of Mr. McAllister. (12 pages)

"On The Sidewalk Bleeding" by Evan Hunter in Scholastic Scope
{(March 9, 1970, Vol. 12, No. 6).

The thoughts of a gang member, Andy, s ' lies dying
in an alley from a knife wound. The central question is
one of identity and the meaning of 1lifc He thinks of the
importance he attached to being . R¢ -al, but now, how smali
it all seemed in a world he would miss. (3 pages)
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Manchild in The Promised Land {(abridged version) by Claude
Brown in "People Unit", Humar Development Lab, P.2.S.

Claude Brown grows up in llarlem. His experiences in
reforin school, pushing drugs, plaving liookey and . .ealing
are discussed as well as why he finally decided to '"go
straight." (27 pages)

An uncompleted story (untitled) by Peter kosenbaur, Human
Development Department, P.A.S.

A gang of boys are challenged to fight by the Scorpions.
Various plans are discussed as to wiat to do It is up to
the reader to complete the story by bringing it to resolution
and giving the story a title. (4 pages, reproduced in full
at the end of this appendix)

"Gangs" by "L.H." in Cicy Magazine {May, 1968 Vol. 2, No. 3)

A factual description of what some gaings in Philadelphia
and other cities have done to help themselves and the.r
communities (5 pagyes).

“Gangs: Forces for Good, cr...?” in Urban World (Nov. 15,
1969, Vol. 2, Issue b; American Education Publilcations, A
Xerox Company, Education Center, Columbus, Ohio 43216)

A brief divcussion of gangs, th> article notes that
many gang members are debating whetner to continue the old
ways of street violence »nr become a constructive force in
the comuunity. (2 pages)

"Gang 'Man,' 18, 'Been Running' All His Life" by Claude
Lewis in The Evening Bulletin (Sunday, April 19, 1970)

An article in Claude Lewis' column "Like It Is" about a
leader of a North Philadelphiia gang. "Doc" describes his life
as a gangfighter and expresses a decire to duit, but only
after a debt is paid. {1 page, reproduced in full at the
end of this appendix)

"Some Ways by Which People Defend Themselves Against Prejudice™
in Prejudice: The Invisible Wall, prepared by the editors
of Scholastic Scope (New York: Scholastic Book Services, 1968).

Q Eleven defenses against prejudice are piesented in cartoon
ERIC form. The pictures may be used to augment discussion centered
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in the homework described in Lesson #2 or to supplement
Lesson #4. (2 pages, reproduced in fuvlil at the end of this
appendix)

"Gang War (Don't Make No Sense)" by The Corner Boys, a 45 RPM
Record (2:31}) on the Neptune Lalel (1969).

Students like this rezord and it has meaning to them.
The words o0f the song are as follows:

Operator, get me the police!
There's a fight out herec!
Hey, Butch, let's run, here comes the Man!
Gang war, it just don't make no sense (chorus)
Now you're afraid, you're running away from troubile,
You're runnin' 'cause you hurt your fellow brother.
Fight someone you never s-en before,
Now I thought there wasn't much harm in gang war.
Now you've done your part, tried to prove you got
some heart,
You didn't prove a thing.
Ridin' home this time, you almost got picked up by
the dime.
You're in trouble, boy.
Tell you about this gang war, it just don't make
no sense. (chorus)
Now you finally brought your troubles home,
And the law ain't about to leave ycu alone.
Well, vou made a record for yourself this time,
You'll always be suspected of crime,
You want to carry the gun, you want to k=2 the brave oua,
You foolish child.
You didn't shoot the shot, but someone's dead in tne Y t.
Now you're rurnnin' home, you're afraid about the gar: .uar.
It just don't make no sense, no sense in the world
Listen to me, it just don't make no sense.
We don't want no gang war, we don't want no gang w:
just dun't make no sense...

"Gang War (bon't Make No Sense)" can be purchased at any

one of the Record Museum stores for $1.06. A copy of the d::
on .tape is available on loan from the Pennsylvania Advance:-
ment. School.

ERIC
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167 YOU'R NAME

THE NAME OF THE GAME

CORNERED!
In the schoolyarcd at recess, Everett saw Lerov and two of the other
Diablos standing together, clapping their hamds and stamping their feet

to keep warm. Leroy was tough, and he liked to .« Everett

had just moved to the neighborhood a few weeks before. He didn’t know many
of the guys, but he knew about Leroy and how Leroy liked to fight. And
Everett was worried. Leroy and the others kept looking over at him and
laughing among themselves.

Everett stood alone, with his back against the cold brick wall of the
school, near the door you couldn't open from the outside. He stood and wiited
for the bell to ring. Then the door would open and he could go inside where
it was warms. There wouldn't be any trouble inside.

Wind leaked under his coat collar, and the cold of the asphalt came
through the holes in his shoes. He kept his hands in his pockets and tried
to keep them from shaking,

Leroy an. the others stood in the middle of the schoolyard, while the
rest of the guys played touch football around them. Bverett didn't play

because he mu~h good at football, and nobody wanted hinm

on their teanm.

In the middle of the schoolyard Leroy and his two pals were smoking
a cigavrette, taking a drag and then passinn it along. They kept the cigar-
ette well hidden from the school windows, so that no teacher would see it.
They were terlking and laughing and looking at Everett. Then they saw him
looking back at them,

Leroy said something to the other two, and they all started walking

towards him. Everett looked around. There was no place he could go.
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The other guys kept playing football--they didn't seem to see what was

happening. Everett want te show that he was scared;

they would pick on him for sure. But he couldn't stop shaking.
He wanted to yell to the other guys for help. But he knew nobody
would help him.

"You havée to fight your fights," they would say.,

"Everybody takes his lumps.” You had to show you could take it.

Leroy stood in front of Everett, frowning. He still had the cigar-
ette cupped in his hand. One of his buddies moved to Everett's left side
and one moved to his right. They stood close to him leaning against the

wall, looking at him. He was boxed in.

THREE ANGRY MEW

"Who you looking at, man?" Leroy said.

Everett kept quiet.

'l said, who you looking at? You better answer nme.'"

"Nobody," Everett said,

"You was looking at us. You seen us smoking, and you were going to
cop out to Mr, Kelleher, Right?”

"No," said Everett. He took his hands out of his pockets and let
them hand down at his side.

Leroy's face turned mean, He hissed and flicked the cigarette butt

at Everett's « ©Gverett ducked, but the hot ashes

spattered against the wall and fell on his neck. He yelled and brought up
his hand to his neck, trying to brush the ashes off. The other two boys
giggled.

"Shut upt" Leroy tcld them.

Then he turned to Bverett., Bverett saw the scar on his cheek, and he

E thhe eyes glaring at him,
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"What do you mean 'No,' man?" Leroy hissed. '"You were looking at us
smoking, and you were going to cop out on us.,"

"He's got his fists ready! He wants to fight you, Leroy!" said one
of the boys.

Everett kept his arms at his side and uncurled his fists.

"I don't want to fight nobody,” Everett said. "Leave me alone, will
you? I wasn't going to blow the horn on you., Just leave e alone, man."
Leroy didn't seem to hear him. '"Is that so? You got your fists

ready to fight me?"

"No," said Everett., His neck was still stinging from the cigarette
burns, and he was scared. He had to strain just to keep from crying.

"He's lying to you, Leroy!'" said one c¢f the boys. "I saw his hands
making fists."”

"ITist look at that young stud " and Leroy pushed his face up next to
Everett's. His face was angry, and his voice was angry, and he looked
likrr he wanted to give Everett a beating.

Suddenly, the recess hell started clanging. Leroy flinched. Mr.
Kelleher, their teacher, opened the door near where they stood. BHvery-
body began to run towards the door te get inside.

THE PUNCH

Everett didn't see the punch coming. He was looking at the door when
the {ist slammed his cheek and knocked his against the wall,
He didn't know what had happened for a minute,.

l.eroy said, "That's just a promise, baby. I'm going to see you later.
I'll be waiting for you after school,"

Then he and his two pals started walking towards the open door.
Everett was crying, His head hurt. They had taunted him and then hit him

with a sucker punch before he knew what was happening, They were going to

L7
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be at him after school, so it wasn't over yet. And there was nobody to
h2lp him.

They were watching him now as the tears ran down his face and
spattered on his coat., Through the tears he couldn't help glaring back at
them. In his mind, he saw himself punching out at them, decking them all
on the asphalt of the schoolyard.

"All righti Line up in a2 single line!" Mr. Kelleher shouted.
"Nobody's going anywhere until everybody gets in line."

Mr. Kelleher hadn't seen what happened. He had been busy trying to
get the line formed.

Everett went to the end of the line. While he waited, he brushed his
nose and cheeks with the sleeve of his jacket. When the line started to
file into school, Mr. Kelleher took hin aside. A few of the guys hung
around to see what would happen.

"All right," Mr. Kelleber told them, "it's all over. There's nothing
to see. Go back to the room."

THE EXCUSE

He turned to Everett. 'What's the matter?"

Everett looked down at his shoes and said nothing.

”Did somebody pick & fight with you?"

Bverett » "I fell down in the schoolyard. 1 fell down

when 1 was running, and 1 hit my head.”

"Was it Leroy?" Mr . Kelleher asked.

"I fell down," Bverett said.

Mr . Kelleher looked as if he had figured out what had really happened,
but he didn't say any more about it. I[fe looked at Everutt's head,

"Well, you got a little bump there, but there's no blceding. Listen,
BEverett, if you want somebody to talk to, come around any time. I mean

)
E T(:m Yolve cnly been here a couple of weeks., 1t takes a while.”
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Everett kept looking down at his shoes and taking Jdeep breaths to
stop his shaking. Mr. Kelieher looked at him understandingly and said:
"'You go over there and sit on the stairs till you calm down. Then come up
to class."”

The teacher closed the outside door and went up to his classroom.
Everett sat down on the stairs near a radiater,

wWhen he had caimed down, he got up and went to the classroom. The
desks were cleared off, arcd Mr. ~elleher was tailkior;, He seemed not to
notice that Bverett had come in, but everybody else turned and watched
him take his seat.

A LESSON IN HATE

Mr. Kelleher had a larce photagraph in his hand; he was talking to
the class about it. It had been cut out of a magazine. It showed

men punching at a third man whose face was covered by

his arms and hidden from the camei1a. The faces of the two men were con-
torted and savagely angry.

"What do you think about these two?" Mr, Kelleher was asking. His
finger was pointing to the two angry faces.

"They don't look human,'" one girl said.

"They look like they're about to bust apart," said a boy named
Harvey Williams.

"what from, Harvey?' asked Mr. Kelleher.

"From y man, from hate," Harvey said. "Those

guys look like they're the ones hurting."

Some of the class was staring at Leroy. Harvey said, '"Man, I've seen
those faces around.”

The rest of the class giggled. Leroy was looking down at the floor,
and his two buddies were squirming around in their seats.

Q "Those face: are ail around," said Mr. Kelleher., '"But most of us arg
ERIC
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like that man whose face you can't see in this picture, the man getting
hit,"

"What's he aot going for him?" somebody asked. Everett leane. fol-
ward in his seat, anxious tO hear the answer. The whole class seemed
anxious to hear the answer. Even lLeroy looked up.

"I'm not going to try to put you on. I haven't got a real answer,”
said Mr. Xelleher. ™"But I do have a couple of ideas that i want you to
think about, and we'll talk about thea again tomorrow. First of all, I
think Harvey's right about these other two men. They're trying to hurt
somebody else, but they're actually tearino themselves apart inside.

Inside they're in muech shape than the man they're

hitting, and that's one thing this man has going for him. The other
thing he has is a lot of other people in the same boat as he is. They've
got to stick together and help each other out. And if they do, they're
safe. VYou think abou that, and we'll talk about it again tomorrow."

EVERETT UNDERSTANDS

wWhat Mr. Kelleher said kept Everett thinking all afternoon. It made
him less frightened about the idea of Leroy getting him after school. He
kept thinking about Leroy's angry face and the angry faces of the two men
in the photogreph. Insid~ Everett was tougher than Leroy was, and all
the punches Leroy could throw wouldn't change that. Everett was still
scared about the fight, but he felt a lot better.

When the last bell rang, Leroy and his pals left quickly without
looking at him. Everett took his time getting his coat and his books.
When he left, the classroom was empty.

Outside, Leroy was nowhere in sight. MHarvey Williams came up to hinm

and said: "You're in luck. Leroy's qone, man."

O
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Everett looked at him, surprised.

"I guess he's thinking over what Mr. Kelleher said. That don't mean
you're off the hook forever after, but it won't be teday,”" Harvey said.
"It's tough all over, man. We all had to go through what you're going
throught now. Don't let it get to you, know what I mean? Join the team;
it's the name of the game."

"Thanks,'" Everett said.

"Which way you going, man? I1'll walk with you,” Harvey said.

Story written by John Conron
Copyright(c) 1968 by Springboards and John Conron
Reprinted by permission of John Wiley and Sons
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Directions: Write the letters for the answer
in the spaces at the rigiht. Let's se¢ you ge

1.

10.

Everett didn't play football because (a)
game; (b) he got hurt playing the game;
at the game; (d) Leroy wouldn't let him.

Leroy flicked his cigarette (a) at Evere

Mr. Kelleher; (c) at the waste basket; (d) intc the street:

Teroy's friends (a) stood by quietly; (b
tight Everett; (c) played football; (d4)
coat.

Everett hit his head against the wall (a)
a pass; (b) when he ran away from Leroy;
hit with a sucker punch; (d) none of the

The author suggests that Everett (a) had
take it in a fight; (b) ran away from fi
very good fighter; (d) was afraid to fig

Whan Mr. Kelleher asked about the fight (
(b) - Everett told the truth; (c) Everett
{(d) none of the above.

Mr. Kelleher suggested that Everett (a)
office; (b} go to the nurse's office; (c
(d) come talk to him.

In class, Mr. Kelleher showed a photograp

s you think are correct
t them all right!

he didn't like the
(c) he wasn't good

tt's face; (b) at

) urged him to
held Everett's

when he ran to catch
(c) when he was
above statements.

to show he could
ghts; (c} was a
ht.

a) Everett lied;
made no comments;

go to the principal's
) take up boxing:

h of (a) a foot-

ball game; (b) a gang war; {c¢) two men punching at a third

man; (d) his new sports car.

Harvey Williams said the men's faces showed (a) that they

were handsome; (b) that they were hurtin
they liked what they were doinyg; (d) how
in a fight.

The main idea of the story is (a) there
than being beaten up; (b) might make rig
hurting others are probably unhappy thems
are never as bad as they seem.

g from hate; (c) that
much they had taken

are worse things
ht; (¢} those
elves; (d) things

UOnyright(), 1968 by Springboards and John Conroy. Repr nted

IText Provided by ERIC

rsermiss.on of John Wiley and Sons.
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TITLE: YOUR NAME

It was night: dark and windy, and a street lamp gave out its
harsh light. Seven boys were standing in the dark shadows of the
corner. Despite the cold rain, they were talking earnestly, and
they were grouped arcund a friend, Cool Talk, who was groggy and
hardly able tc stand up. There was blood on Ccol Talk's face and
more Elood on the sidewalk., Everyone in the group was guivering
with excitement and anger. Something had to happen: it was in the
air.

"Lcok at Cool Talk," said Dynamite. "Hde can't even stand up,
they beat him so bad. Blood all over. There must have been ten
of them and he was all alone. I've had it. 1It's the third time
this month they' e invaded our turf and moved on one of us. I'd
rather die than be in a chicken gang. MNext thinj you know, they'll
be after our girls. The streets won't even be safe for our girls.
I don't care if they are the Scorpions."”

"Yeah, man, you sur¢ talk big," said Squirrel.

Dynamite jumped at Squirrel. "You want to try me, you mamma's
boy?" said Dynamite, "I'll show you who just talks!"

Junior stepped between the two guys. "0.K., you two, cut thne
jive. I didn't see cither of you running in there to help Cool
Talk fight off those ten guys. Licsten to me. We're supposed to
be a gang ourselves, a fighting gang. 1f we don't hang together,
the Scorpions will walk all over us tomorrow, no sweat."

The group pulled closer tcgether; the rain kewpt on.

"Yeah," said Squirrel. "Maybe, but they'll stomp all over us

anywayY. They'll rub us out. You know they got tiiree times as many

guys as we got. Man, they 40 strong, and we hardly got 15 since 123q
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they knocked down all them houses on Pollard Street. And the Scor-
pions got guns. Last week they pulled one of them, too. Now tell
me: what are fifteen of us yoing to do against 40 of them and their
caps?' Nothing, that's what. I say we try to join the Scorpions
tomorrow, or else we quit and just go our own ways."

Dynamite stepped in. "Shut your mouth, you jive cat," he said.
"I say we get us some guns and we fight them. Give 'em everything
we got. They'rc big, but they'll scare when they get a few hullets
inside them. Like I said, I'd rather fight then than let them get
me alone, like they got Cool Talk tonight. I don't know about you
cats, but I'm a man.’'

A iow, gutteral cheer rose from the group, but a lot of guys
looked arovund to see if anyone had anything to say against Dynamite.
No one wanted t¢ be accused of being a chicken.

Pops, who had been moved on two weeks before, started to hiss.
"You cats sure are dumb.," he said. "Fight them. That's just what
they want, they they'll get us all at once, easy. 1 say we make a
treaty with the Black Spades. Then we'll make: a crap for the
Scorpions. They'll come after us for a fight, and the Spades will
ampush 'em. I'm not gonna go ocut there and get jacked up for no
reason. I ain't that dumb."

Before anyone had time to react, two bright lights appeared
down the block, and the car was moving fast.

"Quick," said Junior. ‘"Let's split. That's the fuzz coming,
and they ain't up to no good for us." Everyone tore out fast,
almost slipping on the wet pavement. But Cool Talk, who was still
bleeding, couldr't run. He fell, and more blood rushed from his
=23'*h. But the Fuzz kept coming. Three guys from the fleeing

ERIC 184
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gang saw him fall. They turned around, ran back, and picked him
up. As quickly as they could, they ran on, pulling Cool Talk with
them,

The cop car wasn't far behind. It stopped, and two men Jjumped
out with clubs in their hands. One of them yelled: "Hey! You
boys stop." But the three guys pulled Cool Talk along even faster.
The cops started to run after them. One cop slipped on Cool Talk's
pool of blood, and he fell with his club hitting him in the stomach.
He gasped for breath. "Aaaah! Damn, Bruce, let them go. We'll
get them next time, and I'm not busting myszif to get them tonight
with all this rain."

Cool Talk and the three others turned into a dark alley and
got away.

Two hours later, the small gang had reassembled in a deserted
lot. It was after 1 a.m., but the wind was wild and awake, howling
like wolves.,

"Damn, that was close," said Squirrel. "Them fuzz almost got
us."

"Yeah, they almost did," said Pops. '"Between them and the
Scorpions, these streets sure are bad."

Just then, a new voice spoke. The guy was thin and sneaky
looking. His eyes flashed fire. He said: "I don't dig the fuzz
any more than you do. But I say we tell the Scbrpions we'll
fight, then tell the fuzz the fcorpions are coming, guns and all,
The fuzz will take care of the Scorpions for us, catching those
cats with guns. Then we'll be th. bossest gang in town. Yeah,

I say let's tell the fuzz!"

) . .
EI{I(? Dyramite screamed: "Teli the Fnuzz! I say we fight!"

185
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"That's just what the Scorpions want," said Pops. "I say we
make a treaty with the Black Spades. Then make an ambush.”

"We won't win even then," said Squirrel. "I say we quit.
Each goes his own way. Or else we surrender to the Scorpions and
try to join with them."

Just then there were quick footsteps across the fi>ld. Another
member, Lurch, ran up. "Quick," he said. "The Scorpions sent a
guy to Lombard Street. They challenged us to a fight. We gotta

tell them now. What are we gonna do?"

O
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Like It Is

\ !/
Gang 'Man, 18,
'‘Been Running’

All His Life

By CLAUDE LEWIS
Of The Bulletin Staff

At one time or another we have all heard
“experts’” talk about juvenile gangs. I re-
cently talked with an 18-year-old expert who
is a gang leader in North Philly. )

“Doc” has belonged ta onc of the most notori-
ous fighting gangs in the city for seven vears.
Now an “old head,” he soon will leave his gang.

Everv night when Do gets near his hese, he
pauses, stops, lets his eves sweep the area, hunches
his back, closes his jacket or
coat, and makes sure the bulge
under his right arm is plainly
visible. Then he proceeds into
a rivai gang's turf.

Although he is slightlv
built, Doc cuts an awesome fig-
ure as he approaches the build-
ing where he lives.

9]
-1
Lo Rival pgang members often
B run when they sce him because
\ N they are certain that on any
‘ g given night he may have
“something’’ under Em:ncﬂﬁ nw%.
. able 0f blowing their heads ofi.
Lewts «“That's the way we live,” he
said the other day. "We don’t like it, but that's the
way it is. I never knew it to be any different. When
1 was 11, I joined the gang. You either join or
you get our ass whipped. So vou join, Then you
get used to it and it's your life.””

For seven years, Doc has been a gangfighter.
For seven ycars he has been looking out of the
corner of his eyes as he walks down the street,
before he enters any building, and before he
allows 2 stranger to approach him,

‘Hiding, Fighting, Hating’

“I've been running, hiding, fighting, hitting,
hating, ard going on like that ever since 1 can
remember,”” he savs

“Im 18 years a schoo] dropout, and I'm
tired. Soon it'll be er for me. Soon I'l] be able
to quit. But you can't quit when ‘there's a debt
to pay. They (a rival gang) killed one of our
guys not long ago and we got to settle it.

“Then, when the debt is paid, maybe I can get
out. I've heen looking to quit for a long time. it's
like I've been warring against somebody or some-
thing all my life.”

“Why do vou fight?”” he was asked.

“Who knows, reallv? You walk around and
nobody pays any attention to you. You figure vou
necd some power, you nced some strength. You
join a gang for self-protection. You want to play
a game of ball and you have to go into a rival
turf because there’s nothing to do where you live.
No facilities, no recreation, nothin’.

“You can't g0 into another territory alone. So
you take a few guys with you. Somebody don’t
like the way you walk, or the way you dress.
Bang, That's it. A rumble, a shooting or knifing,
and before you know it, vour gang’s at war.

“Everybody has a fear of getting shot, But
it’s like going i0 Vietnam. You protect yourself.
If one of your guys gets shot, you get two of
theirs. It goes round and round like that.”

*Has black pride made any difference?"”

“well, it means something. But we been war-
ring so long and so hard, everybody is afraid to
stop. But mostly, black pride is like a slogan.
Nobody really gives a —— about us.”

“How do you feel when somebody on either side
gets killed?”

“We feel rea) bad if one of us gets killed. But if
one of them gets killed, we don't feel anything. You
Jearn to lose your feelin's early up here.”

187

Source of Guns

“where do vou get your guns?*

“Nobody ever taiks about adult delinquents, just
us juveniles. We either steal weapons or we buy
them from aduits.

«What about your future? What about your
parents?”

] never thought about my future. My mother
never talked to me about gangs. She never looked
into it like she was interested. Even if she did, she
couldn’t stop it.

#It's not that simple, Its not up to your mother
or your father. It’s up to the street. If you live in
a warring area, you fight or you die.

“When guys don’t have nothing to do, they fight.
When you don‘t have no programs, you fight.

“When you don’t have nothin® to look forward to,
vou fight. When you say you're scared, you get
whipped. So vou fight or you die. That's how it
is. Ain't nothing else to say. That's h-.w it is,”

IC
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SOME WAYS BY WHICH PECPLE
DEFEND THEMSELVES AGAINST ~

AT SR L n A A ANS VAR SRR S S
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PEIPEIPIPI V1SS OO

Hiding your true feelings —
pretending to accept what “they' ' say

1

-

Being oversensitive —always on guard for snubs

Putting up a false front— making use of status symbols

D:awing closer iogether with your own group

Adopting the prejudices against your own group

Being

prejudiced against other out-groups

Q
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Trying harder— working harder, studying more to prove
your own abilities

Acting like "they™’ say you are .

Standing up for your rights

Which of *hese ways do you think are harmful to the
victims of prejudice?

Which are helptul? Can you think ol other ways people
eact to prejudice?

It you were a victim of prejudice. how woulc you react?
Why? :

This cartoon reprinted by permission
from Prejudice: The Invisible Wall,
prepared by the Editors of Scholastic

Scope © 1968 by Scholas%ic Magazine;
New York (Price of book: $1.50)

O
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Appendix 7: An Annocated List of Films Related to Gangs

The first five films outlined below may be borrowed
free of charge from the organizations listed. For the
last three films there is a rental charge. 710 guarantee
availability, it is important that the teacher reserve
the film desired from the lending or rental agency well
ahead of the date for showing. Tne teacher should also
preview any film before showing it to the class to insure
that it meets his objectives.

Boy with a Knife {12 minutes)

Re-cnactment of a case history from the files ¢f a
Los Angeles youth service agency, showing how potential
delinquents are stecred away from deviant bkehavior through
the formation of a supervised neighborhood club. Available
from: The Regional Film Center, The Frec Library of
philadelphia, 114 N. 19th Street, Philadelghia, Pa. 19103.
Telephone: 686-5367.

11l1th Street (32 minutes)

A dramatization of a New York City Youth Board worker
having difficulty in his initial contacts with an East
Harlem delinguent gang. Available from: The Regicnal
Film Center {see above).

The High Wall (32 minutes)

A teen~age gang fight reveals tensions created by
prejudice, When a social worker investigates, he finds
that the trcuble goes back to parents' attitudes. The
discussion-provoking film analyzes the causes of resentment
between different groups and the ways in which it is
passed on to ciiildren. Clothes, hair styles and automcbiles
are dated, but the content of the film is still relevant.
Available from: The Fellowship Commission, 260 S. 15th
Street, Philadelphia, Pa. 19102. Telephone: XI 6-7600,
Also, The Regional Film Center (see above).

The Dangerous Years (30 minuteces)

A dramatic documentary which takes a look at teen-age
crime and delinquency. It discusses some of the approaches
being taken to guide and correct young lawbreakers. Avail-
able from: Modern Talking Picture Service, 1234 Spruce St.,

[1<i(ihiladelphia, Pa, 19107. Telephone: KI 5-2500. Also,
190
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Phitadelpnhia Police Department, Police-Community Relations
Division, S.E. Corner Broad and Grange Street, Pliladelphia,
Pa. 19104. Telephone: MU 6-3380 and ask for Cartain
Thomas Gleason.

Demons in the Strecet (60 minutes - two reels)

This film traces t'.e steps of a black youth worker
attempting to guide a racially mixed gang called the Royal
Demons from asocial to acceptable behavior. The film was
shot in Philadelphia in 1961. Available from: Youth
Conservation Services, 815 City Hall Annex, Philadelphia,
Pa. 19107. Telephone: MU 6-6107.

The Jungle (20 minutes)

A realistic portrayal of street violence in Phila-
delphia. The film was shot and directed by nembers of
the 12th and Oxford Street Film Makers Corporation, pre-
viously the 12th and Oxford Strzets gang. Available
from: 12th and Oxford Streets Film Makers Corporation,
1550 Nortin 7th Street, Philadelphia, Fa. 7Telepuone:

PO 3-2585. Charge: $75. The charge includes the showing
cf the film and the answering of questions, entertained

by two ex-gang members. When more than one showing is
required in a single day, special cost arrangements can

be made.

The Cool World (104 minutes)

A story about a l4-year-old black trying to make
it--as a gang leader, as a fighter, as a iover. Duke
Curtis takes over leadership of the Royal Pythons when
its president, Blcod, becomaes an addict. Duke is striving
for two things: to buy a gun ("You get yourself a piece,
man, then everything opens up for you.") and to revenge
the killing of one of the Pythons by a rival gang. Avail-
able from: Osti Films, 264 Third Street, Cambridge,
Massachusetts. Telephone: [(617) 547-7515. Charge:
$100 (under 100 viewers}.

The Corner (26 minutes)

An approach to the problem of juvenile delinguency
through a realization of the way juvenile gang members
understand themselves. Filmed on the streets of Chicago
at night, this documentary reveals the world, the codes,

191
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and the attitudes of members of a Negro gang called "The
Vice Lords" - as they emerge in their own words. Intended
neither as defense nor incrimination, it has value as
sociological statement. Available from: Brandon Films,
Inc., 221 N. 57th Street, New York, N.Y. 10019.

Telepnone: (212) 246-4867. Charge: $12.50.
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Appendix 9: Commentary on the Gang Unit

To the Teacher: When you have finished the unit, please
help us by filling out the form lhelow. Your evaluation
will aid in the preparation of future editions. Please
answer the last three guestions cn a separate sheet.
Mail to:

M. Phineas Andersorn
Pennsylvania Advancement School
5th and Luzerne Streets
Philadelphia, Pa. 19140

k Kk %k * k k Kk Kk k k k %k k k % k %k k k %k * %k %k k k k k k Kk k &k

Your name: Date:

School:

How many students were exposed to the unit?
Grade level(s) of students:

On the average, what percent (%) of the students showed
interest in the material?

On the average, wha% percent (%) of tne students under-
stood the material?

In a single class, how many class periods were devoted
to the unit?

Did you enjoy teaching the unit?

Were any parts of the unit written unclearly? If so,
which parts?

wWhat were the things you liked most about the unit?
What are your suggestions for improving the unit?
Q
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